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In the study, the effect of the "Reading Support Program" (RSP) of primary school
students' levels of fluent reading, reading comprehension, reading motivation and
reading attitude on the treatment of reading difficulties was investigated. The main
purpose of the research is to develop RSP as a program for students with reading
difficulties and to test the effectiveness of the developed RSP. Experimental design
was used in the study, and one group pre-test post-test model among pre-trial models
was used. The study group of the study consists of six primary school third grade
students who have reading difficulties. Students in the research; “False Analysis
Inventory” was used to measure fluent reading and reading comprehension skills,
“Reading Motivation Scale” to measure reading motivation, and “Attitude Towards
Reading Scale” to measure reading attitude. In the study, descriptive statistics and
Wilcoxon signed rank test were used to analyze students' fluent reading, reading
comprehension skills, reading motivation and attitude towards reading. It was found
that RSP positively changed participants' fluent reading skill, reading comprehension
skill and attitude level towards reading in a statistically significant way in favor of
posttest. As a result of this research, it was revealed that RSP has a positive effect on
fluent reading, reading comprehension, reading motivation and attitudes towards
reading of students who have reading difficulties.

es W

Okuma Destek Programinin ilkokul Ogrencilerinin Okuma Giigliigii

Sagaltimina Etkisi

Makale Bilgisi

Oz

DOI: 10.14812/cufej.803264

Arastirma Makalesi
Makale Gegmisi:
Gelis 01.10.20
Dizeltme 07.02.21
Kabul 08.02.21

Anahtar Kelimeler:
Okuma guglugu,
Akici okuma,

Kelime tanima,
Okuma hizi,
Okudugunu anlama,
Okuma motivasyonu,

Okumaya yonelik tutum.

Yapilan arastirmada “Okuma Destek Programi”nin (ODEP) ilkokul 6grencilerinin akici
okuma, okudugunu anlama, okuma motivasyonu ve okumaya yonelik tutum
dizeylerinin okuma glglugu sagaltimina etkisi arastirilmistir. Arastirmanin temel
amaci, okuma gu¢ligi olan 6grencilere yonelik bir program olarak ODEP gelistirmek ve
gelistirilen ODEP’in etkililigini sinamaktir. Arastirmada, deneysel desen kullanilmis olup
deneme oOncesi modellerden tek grup Ontest sontest modeline yer verilmistir.
Arastirmanin ¢alisma grubunu okuma glcliglu yasayan alti ilkokul Uglinci sinif
Ogrencisi olusturmaktadir. Arastirmada o6grencilerin; akici okuma ve okudugunu
anlama becerilerinin 6lgtilmesinde “Yanls Analiz Envanteri”, okuma motivasyonunun
dlclilmesinde  “Okuma  Motivasyonu Olgegi”, okumaya ydnelik tutumunun
dlciilmesinde ise “Okumaya Yénelik Tutum Olgegi” kullanilmistir. Arastirmada
o6grencilerin akici okuma, okudugunu anlama becerileri, okuma motivasyonu ve
okumaya yonelik tutum dulzeylerinin analizinde betimsel istatistiklerden ve Wilcoxon
isaretli Siralar Testinden vyararlanilmistir. Arastirma bulgularina goére, ODEP’in,
katilimcilarin akici okuma, okudugunu anlama becerisini ve okumaya yonelik tutum
dizeyini istatistiki olarak anlamli bir bicimde sontest lehine olumlu yonde degistirdigi
bulgusuna ulagiimistir. Bu arastirmanin sonucunda ODEP’in okuma gugligl yasayan
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6grencilerin akici okuma, okudugunu anlama, okuma motivasyonu ve okumaya yonelik
tutumlari izerinde olumlu yénde etkisi oldugu ortaya koyulmustur.

Introduction

Reading is a multi-dimensional process that includes skills such as cognitive, affective,
comprehension, speaking, and fluent reading. Reading covers cognitive features as well as individual
characteristics. Some individuals may find it difficult to read for a number of reasons. Individuals with
reading difficulties, low reading performance, dyslexia or other learning disorders, physical (vision,
hearing) and neurological (attention deficit, brain damage and hyperactivity disorder) problems cannot
perform fluent reading exactly and/or reading comprehension skills, or It is defined as an incomplete
performance (Altun, Ekiz and Odabasi, 2011; Kanik Uysal and Akyol, 2019; Kuruyer, 2014; Ozbay and
Melanlioglu, 2008; Rasinski, 2003; Sidekli and Yangin, 2005; Sirem, 2020). In this context, it can be said
that studies should be conducted for these students in order to overcome the reading difficulties
experienced by individuals.

Many factors cause reading difficulties in students. These; the indifference of the teacher, family,
and the individual towards reading (Booth, 2019; Harrold, 2019), the family members not being a model
for the student (Friend, 2009), the student's study conditions (Lassiter, 2019), the student's dislike of
his/her school and teacher (Rashid, 2001), freedom or pressure on the student (Kanik Uysal and Akyol,
2019), physical disabilities of the student (Demirtas, 2016), and neurological or nervous disorders are
among the causes of reading difficulties (Russel, 1958). However, it would be wrong to attribute reading
difficulties to any of these reasons. Because the act of reading is a process that an individual performs in
his mind (Akyol, 2018). The characteristics of students with reading difficulties may differ from each
other. In order to overcome this reading difficulty, the characteristics of each student should be known
and a program should be prepared accordingly (Artnzen, 2006; Cutrer, 2016; Lesnick, 2006; Nyssen,
2019; Pruitt, 2006; Raser, 2004; Smith, 2000).

Reading is one of the important language skills. Conducting researches on reading and determining
reading problems reveal mistakes made in the field of reading. This situation negatively affects academic
success, school success, and future life (choice of profession, social life, etc.) of the individual. In a cross-
sectional study conducted with a student with reading difficulties, it was observed that with the
advancement of age due to reading difficulties, the student experienced situations such as fear of
humiliation and embarrassment next to his / her friends and they became increasingly withdrawn
individuals (Kanik Uysal and Akyol, 2019). Group or individual reading instruction should be offered to
such students with appropriate techniques and methods. In recent national and international exams,
students' reading and reading comprehension skills are prioritized. Elimination of reading difficulties
observed in students, nationally and internationally; High School Transition Exam [LGS], Higher
Education Institutions Exam [YKS], PISA [PISA], The Progress in International Reading Literacy Study
[PIRLS], and so on. It can be predicted that it can increase success in exams. Individuals who have
developed reading and reading comprehension skills have high motivation for reading and a high level of
attitude towards reading are more likely to be successful in exams and interviews. Eliminating the
reading difficulties of primary school students, using Turkish better will affect the student's success in
school as well as national and international exam success.

An analysis of research conducted to find solutions to the problems of their difficulties in Turkey are;
by using fluent reading strategies and enriched reading programs (S6zen, 2017), improving word reading
skills (Kuruyer, 2014), comparing their self-esteem levels (Glinayer Senel, 1998), and examining their
reading skills (Baydik, 2002). According to the literature in Turkey, the researcher did not find a survey of
the reading support program to be used in the elimination of the reading difficulties.

One of the most important outputs of this study will be the implementation of the ODEP [Reading
Support Program], which is prepared for students with reading difficulties, to students in schools, and to
eliminate reading difficulties in students. For this reason, it can be said that the ODEP prepared is

508



SIREM & BAS — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 50(1), 2021, 507-534

important in terms of undertaking functions such as gaining reading skills (comprehension, fluent
reading) and affective (reading motivation and reading attitude) characteristics.

