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Ozet: Ogrencilerin dil 6grenmeye iliskin diisiincelerini
anlamak, diger bir deyisle, 6grencilerin neyi dogru ya da
gergek olarak kabul ettiklerini anlamak, son zamanlarda
egitim arastirmalarinda 6nemle belirtilmistir. Bunun temel
nedeni, dil 6grenmeye iliskin diigiincelerin, dil 6grenme
stirecinde ve Ogrencilerin ilerlemesinde temel ilke olarak
kabul gormesidir. Bu nedenle, 6grencilerin dil 6grenmeyle
ilgili diislincelerini ortaya ¢ikarmak, etkili 6grenme
yontemleri olusturmada faydali olmasinin yaninda, dil
Ogretmenleri, miifredat planlayicilar1 ve siyasilerin dgretim
yontemlerini, miifredatlar1 ve politikalarini 6grencilerin
diisiince ve beklentilerine uygun hale getirmesinde kilavuz
hilkmiinde olacaktir. Bu makale, Mehmet Akif Ersoy
Universitesi (MAKU) Golhisar Meslek Yiiksekokulu ve
Golhisar Saglik Hizmetleri Meslek Yiiksekokulu’nda iki
yilik 6n lisans programlarinda 6grenim goéren 296
tiniversite meslek yiiksekokulu &grencisinin dil 6grenmeye
iligkin diislincelerini bir durum tespit calismasi olarak
incelemektedir. Ogrencilerin diisiincelerini degerlendirmek
icin, Horwitz BALLI (Dil Ogrenme Envanteri ile Ilgili
Disiinceler) temelli envanter kullanilmistir.  Veriler
betimleyici olarak analiz edilmis ve sonuglar ilgili
ylizdelerle birlikte tablolarda verilmistir. Bu c¢aligmanin
sonuglari, tiniversite meslek yiiksekokulu dgrencilerinin, dil
o0grenmeyle ilgili 6grenci diisiincelerine iliskin yapilan
onceki arastirmalara hem benzer hem de farkli diisiince
yelpazesine sahip olduklarini gdstermektedir. Calisma, dil

O0grenimi  konusundaki 6grenci  diislincelerinin  tespit
edilmesinin ogrencilerin kendilerinin, miifredat
hazirlayanlarin ve siyasilerin farkindaliklarini

arttirabilecegini 6ne siirmektedir.

Anahtar Kelimeler: Og“renci diisiinceleri, fngilizce, Dil
ogrenimi

Abstract: Understanding language learner beliefs, in other
words understanding what language learners accept as true
or real, has recently been stressed in educational research.
This is mainly because language learning beliefs are
regarded as fundamental in the language learning process
and in learners progress. Therefore, finding out language
learner beliefs about language learning will not only be
helpful in forming effective learning methods but also
provide guidelines for language teachers, syllabus planners
and policy makers to suit their teaching methods,
syllabuses, and policies to meet learner beliefs and
expectations. This paper reports on a descriptive study of
language learning beliefs held by 296 university vocational
school students studying in the two-year associate degree
programs at Mehmet Akif Ersoy University (MAKU),
Golhisar Vocational School and Golhisar Health Services
Vocational School. Horwitz BALLI (Beliefs About
Language Learning Inventory) was used to assess learners’
beliefs. The data were analyzed descriptively and the
results were provided in tables with their relevant
percentages. The results of this study demonstrated that
university vocational school learners have a range of
beliefs both similar to and different from those revealed by
previous research on learner beliefs about language
learning. The study concludes with suggestions that the
identification of learner beliefs about language learning
may lead to increased awareness on the part of the learners
themselves, syllabus planners and policy makers.
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Introduction

Researchers in the field of second language acquisition have shown great interest in learners’
individual characteristics that can affect the learners’ success in language learning (Vipulphol,
2004); hence beliefs about language learning have been one of the pioneering research focuses.
Richardson (1996, p.103) defines beliefs as “psychologically held understandings, premises, or
propositions about the world that are felt to be true”. Researchers have found that second language
learners come to the language class with some preconceived ideas or beliefs about language and
language learning and that these beliefs can indicate what expectations the learners have and what
actions in their learning they will take. Therefore, researchers have been investigating the beliefs
that second language learners possess and the factors that affect learners’ beliefs in order to find

ways to help learners adjust their beliefs to facilitate their language learning.

Almost all of the research about FL learner beliefs is carried out in EFL contexts. This is mainly
because English is accepted as lingua franca, and that it is by far the most taught FL in the world.
As pointed out by Alsamaani (2012), knowledge of English has become an essential part of daily
life of the global world. Many people are using English in nearly every sector and for international
relations. Ehrlich (2008) estimates that more than 300 million people speak English as their native
language and more than 400 million people speak it as a second or FL. Altan (2012), also stresses
the importance of English as a lingua franca by arguing that the importance of English as a
worldwide language has been increasing rapidly and more and more people are aware of the fact
that at least some knowledge of English is necessary to get ahead in life since it brings high social

status to the individual, as well as extending job opportunities.

One variable which has received attention recently in the language learning process is beliefs about
language learning which Horwitz (2007) considers as central constructs in every discipline which
deals with human behavior. Learners’ beliefs about themselves and about foreign languages and
their learning have been in the focus of educational research because they are considered
fundamental to learners’ progress (Alsamaani, 2012). As pointed out by Biiylikyaz1 (2010), if
beliefs about language learning are prevalent in the culture at large, then FL teachers must consider
that students bring these beliefs with them into the classroom. Learners’ beliefs influence their
consciousness, attitude towards learning, learning strategies, and policies. The Turkish National
Ministry of Education (MEB) has recognized this need and made several reform movements about
the teaching of English in state schools. Turkey has, for example, adopted the European Language

Portfolio put forward by the European Council in 2001.This project has been designed to encourage
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European citizens to learn their first FL in primary education. Turkey put this practice into action in

2002 with some pilot projects and widened the scope starting in 2004-2005 academic year.

The purpose of present study is to explore university vocational school students’ beliefs about FL
learning in a Turkish context. More specifically, the present study addresses the following research

questions:
What are university vocational school students’ beliefs about FL learning as regards to:

English language aptitude?
The difficulty of language learning?
The nature of language learning?

Learning and communicating strategies?

o > w0 e

Motivation and expectations?

The current study is significant for both theoretical and practical reasons. At the theoretical level, it
sheds light on an area of research in FL learning beliefs addressed extensively by linguists
worldwide. At the practical level, the study will help to those ELT lecturers teaching in the local
research site in understanding learners’ approaches to studying English and the type of goals they
adopt. Moreover, this study is among the first studies carried out in a Turkish university vocational
school context about student beliefs.

Literature Review

In the context of second/foreign language acquisition, beliefs are defined by Victori and Lockhart
(1995, p.224) as “general assumptions that students hold about themselves as learners, about factors
influencing learning and about the nature of language learning”. Beliefs are also defined as
“psychologically held understandings, premises, or propositions about the world that are felt to be
true” (Richardson, 1996 p.102). In this context, Sakui and Gaies (1999) propose three
characteristics of beliefs about language and language learning. First, beliefs are subjective
understandings; therefore, they do not necessarily reflect external reality. Beliefs reflect “truths”
held by individuals and therefore are potentially facilitative for language learning (e.g. everyone can
learn a FL) or debilitative (e.g. women are better than men at learning foreign languages). Second,
beliefs are relatively stable, which indicates that beliefs are formed and maintained by a complex
social and cultural system. Third, beliefs are idiosyncratic, that belief systems are unique to
individuals.

Accordingly, as argued by Alsamaani et al. (2012), based on the extensive survey of literature, it

can be concluded that beliefs guide action, but they are also affected by action, beliefs are difficult
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to change if they are formed early in life, beliefs are socially constructed and culturally transmitted,
beliefs have to be inferred from statements, intentions and actions, and they are dynamic in the
sense that they not only change over time, but may be expressed differently in different situations.
According to Cotteral (1999, p. 494), beliefs play a decisive role in language learners’ success,
failure and experiences. Thus, knowledge of students’ beliefs about language learning may provide

% <C

language educators with a better understanding of their students’ “expectations of, commitment to,
success in and satisfaction with their language classes” (Horwitz, 1988 p.283). In quoting Cotteral,
et al., consequently teachers can make more informed choices about teaching and adopt a more
sensitive approach to the organization of learning opportunities.

As it is clearly outlined by Rieger (2009, p.98), in the past two decades Horwitz’s (1987) Beliefs
About Language Learning Inventory (BALLI) has been extensively used to investigate, among
others, the links between beliefs and proficiency (Mantle-Bromley, 1995), the impact of culture on
beliefs (Cortazzi and Jin, 1996; Horwitz, 1988, that of gender (Siebert, 2003; Tercanlioglu, 2005),
the dimensions underlying language learners’ beliefs (Sakui & Gaies, 1999), and strategy use
(Yang, 1999) in various countries. The extensive research conducted with the inventory shows that
beliefs about language learning are context specific. Horwitz (1988), the first researcher trying to
determine the beliefs of learners about FL learning, has looked at the beliefs of American
undergraduate students studying commonly taught languages. She developed the 34 -item scale
BALLI. She found that learner beliefs change very little over the whole semester, learner beliefs do

not automatically change when learners are merely exposed to new methods.

Zhong (2015) investigated to what extend learners’ beliefs change and the nature of learners’ beliefs
as a case study. This 18-week longitudinal study which was carried out for low-proficiency Chinese
learners at a language school in New Zealand revealed that learners’ beliefs were contextually and
situationally determined. However, some of them were stable and others were dynamic. In addition,

it was concluded that beliefs could affect each other and could sometimes be contradictory.

Another study (Khaffafi Azar & Saeidi, 2013) was carried out to investigate the relationship
between 200 Iranian EFL learners’ language learning beliefs and their learning strategies. In order
to collect data, Horwitz’s (1987) Beliefs About Language Learning Inventory (BALLI) and the
Strategy Inventory for Language Learning (SILL), were used. To this study, there was a positive
correlation between overall BALLI and SILL. In other words, learners with stronger beliefs used
more learning strategies. In addition, this study suggested that identifying learners’ beliefs was

important to understand learners’ strategies and it was helpful for planning language instructions.
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Bacon and Finnemann (1992) investigated gender differences in self-reported beliefs about FL
learning and authentic oral and written input. They found that women in their study were more open
to authentic input and possess a higher level of motivation and strategy use in language learning in
addition to a higher level of social interaction with the target language (Spanish). Siebert’s (2003),
BALLI based study also found significant gender-related differences as well. However,
Tercanlioglu (2005), found no significant differences in beliefs about language learning of 45 male

and 73 female full-time undergraduate EFL teacher trainees at a Turkish university.