In detecting students who have reading difficulties in the literature review; tests such as incorrect
analysis inventory, reading comprehension tests, teacher observations, gap-filling and reading
inventories are used (Akyol; 2003; Baydik, 2002; Glinayer Senel, 1998; Kuruyer, 2014; Sézen, 2017). It is
seen that researchers have diagnosed reading difficulties. It is thought that ODEP will contribute to the
field and guide the practitioners in overcoming the difficulties of students who have reading difficulties.

ODEP prepared by the researchers was prepared for students who have reading difficulties. The
content of ODEP includes reading texts prepared for students with reading difficulties and activities
related to the reading text. With ODEP, it is aimed to eliminate the reading difficulties of students who
have reading difficulties and to provide reading support to these students. Also, with this study, it is
aimed to eliminate the mistakes in reading, to develop the ODEP that will guide the elimination of
reading difficulties, to create discussions, results, and suggestions in the light of the findings of the
research for students who have reading difficulties. In this context, the main purpose of the research is
to develop ODEP for students with reading difficulties and to test the effectiveness of the developed
ODEP. For this purpose, an answer was sought for the following research problem and sub-problems.

Research Problem

In the study, an answer was sought for the research question “Does the Reading Support Program”
have an effect on elementary school students' reading difficulties treatment? ”“And the following sub-
research questions.

Subproblems
1. Does ODEP affect primary school students' fluent reading skill levels?
2. Does ODEP have an effect on primary school students' reading comprehension skill levels?
3. Does ODEP have an effect on primary school students' reading motivation levels?
4. Does ODEP have an effect on primary school students' attitudes towards reading?
Method
Research Model

Prepared for students with reading difficulties; an experimental research model was used in this
study, which will determine the effect of ODEP, which includes activities on fluent reading, reading
comprehension, reading motivation, and attitude towards reading. Fraenkell, Wallen, and Hyun (2011)
stated that experimental research is one of the most powerful research models that researchers can use
and that experimental research is the best way to establish a cause-effect relationship between
variables. On the other hand, Karasar (2018) stated that experimental studies were carried out in order
to test the cause-effect relationship and that the data predicted by the testing criteria in the scientific
method were produced and evaluated under the control of the researcher. The researcher included 6
students in the experimental process. Gay, Mills, and Airasan (2011) stated in the experimental study
that the researcher could control the effect on other related variables and more dependent variables by
manipulating at least one of the independent variables. In this context, the effect of the "Reading
Support Program" developed by the researcher on the treatment of reading difficulties of primary
school students in the 2019-2020 academic year was determined. The ODEP prepared by the researcher
was applied to students with reading difficulties, and the ODEP independent variable represents the
dependent variable, and the reading errors of students with reading difficulties.

In the research, the pre-trial model, which is one of the experimental designs, and the single group
pre-test post-test model from this model were employed. Choosing this model in the study has been to
test the effectiveness of the ODEP developed by the researcher rather than the success of the students
with reading difficulties. A control group was not formed in the study, and ODEP developed for students
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with reading difficulties was applied. Fraenkell, Wallen and Hyun (2011) stated that a group was
subjected to a test not only at the end of the study but also at the beginning of the study in the single
group pretest-posttest model. In the study, in order to reveal the effect of the ODEP independent
variable, the students with reading difficulties were tested before and after the experiment. According
to Gay, Mills, and Airasian (2011), the researcher aims to reveal the effect of the independent variable in
the single group pretest-posttest model.

Study Group

The research was conducted with the permission of the Hacettepe University Ethics Committee
Board dated 17/02/2020 and numbered 35853172-300. The research was carried out on 6 third grade
students, three boys and three girls, studying in 4 different branches of the same grade level of a state
school in Pursaklar district, the central district of Ankara, in the second period of the 2019-2020
academic year. Yildinm and Simsek (2011) consider the basic understanding of criterion sampling as
studying situations that meet a set of previously determined criteria. In this context, the criterion
sampling method, which is one of the purposeful sampling methods, has been used to determine the
students in a way that will serve the purpose of the research. The criterion in the study is that students
have reading difficulties. As the selection criteria of the students participating in the study, it was the
students who had reading skills at the level of teaching and anxiety as a result of the Reading Difficulty
Determination Teacher Identification Form and the Error Analysis Inventory. In the study, activities
prepared in line with ODEP gains were applied to 6 students with reading difficulties. In the study,
"Teacher Observation Form for Determining Reading Difficulties" and "False Analysis Inventory" were
applied to 20 students in order to identify students with reading difficulties.

Data Collection Tools

In the study, the Reading Difficulty Determination Teacher Identification Form and the Error Analysis
Inventory, developed by the researcher, were used to identify students with reading difficulties.
According to the Reading Difficulty Determination Teacher Determination Form; by the researcher to
identify students with reading difficulties; Under the observed dimensions, a 21-item form consisting of
4 sub-dimensions as neurological, behavioral, affective, and reading behaviors was created. Among the
observed dimensions in the form, there are a total of 21 items: 3 items in the neurological sub-
dimension, 4 items in the behavioral sub-dimension, 3 items in the affective sub-dimension, and 11
items in the reading behavior sub-dimension. While creating the 'Teacher Determination Form for
Reading Difficulties', previous studies in the field of reading difficulties were examined, the mistakes
frequently made by students with reading difficulties were identified, and the opinions of a total of 4
experts, 2 associate professors in the field of 'Research Methods' and 2 Associate Professors in the field
of 'Classroom Education', were consulted. The form was finalized with the opinions of the experts.

The main purpose of this form developed by the researcher is to identify students with reading
difficulties by the teachers and direct them to the researcher. There are 10 branches, 10 teachers and
289 third grade students in the school where the application was made. The form developed by the
researcher was given to all 10 teachers in the school where the application was made, and it was asked
to fill in for each student who thought he had reading difficulties in their classes. In this context, it was
thought that 20 students had reading difficulties in the form filled out by the teachers and the filled
forms were given to the researcher. As a result of the teacher determination form for determining
reading difficulties, the "Mistake Analysis Inventory" was implemented by the researcher to 20 students
who were directed to the researcher to identify the students with reading difficulties. According to
Akyol (2003), the information about the scale, its purpose, and usage in the False Analysis Inventory are
as follows. The "False Analysis Inventory" adapted into Turkish by Akyol (2003), developed by Ekwall and
Shanker (1988, p.412), is used to identify students with reading difficulties. The inventory is also used to
determine students' reading levels, reading errors, and reading comprehension skills.

The scale adapted to Turkish by Akyol (2003) has 3 scales, namely, environment, vocalization and
question scale. The student's level of comprehension can be determined with the mistakes made by the
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student while reading the text aloud, with the ambient and phonetic questions, and the simple and in-
depth comprehension questions for the text. It was stated that the inventory gave information about
word recognition and comprehension. If the total score from three scales is below 180, it is expressed as
anxiety level, if it is 180-240 as education level, and above 240 as free level. The reading texts used in
the inventory should be chosen in accordance with the level of the students. In this context, it was
stated that the recommended number of words for third graders should be 100-200 and a text suitable
for the level and situation of the student was selected in the study. Considering the difficulty level of the
material in the research, a reading passage of 121 words was determined. According to the Error
Analysis Inventory, it was determined that 6 students participating in the study had reading difficulties.
The scores of the students are as follows. S1 student: Environment scale score (56) + speaking scale
score (89) + reading comprehension score (66) = 211, S2 student: Environment scale score (70) +
speaking scale score (78) + reading comprehension score (80 ) = 228, S3 student: Environment scale
score (55) + speaking scale score (77) + reading comprehension score (80) = 212, S4 student:
Environment scale score (60) + vocalization scale score (79) + reading comprehension Level score (13) =
152, S5 student: Environment scale score (57) + speaking scale score (75) + reading comprehension
score (86) = 218, and S6 student: Environment scale score (49) + vocalization scale score (79 ) + reading
comprehension score was calculated as (26) = 154.