In relation to the identification of learners’ beliefs, Altan (2006) administered BALLI to a total of
248 FL major university students at five universities in Turkey. His findings confirm that pre-
service teachers arrive at the task of language learning with definite preconceived notions of how to
go about it. He suggested that FL teacher educators and teacher trainers should take these beliefs
into account if they expect their students to be open to particular teaching methods and to receive
the maximum benefit from them. Oz (2007) also investigated beliefs about language learning of 470
Turkish EFL learners in secondary education. He concluded that learners’ metacognitive knowledge
or beliefs about language learning have variability in terms of social and educational contexts, age,
gender, and stages of language learning. Biiyiikyazi (2010) investigated the beliefs about language
learning of 156 EFL students and 19 EFL teachers in Celal Bayar University prep classes. The
results demonstrated that EFL learners have a broad range of conceptions both similar to and

different from those reported by their teachers.

A similar study to the current study was carried out in order to explore university prep school
students’ beliefs about FL learning (Sevik, 2013). Horwitz’s (1987) Beliefs About Language
Learning Inventory (BALLI) was used as an instrument. According to the results related to FL
aptitude, university prep school students believed that everyone can learn to speak a FL even though
they mostly agree that they don’t have a FL aptitude. Regarding to the difficulty of language
learning, they believed that English is not a difficult language to learn and they will ultimately learn
to speak this language very well. In relation to the nature of language learning, the respondents
agreed that learning a FL is mostly a matter of learning a lot of new words and it is better to learn a
FL in the foreign country. Regarding to learning and communicating strategies, they believed that it
is important to repeat and practice a lot in FL learning and to speak with an excellent pronunciation
and accent. Moreover, they believed that if they learn to speak English well, it will be useful for
them to find a good job. In conclusion, the study revealed that university prep school students’
beliefs are both similar to and different from those revealed by previous research. The results of
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Sevik’s (2013) study about university prep school students will be argued in the chapters of results,

discussion and conclusions comparing with current study’s findings.

Methodology
Participants

A total of 296 university vocational school students voluntarily participated in this study. They were
enrolled in different departments of Golhisar Vocational School and Golhisar Health Services
Vocational School in 2015/16 academic year. Of the 296 participants; 127 were females (%42,91)
and 169 were males (%57,09). Most of the participants were studying in day-time-education. Since
all are vocational high-school graduates, most of them do not have a good English language
education background.

Instrument

The questionnaire used in this study is the BALLI for FL students (Horwitz , 1988). BALLI is the
most widely used and recognized questionnaire in research on learner beliefs and it contains a
prescriptive set of statements to which respondents mark their degree of agreement. Altan (2006,
2012) used the BALLI inventory in two different Turkish based contexts.

The FL students’ BALLI consists of 34-items related to five areas: 1) English language aptitude; 2)
the difficulty of language learning; 3) the nature of language learning; 4) learning and
communication strategies; and 5) motivation and expectations. Respondents are required to rate
their agreement to each statement on a Likert-type scale from ‘1’ (strongly agree) to ‘5’ (strongly
disagree). Although the Likert-scale was originally developed to measure attitudes, its scope has

been extended to wider cognitive and affective variables, including beliefs.

Data collection and analysis

Data were obtained by distributing the questionnaire to 312 students towards the end of the 2015/16
academic year. However, only 296 questionnaires were eligible to be used in the study. Lecturers
distributed the questionnaires during class time. After summarizing and tabulating the information
obtained from the background questionnaire, descriptive statistics were computed for the BALLI
items.

Results

The results will be presented in five tables (as percentages and significance values) according to the
five BALLI areas outlined in the instrument section, as suggested by Horwitz (1988). Two

positively worded points and two negatively worded points were grouped together so as to find out
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whether the participants had positive or negative beliefs on one item. Due to restrictions of space
and page limits, only the most striking results will be interpreted after each table, and the remaining

will be left for the readers to interpret.

Foreign Language Aptitude

Table 1.
Foreign Language Aptitude

Total Agree  Total Disagree Undecided
N % N % N %

Statements

1.1t is easier for children than adults to learn a

foreign language 256  86.5 11 3.7 29 9.8

2.Some people are born with a special ability

which helps them learn a foreign language %2 311 112 378 92 s8il

10. It is easier for someone who already speaks
a foreign language to learn another one 195 659 4l 13.9 60 203

15. I have foreign language aptitude 54 182 176 595 66 223

22. Women are better than men at learning 47 15.9 153 517 96 324
foreign languages
29. People who are good at math and science

4 . 20 6.8 193 652 83 280
are not good at learning foreign languages

32. People who speak more than one language

o 138  46.6 82 277 76 257
well are very intelligent

33. Turkish people are good at learning foreign
languages

34. Everyone can learn to speak a foreign
language

76 25.7 91 30.7 129 436

277  93.6 8 2.7 11 3.7

The items as shown in Table 1, related to FL aptitude, focus on the broad existence of specific
abilities for language learning and beliefs about the traits of successful and unsuccessful language
learners. First, 86,5% of the respondents in this study either strongly agreed or agreed with
statement 1, consistent with the common wisdom that children are better language learners than
adults. Thus, participants hold beliefs consistent with many research studies showing a positive
affect of young age on language acquisition (Donato, Antonek, & Tucker, 1996). Second, 93,6% of
the respondents in this study either strongly agreed or agreed with statement 34, which shows that
the participants have positive beliefs about themselves in terms of FL learning. Finally, only 18,2%
of the respondents in this study either strongly agreed or agreed with statement 15, and 59,5% either
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disagreed or totally disagreed. However, when compared to the disagreement percentage (49,2%) in
the study carried out for university prep school students (Sevik, 2013), the rate for the item 15; “I
have foreign languge aptitude” is higher. The reason for this low assessment of their own language
learning abilities, may be due to the fact that the participants are university vocational students but
not EFL or ELT learners and that they don’t have a good FL education background.

Difficulty of Language Learning

Table 2.
Difficulty of Language Learning

Total Agree Total Disagree Undecided
Statements

N % N % N %
3. Some languages are easier to learn than 200 676 31 105 65 220
others
4: T_he language | am trying to learn is very 77 26.0 145 490 74 250
difficult
6._| believe that | will ultimately learn to speak 164 554 37 195 95 321
this language very well
14. A language learner needs at least four
years to learn about the language and use it 97 32.8 100 338 99 334
fluently
24, I_t is easier to speak than understand a 112 378 73 247 111 375
foreign language
28. It is easier to read and write this 146 493 64 216 86 291

language than to speak and understand it

The items as shown in Table 2 provide information about the common difficulty of learning a FL.
First, 49% of the respondents either disagreed or totally disagreed with statement 4, meaning that
half of them view the English language as not being difficult, 26% agreed and 25% were undecided.
Second, 55,4% of the respondents in this study either strongly agreed or agreed with statement 6,
which shows that almost half of them are confident and optimistic that they will eventually learn
English very well. However, 32,1% were undecided. Thus, we may speculate that English is
considered as an easy language to learn by almost half of university vocational school EFL learners.
Finally, 67,6% of the respondents in this study either strongly agreed or agreed with statement 3,
10,5% disagreed, and 22% were undecided. In addition, it is possible to conclude from Table 2 in
general that one-third of university vocational school EFL learners are undecided about difficulty of

language learning (Statements 6, 14, 24 and 28).
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The Nature of Language Learning
Table 3.
The Nature of Language Learning
Total Agree Total Disagree Undecided
Statements
N % N % N %
5. The structure of English is different from
that of Turkish 242 81.8 25 8.4 29 9.8
8. 1tis necessary to know the forglgn 107 36.1 131 443 58 196
culture in order to speak the foreign language
11. It is better to learn a foreign
language in the foreign country 258 872 20 6.8 18 6.1
16. Learning a foreign language is mostly a
matter of learning a lot of new vocabulary 263 88.9 11 3.7 22 7.4
words
20. Learning a foreign language is
mostly a matter of learning a lot of grammar 177 59.8 49 16.6 70 236
rules
25. Learning a foreign language is
different from learning other school subjects 235 794 29 98 32 108
26. Learning a foreign language is 178 601 47 15.9 71 240

mostly a matter of translating from English

The items as shown in Table 3 provide information about the nature of language learning. 87,2% of

the respondents in this study either strongly agreed or agreed with statement 11, which shows the

students’ openness to studying abroad. The majority of the respondents (88,9%) believed that

learning new words is the most important part of language learning. Moreover, 59,8% believed that

learning grammar rules is important, and 60,1% believed the role of translations. Thus, we may

speculate that learning English is considered as it is mostly related to learning grammar rules and

translating from English. Finally, 81,8% believed that the structure of English is different from that

of Turkish. This is an expected result since Turkish and English do not belong to the same language

family.
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Learning and Communicating Strategies
Table 4.
Learning and Communicating Strategies
Total Agree  Total Disagree Undecided
Statements
N % N % N %
7._It is important to speak_af_orelgn language 240 811 27 91 29 9.8
with an excellent pronunciation and accent
9. You shoulfln t say anythl_ng in the foreign 49 166 200 676 47 15.9
language until you can say it correctly
12. If I heard someone speaking the language |
am trying to learn, |
would go up to them so that | could practice 166 561 48 16.2 82 217
speaking the language
13. Itis O.K. to guess 1f_y0u don’t 130 439 80 270 86 291
know a word in the foreign language
17. It is important to repeat and practice a lot 291 983 3 1.0 2 0.7
18. | feel _self—consmous speaking the foreign 76 257 158 534 62 20.9
language in front of other people
19. If you are allowed to make mistakes in the
beginning it will be hard to get rid of them later 170 574 83 28.0 43 145
on
21. It is important to practice in the 206 69.6 29 74 68 230

language laboratory

The items as shown in Table 4 provide information about learning and communicating strategies.

Items 17 and 21 refer to learning strategies. As for item 17, almost all of the respondents (98,3%)

either agreed or totally agreed that repetition and practice is important in FL learning. In addition, a

great majority (69,6%) also emphasised the importance of practising in the language laboratory. As

for item 7, a great majority (81,1%) indicated that an excellent accent and pronunciaton is

important, however looking into item 9 reveals that this belief does not hinder students from

communication. Since 67,6% of the respondents disagreed with item 9; “you shouldn’t say anything

in the foreign language until you can say it correctly”. In a way, responses to item 12 (56,1%

agreed) also shows most of them are willing to communicate even in the early phases of FL

learning.
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Motivations and Expectations

Table 5.
Motivations and Expectations

Total Agree Total Disagree Undecided

Statements
N % N % N %
23. If I get to speak this ngguage very well, | 279 91.9 6 20 18 61
will have many opportunities to use it
27. If I learn to speak this language very well, it 279 943 7 24 10 34

will help me get a good job

30. Turkish people think that it is important to

' 202 68.2 43 145 51 17.2
speak a foreign language

31. I'would like to learn this language so that |

can get to know its speakers better 198 66.9 60 203 8 128

The items as shown in Table 5 provide information about motivations and expectations. A great
majority (91,9%) are extrinsically motivated to learn English. 94,3% realize that if they learn to
speak English well they will be able to get a good job. Another 66,9% of the participants are
intrinsically motivated to learn EFL because they are interested in getting to know its speakers
better. And finally, 68,2% agreed that Turkish people hold a belief that learning a FL has become a

necessity.