The "False Analysis Inventory" was used to obtain the data of the first and second sub-problem
questions of the study. In the study, "Reading Motivation Scale" and "Attitude Towards Reading Scale"
were used to obtain the data of the third and fourth sub problem questions, respectively. The reading
motivation scale (Baker and Wigfield, 1999; Wigfield and Guthrie, 1997) initially consisted of 11
dimensions and 54 items. Later, the scale was analyzed by Guthrie and Wang (2004), and a new two-
dimensional structure, internal and external, was created. The scale was adapted to Turkish by Yildiz
(2010) in its final form. Yildiz (2010) did not need to perform a validity and reliability study within the
scope of this study, since she included third-grade students in the scale adaptation study. In the scale
developed by Yildiz (2010); Wigfield and Guthrie (1995) developed the scale to determine students'
reading motivation. The scale, adapted to Turkish by Kocaarslan (2016), is introduced as follows; The
scale was developed by McKenna and Kear (1990) to determine the attitudes of primary and secondary
school students (grades 1-6) towards reading. The original of the scale is in English. The scale was first
applied to 499 primary school students in America. The scale consists of two sub-dimensions and 20
items in total. In the first dimension of the scale, 10 items are about enjoying reading and the remaining
10 items are academic reading dimensions. The scale requires selecting only one of the 4 different
moods of the cat character "Garfield" created by Jim Davis. The scale is calculated as very sad: 1, slightly
sad: 2, slightly happy: 3 and very happy: 4 points. 50 points from the scale are used to represent
attitudes towards reading and the midpoint.

The data collection process of the research was carried out in the spring semester of the 2019-2020
academic year. Before performing the experimental application in the research, the students; You can
use the "Child Volunteer Participation Form" by parents; The "Parent Volunteer Participation Form" and
the "Parent Permission Certificate" and the school administration; It was ensured that they fill in the
"Permit Certificate". Third grade students at the designated school after the necessary official
permissions; "Mistake Analysis Inventory" was used to determine reading comprehension and fluent
reading skills, "Reading Motivation Scale" to determine reading motivations, and "Attitude towards
Reading Scale" to determine attitudes towards reading. The scores the students got from this
application were accepted as "pre-test". The inventory and scales used in the pre-test were applied
again after the experimental application with the experimental group. This application was expressed as
"posttest". In the research, ODEP and related activities were developed by the researcher. The ODEP
and activities developed were carried out by the researcher with the students.

During the application process of the research, ODEP, which was prepared using 3 storytellers, 3
poems, and 3 informative texts, was applied to the students through activities. The texts in the ODEP
were taken from poetry books, storybooks, magazines and determined in line with expert opinions,
appropriate to the students' level. In the pre-implementation period of the research; ODEP
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competencies were written after firstly the literature review and needs analysis. For the expressions in
the qualifications, 9 texts, and activities related to these 9 texts were created. ODEP developed by the
researcher was controlled by 4 curriculum development experts and 4 classroom training experts. ODEP,
from which expert opinion was obtained, was piloted on two students who had reading difficulties in a
school located in Pursaklar district of Ankara. As a result of the pilot application, the problems and
corrections seen by the researcher were made and the ODEP was finalized. The students who had
reading difficulties were determined by the researcher with "Teacher Observation Form for Determining
Reading Difficulties" and "Mistake Analysis Inventory". ODEP was administered to students with reading
difficulties first in the one-to-one classroom for 3 weeks and then for 2 weeks by video distance
education. In this context, information about ODEP competencies developed in the research are given in
Table 1 and the properties of the texts used in the implementation process are given in Table 2.

Table 1.
Odep Information Regarding Competencies

Learning Area: Reading

Number of Preparation Phonological Alphabetical Fluent Vocabulary Comprehension
SAL::;Leam'”g for Reading  Awareness Relations  Reading

Qualifications

Number of 9 8 7 8 7 12

Qualifications

In Table 1, ODEP under the field of reading learning has 6 sub-learning: preparation for reading (9),
phonological awareness (8), alphabetic relationships (7), fluent reading (8), vocabulary (7) and 43
comprehension (12). and 51 competences in total.

Table 2.
The Characteristics of the Texts Used in the Implementation Process
Text Type Text Name Number of Number of Fluent Source and
Words inthe Events Reading Author of the
Text Found in Method Text
the Text Applied
Storyteller Republic 75 7 Repetitive Little Stories
Teacher Reading from Great
Atatlirk
Sileyman Bulut
Poem I'mcold I'mcold 47 7 Choral 101 Tongue
Reading Twisters
Sileyman Bulut
Informative Computers 104 7 Paired Gilen Murfy
Reading
Storyteller Turn the Mill 199 7 Resounding Researcher
Turn Reading Children's
Journal
August-
September 2018
Poem Adventure of 78 7 Choral Letters Escaped
Letters Escaping Reading from the
from the Alphabet
Alphabet Cigdem Sezer
Informative Ants 124 7 Reading With  Discover Ants
Friend Alejandro
Algarra (Ceviri:
Emine Geggil)
Storyteller Fisherman 231 7 Repetitive Fisherman
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Osman Reading Osman
Anne Hoffman
(Translation:
Seyda Oztiirk)

Poem Fairy Tale Choir 203 7 Choral Chocolate in a
Reading Cage
Mehmet Atilla
Informative About Sleep 391 7 Repetitive Tilbitak Science
Reading Children's
Journal
(December 2019)
Nihan Yapici

In Table 2, lessons were conducted by applying a total of 9 texts of narrative, poetry, and informative
text, 7 activities for each text, and fluent reading strategies. While creating the texts, the word numbers
were taken into consideration and the word numbers in each text type increased hierarchically. For
example; The text "Republic Teacher", which is the first text in the narrative text type, consists of 75
words, the second text "Turn WindMill Turn" is 199 words, and the third text "Fisher Osman" consists of
231 words.

In the research, visuals were placed in the activities in accordance with the purpose of ODEP in order
to attract the attention of students who have reading difficulties and increase their participation and
motivation. In the study, 7 activities were prepared for each text for narrative, poetry, and informative
texts. At the beginning of each activity, preparatory questions that lead students to research, question,
and think were included. For the activities prepared by the researcher, the necessary corrections were
made by obtaining expert opinion. During the application process of the research, daily lesson plans for
each activity were prepared. No lesson materials other than ODEP and activities were used to determine
the effect of ODEP on experimental group students and to obtain reliable information.

In the application-post-procedure period in the research; As a posttest, the "Mistake Analysis
Inventory", "Reading Motivation Scale" and "Attitude towards Reading Scale" which were made before
the application were applied to the students again. The data obtained in the study are described in

detail.
Data Analysis

In order to analyze students' reading comprehension and fluent reading skill levels, attitude towards
reading, and reading motivation, the dependent sample t-test was used to measure parametric tests
were employed for pre-test and post-test in the research. However, due to the small number of
students, the non-parametric Wilcoxon signed-rank test, which is the equivalent of the dependent
sample t-test, was used in the comparison of fluent reading and reading comprehension skill levels,
reading motivation, and attitude level towards reading pre-test and post-test scores. Blylikoéztirk,
Cokluk and Kokl (2018) 30, Fraenkell, Wallen, and Hyun (2011) and Gay, Mills, and Airasan (2011)
stated that nonparametric tests are more appropriate to use in the analysis of data with small groups.
The effectiveness of the ODEP, which was prepared to improve the reading skills and affective
characteristics of students with reading difficulties, was calculated with the scores obtained in the
measurements made before and after the experiment.

Findings

In the study, the findings related to the differences in ODEP pre-test and post-test reading fluent
reading, reading comprehension skills and reading motivation and attitude towards reading levels of
students who have reading difficulties are presented here.
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ODEP Pretest Reading Levels of Students with Reading Difficulties
In the study, the statistical findings regarding the scores of the students who have reading difficulties

from the ODEP pre-test reading levels (environment, vocalization, and comprehension) are shown in
Table 3.

Table 3.

Students’ ODEP Pre-test Reading Levels

Students Ambient Voice Scale Reading Total Score (Ambient Student's
Scale Score (%) Comprehension Scale + Voice Scale + Level in
Score Score (%) Reading Reading
(%) Comprehension)

01 56 89 66 211 Teaching

02 70 78 80 228 Teaching

03 55 77 80 212 Teaching

04 60 79 13 152 Concern

05 57 75 86 218 Teaching

06 49 79 26 154 Concern

In Table 3, regarding the students' ODEP pre-test reading levels; S1, S2, S3, and S5 students had 211,
228, 212, and 218 scores, respectively, from the medium + vocalization + reading comprehension scale
score, and their reading level was at the teaching level. S4 and S5 students had a total score of 152 and
154, respectively, from the medium + vocalization + reading comprehension scale score, and their
reading level was at the level of anxiety.

ODEP Posttest Reading Levels of Students with Reading Difficulties
In the study, the statistical findings regarding the scores of the students who have reading difficulties

from the ODEP posttest reading levels (environment, vocalization and comprehension) are shown in
Table 4.

Table 4.
Students’ ODEP Post-test Reading Levels
Students Ambient Voice Scale Reading Total Score (Ambient Student's
Scale Score (%) Comprehension Scale + Voice Scale + Level in
Score Score (%) Reading Reading
(%) Comprehension)
01 100 100 73 273 Independent
02 80 82 93 255 Independent
03 73 76 93 242 Independent
04 80 80 86 246 Independent
05 80 76 93 249 Independent
06 62 83 73 218 Teaching

In Table 4, regarding the ODEP posttest reading levels of the students; The total scores of S1, S2, S3,
S4 and S5 students from the environment + vocalization + reading comprehension scale score were 273,
255, 242, 246 and 249, respectively, and their reading level was at the free level. S6 student, on the
other hand, had 218 points from the environment + voice acting + reading comprehension scale level
and his reading level was at the teaching level.

ODEP Pre-test and Post-test Reading Levels of Students with Reading Difficulties
Differentiation Status

The results of the Wilcoxon signed ranks test regarding whether there is a significant difference in
the reading level of the students before and after the experiment in the study are shown in Table 5.
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Table 5.

Comparison of Students' ODEP Pre-test and Post-test Reading Levels

Pre-test — Post-test n MR RS z p
Negative Ranks 0’ 0.00 0.00 -2.20° .03
Positive Ranks 6°  3.50 21.00

Equal 0° - -

Total 6

p<.05, a. Pre-test < Post-test, b. Post-test > Pre-test, c. Post-test = Pre-test

According to Table 5, analysis results show that there is a significant difference between the pre-and
post-experiment scores of the students participating in the study (n: 6) from the reading level test;
When the mean rank (M: 3.50) and totals (PT: 21) of the difference scores z = -2.20, p <.05 are taken
into consideration, it shows that the observed difference is in favor of the positive ranks, ie the posttest
score. According to these data, it has been seen that ODEP has an important effect on increasing the
reading level.

ODEP Pre-test and Post-test Word Recognition Levels of Students with Reading Difficulties

In the study, the statistical findings related to the scores of students who have reading difficulties in
ODEP pre-test and post-test word recognition levels are shown in Table 6.

Table 6.

Pre-test and Post-test Word Recognition Levels of Students

Students Word Recognition Level (%) Word Recognition Level (%)
Pre-test Post-test

01 90 Concern 100 Independent

02 95 Teaching 96 Teaching

03 81 Concern 94 Teaching

04 89 Concern 97 Teaching

05 92 Teaching 97 Teaching

06 77 Concern 93 Teaching

In Table 6, ODEP pretest word recognition levels of students with reading difficulties; The scores of
S1, S3, S4 and S6 students were 90, 81, 89 and 77 points, respectively, and their word recognition level
was at anxiety level. S2 and S5 students scored 95 and 92 points, respectively, and their word
recognition level was at the teaching level.

In Table 6, ODEP posttest word recognition levels of students with reading difficulties; The scores of
S2, S3, T4, S5, and S6 students were 96, 94, 97, 97, and 93, respectively, and their word recognition level
was at the teaching level. The score of the S1 student was 100 points, respectively, and his word
recognition level was at the free level.

ODEP Pre-test and Post-test Word Recognition Levels of Students with Reading Difficulties
Differentiation Status

The results of the Wilcoxon signed ranks test regarding whether there is a significiant difference in
the word recognition levels of students defore and after the experiment are shown in Table 7.
Table 7.
Comparison of Students' ODEP Pre-test and Post-test Word Recognition Levels

Pretest - Posttest n MR RS z P
Negative Ranks 0° 0.00 0.00 -2.20° .03
Positive Ranks 6  3.50 21.00

Equal 0° - -

Total 6

p<.05, a. Pre-test < Post-test, b. Post-test > Pre-test, c. Post-test = Pre-test
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According to Table 7, the analysis results indicate that there is a significant difference between the
pre and post-experiment scores of the students participating in the study (n: 6) from the word
recognition level test; z = -2.20, p <.05. Considering the mean rank (M: 3.50) and totals (PT: 21) of the
difference scores, it was seen that this difference was in favor of the positive ranks, that is, the posttest
score. According to these data, it is understood that ODEP has an important effect on increasing the
word recognition level.

ODEP Pre-test and Post-test Reading Speeds of Students with Reading Difficulties

In the study, the statistical findings related to the scores of students who have reading difficulties
obtained from ODEP pre-test and post-test reading speeds are shown in Table 8.
Table 8.
Pre-test and Post-test Reading Speeds of Students

Students Reading Speed (1 mn.) Reading Speed (1 mn.)
Pre-test Post-test
Correct Word Total Word Count Correct Word Total Word Count
Count Count

01 54 60 90 90

02 61 64 79 82

03 60 74 91 96

04 75 84 68 70

05 52 56 112 115

06 37 48 55 59

When we look at the ODEP pre-test and post-test reading speed levels of the students who have
reading difficulties in Table 8; in 1 minute, while the number of correct words read by the S5 student
was 52, the total number of words read was 56, the number of correct words in the posttest was 112,
and the total number of words read was 115. The number of correct words read by the S3 student was
60, the total number of words read was 74, while the number of correct words read in the posttest was
91, and the total number of words read was 96. The number of correct words read by the S1 student in
the pre-test was 54, the total number of words read was 60, while the number of correct words in the
posttest was 90, and the total number of words read was 90. While the number of correct words read
by the S2 student was 61, the total number of words read was 64, the number of correct words read in
the posttest was 79, and the total number of words read was 82. The number of correct words read by
the S4 student was 75, the total number of words read was 84, while the number of correct words read
in the posttest was 68, and the total number of words read was 70. On the other hand, the number of
correct words read was 37, the total number of words read was 48, while the number of correct words
read in the posttest was 55, and the total number of words read was 59.