Discussion and Conclusions

The purpose of this study was to explore the overall beliefs of Turkish university vocational school
EFL learners about FL learning, to discuss them under the light of the current literature and to fill a
gap in locally situated research. A modified Turkish version of the well-known Horwitz’s (1987)
BALLI was used for the collection of the data, and the results reveal that Turkish university
vocational school EFL learners have positive and realistic beliefs about FL as regard to motivation
and expectations about EFL learning, the nature of FL learning, and communicating strategies.
Thus, we may come to the conclusion that the participants are very much aware of the role of
English as a lingua franca even though their level of English is not high since they don’t have a

good FL education background.
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Almost all of the participants (94%) believed that knowing English will be very useful in getting a
good job, and they are well aware that they will be able to find a lot of opportunities to use English
in the future. These beliefs lead to great motivation. However, they also expressed some beliefs that
may result in negative outcomes for most of the learners. Only a minority (18%), for example,
believed that they have FL aptitude. In fact, they contradict with themselves because a great
majority (94%) believes that everyone can learn a FL, and another 55% believe that they will
eventually learn to speak English very well. Moreover, even though they believe that everyone can
learn to speak a FL, only 25% agree that Turkish people are good at learning a FL. They contradict
with themselves for the second time here. However, it is clearly seen in the study in which the same
questionnaire was used for Turkish university prep school EFL learners that a great majority of
them (81%) believe that they ultimately learn to speak English very well (Sevik, 2013). This means
that university vocational school students are not as self-confident as the students in prep school.
The reason for this difference may be the fact that they were not well educated in their previous
schools in terms of FL learning and that they seem not to have a goal to learn a FL in the future
since they study other programs which are not related to FL learning. On the other hand, prep
school EFL learners were voluntarily in EFL prep school sacrificing an academic year. This means
that they aimed to learn English and they felt more self-confident. Therefore, in addition to
language instruction, awareness and self-confidence raising tasks or studies should be carried out in
Turkish university vocational schools. ELT lecturers should take some time to talk about the ways

of becoming a better language learner.

Regarding to the nature of language learning, a great majority (87%) believe that it is better to learn
a FL abroad and that learning a FL is mostly a matter of learning vocabulary (89%). Most of the
participants (60%) believe learning a lot of grammar rules and translating from English is important
in learning a FL. However, university prep school students did not agree with the ones in vocational
schools. Because 41% believed the importance of learning grammar rules and only 34% believed
the importance of translations. The reason for the university vocational school learners’ assumption
may be related to the teaching methods (i.e Grammar Translation Method) used in their past English

courses.

The participants are also very well aware of the importance of repetition and practice in FL
learning; 98% believe that they should repeat and practice a lot. Another 70% believe that they
should practice in the language laboratory. However, there aren’t any language laboratories in
university vocational schools in Golhisar. On the other hand, Sevik (2013) states in his study with
prep school students that learners rarely used the self-access language laboratory although they
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(77%) believe that practicing in language laboratories was important. Yet, it is worth sharing the
idea of preparing a language laboratory for students with the administrators of university vocational
schools in spite of limited budget of these institutions. In addition, regarding to learning and
communicating strategies, even though majority of university prep school learners did not hesitate
to speak English with foreigners or speak in front of other people, half of the participants in
university vocational schools stated that they were willing to speak with foreigners and did not feel
shy about speaking in front of others. This again means that communicative classroom practices,
self-confidence raising tasks or studies should be carried out in Turkish university vocational
schools.

To sum up, even though the results demonstrate that university vocational students have high levels
of motivations and expectations and that they are well aware of the importance of English, their
classroom practices and habits do not match with their beliefs. Thus, the participants in the study

have a mismatch between their beliefs and study skills.

Due to the small size of the population and single research site in this study, it is not possible to
generalize the findings of this research to the entire population of university vocational schools in
Turkey. However, it is possible to draw some conclusions and suggestions. Exploration of Turkish
university vocational school learners’ beliefs and reflection on their possible effect on FL learning
may lead to increased awareness, adjustment of their expectations, and to the development of more
effective FL learning behaviours as well as to self-knowledge and autonomy. This exploration
might also provide guidelines for EFL lecturers in university vocational schools to adjust their
teaching methods to avoid mismatches between classroom practices and learner beliefs. Educators
might take learners’ prior beliefs about EFL learning into account when designing language
learning syllabuses, setting weekly lesson schedules and adjusting the balance between the teaching
of the four language skills. Finally, it is suggested that a larger scale research should be carried out
in the Turkish universities, vocational schools about learner beliefs in order to come to

generalizations, cover wider ranges and compare learner beliefs in different contexts.
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Genisletilmis Ozet
Giris