ODEP Pre-test and Post-test Reading Speeds of Students with Reading Difficulties
Differentiation Status

The results of the Wilcoxon signed ranks test regarding whether there is a significant difference in
the reading speeds of the students before and after the experiment are shown in Table 9.
Table 9.
Comparison of Students' ODEP Pre-test and Post-test Reading Speeds

Pretest - Posttest n MR RS z p
Negative Ranks 0° 0.00 0.00 -2.20° .03
Positive Ranks 6°  3.50 21.00

Equal 0° - -

Total 6

p<.05, a. Pre-test < Post-test, b. Post-test > Pre-test, c. Post-test = Pre-test

According to Table 9, analysis results showed that there is a significant difference between the
scores of the students participating in the study (n: 6) before and after the experiment they got from the
reading speed test; z = -2.20, p <.05. Considering the mean rank (M: 3.50) and totals (PT: 21) of the

516



SIREM & BAS — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 50(1), 2021, 507-534
difference scores, it is understood that the observed difference is in favor of the positive ranks, that is,
the posttest score. According to these data, it is seen that ODEP has an important effect in increasing
the reading speed.
ODEP Pretest and Posttest Reading Comprehension Levels of Students with Reading
Difficulties Differentiation Status

In the study, the statistical findings regarding the scores of the students who have reading difficulties
from the ODEP pre-test and post-reading comprehension skill levels they are shown in Table 10.

Table 10.

Students' Pre-test and Post-test Reading Comprehension Skill Levels

Students Reading Comprehension Skill Level (%) Reading Comprehension Skill Level (%)
Pre-test Post-test

01 66 73

02 80 93

03 80 93

04 13 83

05 86 93

06 26 73

In Table 10, while the score that S1 student got from the pre-test reading comprehension skill level
was 66, the post-test score increased to 73. While the score S2 and S3 students got from the pre-test
reading comprehension skill level was 80, the post-test score increased to 93. While the S4 student's
score from the pre-test reading comprehension skill level was 13, the post-test score increased to 83.
While the S5 student's score from the pre-test reading comprehension skill level was 86, the post-test
score increased to 93. On the other hand, S6 student's score from the pre-test reading comprehension
skill level was 26, while the post-test score increased to 73.

Students' reading comprehension level of ODEP pre-test and post-test Wilcoxon signed-ranks test
differentiation status.

The results of the Wilcoxon signed ranks test regarding whether there is a significant difference in
the students' reading comprehension levels before and after the experiment are shown in Table 11.
Table 11.

Comparison of Students' Reading Comprehension Levels of ODEP Pre-test and Post-test

Pre-test — Post-test n MR RS z P
Negative Ranks 0° 0.00 0.00 2.21° .03
Positive Ranks 6  3.50 21.00

Equal 0° - -

Total 6

p<.05, a. Pre-test < Post-test, b. Post-test > Pre-test, c. Post-test = Pre-test

According to Table 11, analysis results showed that there is a significant difference between the pre
and post-experiment scores of the students participating in the study (n: 6) from the reading
comprehension test; z = -2.21, p <.05. Considering the mean rank (M: 3.50) and totals (PT: 21) of the
difference scores, it is understood that the observed difference is in favor of the positive ranks, that is,
the posttest score. According to these data, it is seen that ODEP has an important effect on increasing
the level of reading comprehension.

ODEP Pre-test and Post-test Reading Motivation Levels Differentiation Status of Students with
Reading Difficulties

The results of the Wilcoxon signed ranks test regarding whether there is a significant difference in
the reading motivation level of the students before and after the experiment are shown in Table 12.
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Table 12.

Students' ODEP Pre-test and Post-test Reading Motivation Levels Wilcoxon Signed Ranks Test

Pre-test — Post-test n MR RS z P
Negative Ranks 2° 2.50 5.00 -0.67" .50
Positive Ranks 3 333 10.00

Equal 1° - -

Total 6

p<.05, a. Pre-test < Post-test, b. Post-test > Pre-test, c. Post-test = Pre-test

According to Table 12, analysis results show that there is no significant difference between the
scores of the students participating in the study (n: 6) before and after the experiment they got from the
reading motivation level test; z = -0.67, p <.05. Considering the mean rank (M: 2.50) and total (PT: 10) of
the difference scores, it was seen that this difference was in favor of the negative ranks, that is, the
pretest score. According to these data, it is seen that ODEP does not have a significant effect on
increasing the reading motivation level.

ODEP Pretest and Posttest Attitude Levels Towards Reading Differentiation Status

Wilcoxon signed ranks test data regarding whether there is a significant difference in the attitude
level of students before and after the experiment is shown in Table 13.

Table 13.

Students' Attitude Levels to Reading ODEP Pre-test and Post-test Wilcoxon Signed Ranks Test

Pre-test — Post-test n MR RS z P
Negative Ranks 0° 0.00 0.00 -2.03° .04
Positive Ranks 5 3.00 15.00

Equal 1° - -

Total 6

p<.05, a. Pre-test < Post-test, b. Post-test > Pre-test, c. Post-test = Pre-test

According to Table 13, analysis data shows that there is a significant difference between the scores
of the students participating in the study (n: 6) before and after the experiment they got from the
reading level test; z = -2.03, p <.05. Considering the mean rank (M: 3.00) and totals (PT: 21) of the
difference scores, it was seen that the observed difference was in favor of the positive ranks, that is, the
posttest score. According to these results, it is seen that ODEP has an important effect in increasing the
level of attitude towards reading.

Discussion & Conclusion

With this research, ODEP application; The effect of students on reading skills and affective properties
towards reading was examined. As a result of the study, it was determined that the reading support
program prepared for students with reading difficulties increased the characteristics of students'
reading comprehension, fluent reading skills (reading skills) and attitude towards reading (affective
characteristics towards reading). According to the literature review, it has been observed in
international studies that reading support programs increase students' reading skills and affective
characteristics towards reading (Collins, 2015; Nyssen, 2019; Sirem, 2020; Stump, 2018).

At the end of the ODEP application, it is seen that the students' fluent reading skills levels have
increased. Accordingly, in the study, the level of the texts in the ODEP (such as word number / word /
long word whose meaning is unknown) has been increased in each application, and it is aimed to
increase the vocabulary and reading speed of the students. The increase in the students' vocabulary and
reading speed contributed positively to their fluent reading skill levels and it was observed that the
fluent reading skill levels of the students increased at the end of the ODEP application. Improving fluent
reading skills in students with reading difficulties contributes to the elimination of reading difficulties.
Related to this, Seckin (2012), in his experimental study in which primary school students with and
without reading difficulties determined the reading fluency, concluded that students with reading
difficulties failed in all dimensions of fluent reading than students without reading difficulties. In
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addition, different fluent reading strategies were used in reading the texts in the ODEP application. In
this way, the mistakes made by students during reading were tried to be minimized. When the studies
were examined, it was seen that guided reading, enriched reading, model reading, repetitive reading,
special accelerated reading, common reading, error correction, self-monitoring, and enriched reading
methods suitable for learning style were effective in eliminating the reading difficulties of students and
their reading comprehension levels (Kuruyer, 2014; Sézen, 2017; Wexler, 2007).