Ikinci dil edinimi alanindaki arastirmacilar, oOgrencilerin  dil 6grenimindeki basarisini
etkileyebilecek bireysel ozelliklere biiylik ilgi gosteriyorlar. Dolayisiyla dil 6grenimiyle ilgili
diisiinceler, onde gelen arastirma odaklarindan biridir. Arastirmacilar, ikinci dil 0Ogrenen
ogrencilerin, dil ve dil 6grenimi konusunda 6nyargili fikir veya diislincelerle sinifa geldiklerini ve
bu diislincelerin, O6grencilerin hangi beklentilere sahip olduklarini ve 6grenim siirecinde nasil
hareket edeceklerinin bir gostergesi oldugunu ortaya koymuslardir. Bu nedenle, arastirmacilar
ogrencilerin sahip olduklar1 diisiinceleri ve diisiincelerini etkileyen faktorleri 6grencilerin
diisiincelerini uyarlamalarina yardimci olacak yollar bulmalar1 ve dil 6grenmelerini kolaylagtirmak
icin arastirmaktadir. Dil O0grenme siirecinde yakin zamanda dikkat ¢eken diger bir degisken,
ogrencilerin dil 6grenimi hakkindaki diisiinceleridir. Ogrencilerin kendileri, yabanci dillerle ilgili
disiinceleri ve kendi O6grenme tarzlart hakkindaki diisiinceleri, egitim arastirmalarinin odak
noktasindadir. Ciinkii bu diistinceler 6grencilerin ilerlemeleri igin esas teskil etmektedir. Dil
ogrenimi hakkindaki diisiinceler genel olarak bu kiiltiirde gecerli ise, yabanci dil 6gretmenleri
ogrencilerin bu tutumlarini sinifa getirdigini hesaba katmahidirlar. Ogrencilerin diisiinceleri
bilinglerini, 6grenmeye karsi tutumlarini, O6grenme stratejilerini ve politikalart etkiler. Bu
aragtirmanin amaci iniversite meslek yiliksekokulu 6grencilerinin yabanci dil 6grenimine iliskin
diisiincelerini arastirmaktir. Daha spesifik olarak, bu ¢alismada asagidaki arastirma sorulari ele
alinmaktadir: Universite meslek yiiksekokulu 6grencilerinin: 1) Ingilizce dil yetenegi, 2) Dil
ogreniminin zorlugu,3) Dil 6greniminin mahiyeti, 4) Ogrenme ve iletisim stratejileri ve 5)
Motivasyon ve beklentilerine iligskin yabanci dil 6grenimi hakkindaki diisiinceleri nelerdir? Mevcut
calisma, teorik ve pratik nedenlerden dolayr 6nemlidir. Calisma, teorik diizeyde, diinya genelinde
dilbilimcilerin yogun bir sekilde iizerinde durdugu yabanci dil 6grenme diisiincelerine iligkin

arastirma alanina 1s1k tutuyor. Pratik diizeyde ise, calisma, yerel arastirma alanindaki ELT
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okutmanlarmin, Ingilizce 6grenen dgrencilerin yaklasimlarmi ve belirledikleri hedeflerin tiiriinii
anlamasinda faydali olacaktir. Ayrica, bu c¢alisma, bir Tirk tiniversite meslek yiiksekokulu

baglaminda 6grenci diisiincelerine iliskin yapilan ilk ¢aligsmalar arasindadir.

Alanyazin

Yapilan genis kapsamli kaynak taramasi baz alindiginda, diisiincelerin; eylemde yol gosterici
oldugu, ancak yapilan eylemlerden etkilendigi, yasamin erken donemlerinde olugsmasi durumunda
degisiminin zor oldugu, kiiltiirel olarak olustugu ve kiiltiirel olarak iletildigi, sdylenen ifadelerden,
niyetlerden ve eylemlerden ¢ikarilmasi gerektigi, bu disiincelerin dinamik oldugu ve zamanla
degismekle kalmadiklari, ancak farkli durumlarda farkli sekillerde de ifade edilebildikleri sonucuna
varilabilir. Disiinceler, dil 6grenen kisilerin basari, basarisizlik ve deneyimlerinde belirleyici bir rol
oynamaktadir. Dolayisiyla, 6grencilerin dil 6grenimi hakkindaki diislincelerine iliskin bilgi, dil
egitimcilerine 6grencilerinin dil dersleriyle ilgili beklentilerini, sorumluluklarini, basarilarini1 ve
memnuniyetlerini daha iyi anlayabilmelerini saglayabilmektedir. Sonug olarak, 6gretmenler 6gretim
hakkinda daha bilingli kararlar alabilir ve 6grenme olanaklarinin diizenlenmesine karsi daha hassas
bir yaklasim sergileyebilirler. Son 20 yilda digerlerinin yani sira, Horwitz'in (1987) Dil Ogrenme
Envanteri ile ilgili Diisiinceler’i (BALLI), diisiinceler ve yeterlik arasindaki baglantilari, kiiltiirlerin
ve cinsiyetin disiinceler iizerindeki etkisini, dil &grencilerinin disiincelerinin ve strateji
kullaniminin temelini olusturan boyutlarini arastirmak igin cesitli lilkelerde yaygin bir sekilde
kullanilmistir. Bahsi gecen envanterle yapilan kapsamli arastirma, dil O6grenimine iliskin
diisiincelerin konuya 6zgii oldugunu ortaya koymaktadir. Ogrencilerin yabanci dil 6grenimiyle ilgili
diislincelerini belirlemeye calisan ilk arastirmaci olan Horwitz (1988), yaygin olarak Ogretilen
dilleri 6grenen Amerikan lisans 6grencilerinin diislincelerini gozden gegirmistir ve 34 maddelik
BALLI envanterini gelistirmistir. Ogrenci diisiincelerinin tiim dénem boyunca ¢ok az degistigini ve
ogrencilerin yeni yontemlere maruz kaldiklarinda diistincelerinin otomatik olarak degismedigini
ortaya ¢ikardi. Ornek olay incelemesi olarak Yeni Zelanda’da Cinli dgrencilerle yapilan bir
arastirmaya gore de 6grencilerin diisiinceleri baglamsal ve durumsal olarak olusmaktadir. Bununla
birlikte, bu diisiincelerin bazilar1 degismekte, bazilar1 ise degismemektedir. Buna ek olarak,
caligmada diisiincelerin birbirini etkileyebilecegi ve bazen de ¢eliskili oldugu sonucuna varilmistir.
Ingilizce 6grenen 200 Iranl 6grencinin dil 6grenmeye iliskin diisiinceleri ile 6grenme stratejileri
arasindaki iligkiyi arastirmak i¢in yapilan bir baska arastirmaya gore, diisiince becerisi daha fazla
olan 6grencilerin daha fazla 6grenme stratejisi kullandig1 belirlenmistir. Buna ek olarak, bu ¢aligma,
ogrencilerin diisiincelerinin belirlenmesinin dgrencilerin stratejilerinin anlagilmasi agisindan énem

tasidigini ve dil egitiminin planlanmasinda yararli oldugunu géstermistir. Ogrencilerin yabanci dil
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O0grenimine yonelik goriislerinde ve 0Ozgiin bir sekilde elde edilen sozlii ve yazili verilerde
bayanlarin otantik girdilere daha a¢ik oldugu ve dil 6grenmede yiiksek diizeyde bir motivasyon ve
strateji kullanimina ve bunun yani sira hedef dilde (Ispanyolca) daha yiiksek bir sosyal etkilesim
diizeyine sahip olduklar1 ortaya ¢ikmistir. Yine benzer bir ¢alismada (Altan, 2006) da cinsiyete
dayali 6nemli farkliliklar bulunmustur. Oysaki bir bagka g¢alismada (Altan, 2012), bir Tirk
iiniversitesinde Ingilizce 6gretmeni adayi, tam zamanli 45 erkek ve 73 bayan &grencinin dil
Ogrenimine iliskin diisiincelerinde énemli bir fark bulunamamistir. Tiirkiye’deki bes tiniversitede
248 yabanci dil 6gretmeni adayma uygulanan envanterin sonucuna gore, 6gretmen adaylari dil
ogrenme hususunda 6nyargili bakmaktadirlar. Ogrencilerin diisiincelerinin belirlenmesi hususunda
yabanci dil 6gretmenligi egitmenleri ve Ogretmen egitmenleri; Ogrencilerinin belirli 6gretim
yontemlerine agik olmalarin1 ve onlardan maksimum fayda elde etmelerini bekliyorlarsa, bu
diistinceleri dikkate almalidirlar. Yine 470 Tiirk ortadgretim 6grencisi ile yapilan bir calismaya gore
(Oz, 2007), ogrencilerin st bilissel bilgileri veya dil 6grenimi hakkindaki diisiinceleri; sosyal ve
egitsel konular, yas, cinsiyet ve dil 6grenme asamalarinda degiskenlige sahiptir. Universite hazirlik
siifi 6grencilerinin yabanci dil &grenimiyle ilgili diislincelerini arastirmak i¢in yapilan bir
caligmada (Sevik, 2013) tniversite hazirlik sinifi 6grencilerinin ¢ogu, yabanci dil yetenegine sahip
olmadigini diisiinse de, herkesin bir yabanci dil konusmay1 dgrenebilecegine inanmaktadirlar. Dil
ogrenimindeki zorlukla ilgili olarak da, Ingilizcenin dgrenilmesi zor bir dil olmadigin1 ve sonunda
bu dili ¢ok iyi bir sekilde Ogreneceklerini digiinmektedirler. Katilimcilar, yabanci bir dil
ogrenmenin piif noktasinin ¢ogunlukla yeni sdzciikler 6grenmek oldugu ve yabanci dili yabanct bir
iilkede dgrenmenin daha iyi oldugu hususunda hem fikir olmuslardir. Ogrenme stratejileri ile ilgili
olarak ise, yabanci dil 6greniminde ¢ok tekrar ve pratik yapmanin ve miikkemmel telaffuz ve aksanla
konusmanin &nemli olduguna inanmaktadirlar. Ayrica, Ingilizceyi iyi 6grenmelerinin iyi bir is
bulmalar1 konusunda faydali olacagini diisiinmektedirler. Sonu¢ olarak, arastirma, iiniversite
hazirlik siifi 6grencilerinin diisiincelerinin 6nceki arastirmalara gore hem benzer hem de farklh

oldugunu ortaya koymustur.

Yontem

Bu makale, Mehmet Akif Ersoy Universitesi (MAKU) Gélhisar Meslek Yiiksekokulu ve Gélhisar
Saglik Hizmetleri Meslek Yiiksekokulu biinyesinde iki yillik 6n lisans programlarinda 6grenim
goren 296 meslek yiiksekokulu dgrencisinin dil 6grenmeye iligskin disiincelerini bir durum tespit
caligmasi olarak incelemektedir. Katilimcilar 2015/16 egitim ve 6gretim yilinda Golhisar Meslek

Yiiksekokulu ve Golhisar Saglik Hizmetleri Meslek Yiiksekokulu'nun farkli boliimlerine kayitliydi.
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296 katilimcimin; 1271 kiz (% 42,91) ve 169 erkek (% 57,09) 6grencilerden olusuyordu. Bu
calismada kullanilan envanter yabanci dil 6grenen Ggrenciler igin BALLI'dir. BALLI, 6grenci
diistinceleri lizerine yapilan aragtirmalarda en ¢ok kullanilan ve bilinen envanterdir ve katilimcilarin
ayn1 fikirde olma derecelerini belirten, 6grencilere yonelik bir dizi ifade igermektedir. Altan (2006,
2012) bu envanteri iki ¢alismasinda da kullanmigtir. Bu likert 6lgek baslangigta tutumlart 6lgmek
icin gelistirilmis olsa da, kapsami diisiinceler de dahil olmak tlizere daha genis bilissel ve duyussal
degiskenlere genisletilmistir. Veriler, envanterin 2015/16 6gretim yilinin sonuna dogru 312
ogrenciye dagitilmasiyla elde edilmistir. Bununla birlikte, arastirmada sadece 296 envanter
kullanilmaya uygun bulunmustur. Ogretim gérevlileri ders saatlerinde envanteri uygulamislar ve
elde edilen bilgileri 6zetleyip tablolastirdiktan sonra, BALLI maddeleri i¢in betimleyici degerler