In the study, significant increases in reading comprehension skill levels of students with reading
difficulties at the end of ODEP were detected. It can be said that this situation is achieved with the least
mistakes and fluent reading of the student while reading the text. Before reading each text, the student
guessed the content of the text based on the title and visuals and determined the purpose of reading. At
the same time, it is thought that reading comprehension questions in text-based activities increase
students' reading comprehension skills. When the researches are examined, the fact that the text-based
comprehension questions consist of simple and in-depth comprehension questions makes the text
easier to understand by the student (Akyol, 2018; Guthrie, Wigfield and Kathleen, 2004). Students'
reading the text with the least mistakes and fluency has an important factor in reading comprehension
(Akyol, 2018; Glines, 2009). Students' making inferences about the text beforehand contributes to their
mental processes to work, to analyze-synthesize, and to the development of reading comprehension
(Rasinski, 2003; Sidekli, 2010).

The fact that the reading motivation is not developed in the study can be attributed to the individual
differences of the students, their family situation and the differences of teachers. As a matter of fact, in
the ODEP application, we can say that the children liked the reading job (attitude), but the desire to read
that they can manage and shape themselves is not fully settled. Yildiz (2010) stated in his study that
there are two types of motivation in students, intrinsic and extrinsic. In the same study, it was stated
that the level of motivation of students may vary according to family, individual and environmental
conditions. Accordingly, it can be said that the ODEP implementation may have been affected by these
conditions.

In the study, it was observed that students with reading difficulties have an increased attitude
towards reading. In addition to this view, Artnzen (2006) found in his study with students who had
reading difficulties that students 'carrying out the reading program purposefully helped the students to
overcome their reading difficulties, and contributed to the students' reading motivation and attitude
towards reading by increasing the sense of confidence in the students. It can be said that the increase in
reading skills of students with reading difficulties also affects and increases the affective characteristics
of students towards reading. Recommendations for the research conducted are given below.

It can be suggested that the support education rooms used for inclusive education and special
education students should also be used for students who have reading difficulties with the ODEP
application. Also; It may be suggested that "Reading Coaches" be employed in our country's schools.
This research was applied to 3rd grade students who had reading difficulties. In another research, it can
be done with ODEP application by considering other grade levels. Again, this study included 6 students
with reading difficulties. Other studies can be carried out in schools with different socioeconomic levels
by increasing the number of students. This research is limited to 6 students (3 boys, 3 girls) who have
reading difficulties in a primary school in Pursaklar district of Ankara in the 2019-2020 academic year.
This study is limited to 5 weeks and 15 hours of practice for each student who has reading difficulty in
the third grade of primary school.

"All the rules in the" Scientific Research and Publication Ethics Directive "of Higher Education
Institutions have been complied with and none of the" Actions Against Scientific Research and

Publication Ethics "in the second part of the directive have not been applied."

Ethics Committee Permission Information: This research was conducted with the permission of
Hacettepe University Ethics Committee Board dated 17/02/2020 and numbered 35853172-300.
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Tiirkge Siirimui

Giris

Okuma, ¢ok boyutlu ve bilissel, duyussal, anlama, konusma, akici okuma gibi becerileri kapsayan ¢ok
boyutlu bir slirectir. Okuma bilissel 6zellikleri kapsadigi gibi bireysel 6zelliklerle de ilgilidir. Bazi bireyler
birtakim sebeplerden okuma konusunda zorlanabilmektedir. Okuma gii¢lig, diisik okuma performansi
gosteren, disleksik ya da diger 6grenme bozukluklari olan, fiziksel (gérme, isitme) ve nérolojik (dikkat
eksikligi, beyin hasari ve hiperaktivite bozuklugu) problemi olan bireylerin akici okuma ve/veya
okudugunu anlama becerilerini tam olarak sergileyememesi ya da eksik sergilemesi olarak
tanimlanmaktadir (Altun, Ekiz ve Odabasi, 2011; Kanik Uysal ve Akyol, 2019; Kuruyer, 2014; Ozbay ve
Melanlioglu, 2008; Rasinski, 2003; Sidekli ve Yangin, 2005; Sirem, 2020). Bu baglamda bireylerin yasadigi
okuma gigliklerini gidermek icin bu 6grencilere yonelik calismalarin yapilmasi gerektigi sdylenebilir.

Ogrencilerde yasanan okuma giigliiklerine bircok unsur neden olmaktadir. Bunlar; 8gretmenin,
ailenin ve bireyin okumaya yoénelik ilgisizligi (Booth, 2019; Harrold, 2019), aile bireylerinin 6grenciye
model olmayisi (Friend, 2009), 6grencinin ders galisma kosullari (Lassiter, 2019), 6grencinin okulu ve
O6gretmenini sevmeyisi (Rashid, 2001), 6grenci Uzerindeki serbestlik ya da baski (Kanik Uysal ve Akyol,
2019), 6grencinin fiziksel yetersizlikleri (Demirtas, 2016) ve noérolojik veya sinirsel bozukluklar okuma
gucliginin nedenleri arasindadir (Russel, 1958). Ancak okuma glgligiini bu nedenlerden herhangi
birine baglamak yanlis olur. Clinkii okuma eylemi bireyin zihinde gercgeklestirdigi bir islemdir (Akyol,
2018). Okuma guicligli yasayan oOgrencilerin 6zellikleri birbirinden farkhlk gosterebilir. Yasanan bu
okuma gucligini gidermek icin her bir 6grencinin o6zellikleri bilinmeli ve ona gére bir program
hazirlanmalidir (Artnzen, 2006; Cutrer, 2016; Lesnick, 2006; Nyssen, 2019; Pruitt, 2006; Raser, 2004;
Smith, 2000).

Okuma o6nemli dil becerilerinden birisidir. Okumaya yonelik arastirmalarin yapilmasi ve okuma
problemlerinin belirlenmesi okuma alaninda yapilan hatalari da ortaya g¢ikarmaktadir. Bu durum bireyin
akademik basarisini, okul basarisini ve gelecek yasamini (meslek se¢imi, sosyal yasam vs.) olumsuz yénde
etkilemektedir. Okuma glicligl yasayan bir Ogrenciyle yapilan kesitsel bir calismada, okuma
gicliginden kaynakh olarak yasin ilerlemesiyle birlikte 6grencide, arkadaslarinin yaninda kic¢tik disme
korkusu ve utanma gibi durumlar olustugu ve onlarin giderek icine kapanan bireyler haline geldigi
gorilmustir (Kanik Uysal ve Akyol, 2019). Bu tlr 6grencilere uygun teknik ve yontemlerle grupla ya da
bireysel okuma 6gretimi sunulmalidir. Son yillarda yapilan ulusal ve uluslararasi sinavlarda, 6grencilerin
okuma ve okudugunu anlama becerileri 6n planda tutulmaktadir. Ogrencilerde gézlenen okuma
gicliklerinin giderilmesi, ulusal ve uluslararasi diizeyde; Liseye Gegis Sinavi [LGS], Yiksek Ogretim
Kurumlari Sinavi [YKS], Uluslararasi Ogrenci Degerlendirme Projesi [PISA], Uluslararasi Okuma
Becerilerinde Gelisim Projesi [PIRLS] vb. sinavlarda basariyi yikseltebilecegi éngorilebilir. Okuma ve
okudugunu anlama becerisi gelismis, okumaya yonelik motivasyonu yliksek, okumaya yonelik tutum
diizeyi Ust diizey olan bireyin yapilacak olan sinavlarda ve milakatlarda basarili olma ihtimali
artmaktadir. ilkokul cagindaki 6grencilerin okuma giigliklerinin giderilmesi, 6grencinin Tiirkgeyi daha iyi
kullanmasi, 6grencinin okul basarisinin yani sira ulusal ve uluslararasi yapilan sinav basarilarini da
etkileyecektir.

Turkiye’de okuma gilgliglyle ilgili yapilmis arastirmalar incelendiginde; akici okuma startejileri ve
zenginlestirilmis okuma programlari kullanilarak (S6zen, 2017), sézcik okuma becerileri gelistirilerek
(Kuruyer, 2014), benlik saygi duzeyleri karsilastirilarak (GlUnayer Senel, 1998) ve okuma becerileri
incelenerek (Baydik, 2002) 6grencilerin okuma glcligli giderilmeye ya da okuma gugliklerinin
sorunlarina ¢6zim bulmaya cahsilmistir. Tlrkiye’de gercgeklestirilen alan yazin taramasina gore,
ogrencilerin okuma glcliginin giderilmesinde kullaniimak (izere okuma destek programi ile ilgili bir
arastirmaya rastlanmamistir.
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Okuma guiglugu yasayan 6grencilere yonelik hazirlanan ODEP’in [Okuma Destek Programi] okullar da
0grencilere uygulanmasi, 6grencilerde yasanan okuma gugluklerinin giderilmesi bu ¢alismanin en 6nemli
¢iktilarindan birisi olacaktir. Bu nedenle hazirlanmig olan ODEP’in alanda eksikligi gorilen okuma
becerileri (anlama, akici okuma) ve okumaya y6nelik duyussal (okuma motivasyonu ve okumaya yonelik
tutum) ozellikleri kazandirma gibi islevleri Gstlenmesi bakimindan 6nemli oldugu séylenebilir.

Alanyazin taramasinda okuma gigcligl yasayan o6grencilerin tespit edilmesinde; yanlis analiz
envanteri, okudugunu anlama testleri, 6gretmen gozlemleri, bosluk doldurmalar ve okuma envanterleri
gibi testler kullaniimaktadir (Akyol; 2003; Baydik, 2002; Glnayer Senel, 1998; Kuruyer, 2014; Sozen,
2017). Okuma gigliguniin tanilamasina yonelik olarak arastirmalar yapildigi goriilmektedir. Okuma
guclugu vyasayan Ogrencilerin glgliklerinin giderilmesinde, ODEP’in alana katki saglayacagl ve
uygulayicilara yol gosterecegi distinilmektedir.

Arastirmacilar tarafindan hazirlanan ODEP, okuma gigcligli yasayan oOgrencilere yonelik
hazirlanmistir. ODEP’in iceriginde okuma glicligl yasayan ogrencilere yonelik hazirlanmis olan okuma
parcalari ve okuma pargasina bagli etkinlikler bulunmaktadir. ODEP ile okuma glcligl yasayan
o6grencilerin okuma glicliklerini gidermek ve bu 6grencilere okuma destegi saglamak amaglanmigtir.
Ayrica bu calismayla okuma glgcligl yasayan Ogrencilerin; okumadaki hatalarini gidermek, okuma
glcliginin giderilmesine rehberlik edecek ODEP’i gelistirebilmek, degerlendirme yolu ile arastirmadan
cikan bulgular 1siginda tartisma, sonug ve éneriler olusturmak hedeflenmistir. Bu kapsamda arastirmanin
temel amaci, okuma gicliglu yasayan Ogrencilere yonelik ODEP gelistirmek ve gelistirilen ODEP’in
etkililigini sinamaktir. Bu temel amagla asagidaki verilen arastirma problemine ve alt problemlere yanit
aranmistir.

Aragtirma Problemi

Arastirmada, “Okuma Destek Programi”nin ilkokul 6grencilerinin okuma glgligi sagaltimina etkisi
var midir?” arastirma sorusuna ve asagidaki alt arastirma sorularina yanit aranmistir.

Alt Problemler

1. ODEP’in, ilkokul 6grencilerinin akici okuma beceri diizeylerine etkisi var midir?
2. ODEP’in, ilkokul 6grencilerinin okudugunu anlama beceri diizeylerine etkisi var midir?

3. ODEP’in, ilkokul 6grencilerinin okuma motivasyonu diizeylerine etkisi var midir?
ODEP’in, ilkokul 6grencilerinin okumaya yonelik tutum diizeylerine etkisi var midir?

Yontem
Arastirma Modeli

Okuma gugclugu yasayan 6grencilere yonelik hazirlanan; 6grencilerin akici okuma, okudugunu anlama,
okuma motivasyonu ve okumaya yonelik tutumuna yonelik etkinliklerin yer aldigi ODEP’in etkisini
belirleyecek olan bu arastirmada deneysel arastirma modeli kullanilmistir. Fraenkell, Wallen ve Hyun
(2011) deneysel arastirmalarin, arastirmacilarin kullanabilecegi en gli¢lii arastirma modellerinden biri
oldugu ve deneysel arastirmanin, degiskenler arasinda neden sonug iliskisi kurmanin en iyi yolu
oldugunu belirtmislerdir. Karasar (2018) ise deneysel arastirmalarin neden sonug iliskisini sinamak
amaciyla yapildigini, bilimsel yéntemde sinayici olan 6lgiitlerin 6ngérmus oldugu verilerin arastirmacinin
kendi kontroliinde Uretilerek degerlendirildigini ifade etmistir. Arastirmaci, deney siirecine 6 6grenciyi
dahil etmistir. Gay, Mills ve Airasan (2011) ise, deneysel c¢alismada arastirmacinin bagimsiz
degiskenlerden en az bir tanesini manipliile ederek diger ilgili degiskenleri ve daha ¢ok bagimh degisken
Uzerindeki etkiyi de kontrol edebildigini ifade etmislerdir. Bu baglamda arastirmada, arastirmaci
tarafindan gelistirilen “Okuma Destek Programi”nin 2019-2020 egitim-6gretim yilinda ilkokul
6grencilerinin okuma gicligl sagaltimina etkisi belirlenmistir. Arastirmaci tarafindan hazirlanmis olan
ODEP, okuma gicligl yasayan 6grencilere uygulanmis olup ODEP bagimsiz degiskeni, okuma giglugi
yasayan Ogrencilerin okuma hatalari ise bagiml degiskeni temsil etmektedir.
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Arastirmada, deneysel desenlerden olan deneme 6ncesi model ve bu modelden tek grup 6ntest sontest
modeline yer verilmistir. Yapilan arastirmada bu modelin segilmesi okuma gi¢ligl yasayan 6grencilerin
basarisindan ziyade arastirmaci tarafindan gelistirilmis olan ODEP’in etkililigini sinamak olmustur.
Arastirmada kontrol grubu olusturulmamis olup okuma gii¢liigli yasayan 6grencilere yonelik gelistirilen
ODEP uygulanmistir. Fraenkell, Wallen ve Hyun (2011) tek grup ontest sontest modelinde bir grubun
sadece arastirmanin sonunda degil arastirmanin basinda da bir teste tabi tutuldugunu ifade etmistir.
Aragtirmada ODEP bagimsiz degiskeninin etkisini ortaya c¢ikarmak igin okuma gugligli yasayan
Ogrencilere deney Oncesi ve deney sonrasi test yapimistir. Gay, Mills ve Airasian’a (2011) gore
arastirmaci, tek grup 6ntest sontest modelinde bagimsiz degiskenin etkisini ortaya ¢ikarma amaci glider.
Calisma Grubu