hesaplamislardir
Sonuglar

Katilimeilarin % 86,5'i dili ¢ocuklarin yetiskinlerden daha iyi 6grendiklerine inanmaktadir. Bu
caligmaya katilanlarin % 93,6’s1 herkesin yabanci bir dili konusmay1 6grenebilecegine inandigi
halde, yalnizca %25'lik bir kesim, Tiirk halkinin yabanci dil 6grenmede iyi oldugunu kabul
etmektedir. Dil 6grenme zorluguyla ilgili olarak, katilimcilarin yaris1 Ingilizce dgrenmenin ¢ok zor
olmadigina ve en sonunda konusmay1 6grenecegine inaniyor. Buna ek olarak, {iniversite meslek
yiiksekokulu 6grencilerinin yaklagik {ligte biri genel olarak dil dgreniminin zorlugu konusunda
kararsizdirlar. Dil 6greniminin mahiyetine gelince, biiyiik bir ¢cogunluk (%87) yurt disinda bir
yabanci dil 6grenmenin daha kolay? olduguna ve yabanci bir dili 6grenmenin pif noktasinin kelime
ogrenmek olduguna inanmaktadir (%89). %81,8'i ise Ingilizcenin yapisimin Tiirkgeden farkli
oldugunu diisiinmektedir. Ogrenme ve iletisim stratejileri ile ilgili olarak, katilimcilarin neredeyse
tamami (%98) tekrar etme ve pratik yapmanin 6nemli olduguna inanmaktadir. Katilimcilarin ¢ogu
(%69,6) dil laboratuvarinda pratik yapmanin onemini vurgulamistir. Cok biiyiikk bir ¢ogunluk
(%81,1) mikemmel bir aksanin ve telaffuzun 6nem tasidigini belirtmistir. Katilimeilarin biiyiik
cogunlugu (%92) gelecekte Ingilizceyi kullanmak igin ¢ok firsat1 olacagina ve %94’ii ise Ingilizce
Ogrenmenin iyi bir is bulmalarina yardimci olacagina inanmaktadir. Son olarak, %68,2'lik kesim,
Tiirk halkinin yabanci bir dil 6grenmenin bir zorunluluk haline geldigine dair bir inanca sahip

oldugu hususunda mutabik kalmaistir.
Tartisma ve Sonug¢

Calismanin amaci, yabanct dil 6grenen tniversiteli meslek yiiksekokulu Tiirk 6grencilerinin

yabanci dil 6grenimiyle ilgili genel diigiincelerini aragtirmak, bunlart mevcut literatiir 15181inda
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tartismak ve bolgesel olarak yapilan arastirmalarda bir boslugu doldurmaktir. Elde edilen sonuglar,
meslek yiiksekokulu dgrencilerinin; Ingilizce 6grenmeye iliskin motivasyon ve beklentiler, yabanci
dil 6greniminin mahiyeti ve iletisim stratejileri hususunda olumlu ve gercekei diigiinceleri oldugunu
ortaya koymaktadir. Sonuglar, tiiniversite meslek yiliksekokulu ogrencilerin motivasyon ve
beklentilerinin yiiksek oldugunu ve ingilizcenin &neminin farkinda olduklarini gdstermesine
ragmen, simif i¢i uygulama ve aliskanliklarinin diisiinceleriyle uyusmadigimi gostermektedir.
Katilimcilarin diistinceleri ve ¢alisma becerileri arasinda bir uyusmazlik vardir. Katilimci sayisinin
azlig1 ve tek arastirma alani nedeniyle, bu arastirmanin bulgularini Tiirkiye'deki tiniversite meslek
yiiksekokullarinin tamamina genellemek miimkiin degildir. Bununla birlikte, bazi ¢ikarimlarda
bulunmak ve 6neriler getirmek miimkiindiir. Meslek yiiksekokulu 6grencilerinin diisiincelerinin ve
bu diisiincelerin yabanci dil 6grenmeye olasi etkilerinin arastirilmasi; farkindaligin artirilmasina,
beklentilerinin karsilanmasina ve 6grencinin kendini tanimasi ve 6zerkligini saglamasinin yani sira
daha etkin yabanci dil 6grenme davranigi gelistirilmesini saglayabilir. Bu arastirma, lniversite
meslek yiiksekokullarindaki ingilizce okutmanlari i¢in, simif ici uygulamalar ve dgrenci diisiinceleri
arasindaki uyumsuzluklari engelleme ve 6gretim yontemlerinin diizenlenmesi konusunda kilavuz
gorevi gorebilir. Egitimciler, yabanci dil miifredatin1 tasarlarken, haftalik ders programlarini
belirleyip dért dil becerisinin 6gretimi konusunda dengeyi saglarken ogrencilerin Ingilizce
ogrenimiyle alakali diislincelerini dikkate alabilirler. Son olarak, Tiirk tiniversitelerinde, meslek
yiiksekokulu 6grencilerinin disiinceleri hakkinda genellemelere yapmak, daha genis bir yelpazeyi
kapsamak ve 6grenci diisiincelerini farkli baglamlarda karsilastirmak igin daha genis arastirmalar

yapilmalidir.
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