Arastirma, 6ncelikle Hacettepe Universitesi Etik Komisyonu Kurulunun 17/02/2020 tarihli 35853172-
300 sayih karari ile alinan izinle yuratilmastir. Yapilan arastirma, 2019-2020 egitim-6gretim yilinin ikinci
doneminde Ankara’nin merkez ilcesi olan Pursaklar ilgesinde yer alan bir devlet okulunun ayni sinif
diizeyi 4 farkli subesinde 6grenim goren Ucl erkek Ucl kiz olmak Uzere 6 lglincl sinif 6grencisi lGzerinde
gerceklestirilmistir. Yildirim ve Simsek (2011) 6lgut 6rneklemenin temel anlayisinin daha 6nceden tespit
edilmis bir dizi 6l¢ttl karsilayan durumlarin galisiimasi olarak gdérmektedir. Bu baglamda arastirmada
amaca hizmet edecek bir sekilde 6grencilerin belirlenmesinde, amagh 6rnekleme yéntemlerinden biri
olan olgut 6rnekleme yéntemine yer verilmistir. Yapilan arastirmada olgit 6grencilerin okuma giglUgi
yasamasidir. Arastirmaya katilan Ogrencilerin se¢im olcitleri olarak, 6grencilere uygulanan Okuma
Gugligi Belirleme Ogretmen Tespit Formu ve Yanls Analiz Envanteri sonucu 6getim ve endise
diizeyinde okuma becerisine sahip olan 06grenciler olmustur. Arastirmada, ODEP kazanimlari
dogrultusunda hazirlanan etkinlikler 6 okuma giigligli yasayan 6grenciye uygulanmistir. Arastirmada,
okuma giicligl yasayan dgrencileri tespit etmek icin 20 &grenciye ‘Okuma Giigligii Belirleme Ogretmen
GoOzlem Formu’ ve ‘Yanlis Analiz Envanteri’ uygulanmistir.

Kullanilan Veri Toplama Araglari

Arastirmada okuma giicligl yasayan 6grencileri tespit etmek igin arastirmaci tarafindan gelistirilen
Okuma Gugligii Belirleme Ogretmen Tespit Formu ve Yanlis analiz Envanteri kullanilmistir. Okuma
Guigligi Belirleme Ogretmen Tespit Formu’na gore; okuma giigliigii yasayan dgrencileri tespit etmek icin
arastirmaci tarafindan; goézlemlenen boyutlar altinda norolojik, davranissal, duyussal ve okuma
davranislari olmak Uzere 4 alt boyuttan olusan 21 maddelik bir form olusturulmustur. Formda yer alan
gozlemlenen boyutlardan noérolojik alt boyutta 3, davranissal alt boyutta 4, duyussal alt boyutta 3 ve
okuma davraniglari alt boyutunda ise 11 madde olmak zere toplam 21 madde bulunmaktadir. ‘Okuma
Gugligi Belirleme Ogretmen Tespit Formu’ olusturulurken daha énce okuma giicligii alaninda yapilan
calismalar incelenmis, okuma glcligl yasayan ogrencilerin siklikla yaptigi hatalar tespit edilmis,
‘Arastirma Yontemleri’ alaninda 2 Dogent ve ‘Sinif Egitimi’ alaninda 2 Dogent olmak (izere toplam 4
uzmanin gorisine basvurulmustur. Uzmanlarin vermis oldugu goruslerle forma nihai sekli verilmistir.

Arastirmaci tarafindan gelistirilen bu formun asil amaci okuma gilgliglu yasayan o6grencilerin
ogretmenler tarafindan tespit edilip arastirmaciya yénlendirmesidir. Uygulama yapilan okulda 10 sube,
10 6gretmen ve 289 (glincit sinif 6grenci bulunmaktadir. Arastirmaci tarafindan gelistirilmis olan form,
uygulama yapilan okulda bulunan 10 6gretmenin tamamina verilmis olup siniflarinda okuma gugligi
yasadigini diistind(igi her bir 6grenci icin doldurmasi istenmistir. Bu kapsamda 6gretmenler tarafindan
doldurulan formda 20 Ogrencinin okuma gigligl yasadigi distnilmis ve doldurulan formlar
arastirmaciya verilmistir. Okuma glglGgl belirleme 6gretmen tespit formu degerlendirmesi sonucunda
arastirmaciya yonlendirilen 20 6grenciye ayrica okuma giicliigli yasayan 6grencileri tespit etmek igin
arastirmaci tarafindan ‘Yanlis Analiz Envanteri’ uygulanmistir. Yanhs Analiz Envanteri’'nde ise Akyol’a
(2003) gore olgege ait bilgiler, kullanim amaci ve kullanilisi su sekildedir. Ekwall ve Shanker (1988, s.412)
tarafindan gelistirilen Akyol’'un (2003) Tiirk¢e'ye uyarladigi ‘Yanhs Analiz Envanteri’, okuma gli¢lugi
yasayan Ogrencileri belirlemede kullaniimaktadir. Envanter ayni zamanda 06grencilerin okuma
seviyelerini, okuma hatalarini ve okudugunu anlama becerilerini tespit etmede de kullaniimaktadir.
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Akyol (2003) tarafindan Tirkce’ ye uyarlanan 6lgekte ortam, seslendirme ve soru 6lgegi olmak lGzere
3 6lgek bulunmaktadir. Ogrencinin metni sesli bir sekilde okuma esnasinda yaptigi hatalarla ortam ve ses
bilgisi, metne yonelik basit ve derinlemesine anlama sorulariyla da anlama seviyesi belirlenebilmektedir.
Envanterin kelime tanima ve anlama konusunda bilgi verdigi ifade edilmistir. Ug 6lgekten alinan toplam
puan 180’den asagida ise endise diizeyi, 180-240 arasl ise 0gretim diizeyi ve 240’tan Uzeri ise serbest
diizeyi olarak ifade edilmektedir. Envanterde kullanilan okuma parcalari 6grencilerin seviyesine uygun
bir sekilde segilmelidir. Bu kapsamda uglincu siniflar igin 6nerilen kelime sayisi 100-200 olmasi gerektigi
belirtilmis ve arastirmada 6grencinin seviyesine ve durumuna uygun bir metin segilmistir. Arastirmada
materyalin gliclik seviyesi de dikkate alinarak 121 kelimelik bir okuma pargasi belirlenmistir. Yanlis
Analiz Envanterine gore arastirmaya katilan 6 6grencinin okuma giigligu yasadigl tespit edilmistir.
Ogrencilere ait puanlar su sekildedir. O1 &grencisi: Ortam 6lgegi puani (56) + seslendirme dlcegi puani
(89) + okudugunu anlama diizeyi puani (66) = 211, 02 6grencisi: Ortam 6lgegi puani (70) + seslendirme
dlgegi puani (78) + okudugunu anlama diizeyi puani (80) = 228, 03 6grencisi: Ortam 6lgegi puani (55) +
seslendirme 6lgegi puani (77) + okudugunu anlama diizeyi puani (80) = 212, O4 &grencisi: Ortam olgegi
puani (60) + seslendirme 6lgegi puani (79) + okudugunu anlama diizeyi puani (13) = 152, 05 6grencisi:
Ortam 6lgegi puani (57) + seslendirme 6lgegi puani (75) + okudugunu anlama diizeyi puani (86) = 218 ve
06 6grencisi: Ortam dlgegi puani (49) + seslendirme 6lgegi puani (79) + okudugunu anlama diizeyi puani
(26) = 154 olarak hesaplanmustir.

Arastirmanin birinci ve ikinci alt problem sorularinin verilerini elde etmede ‘Yanlis Analiz Envanteri’
kullaniimistir. Arastirmada Uglinc ve dordlincl alt problem sorularinin verilerini elde etmede sirasiyla
‘Okuma Motivasyonu Olgegi’ ve ‘Okumaya Yoénelik Tutum Olgegi’ kullanilmistir.  Okuma motivasyonu
Olcegi (Baker ve Wigfield, 1999; Wigfield ve Guthrie, 1997) baslangicta 11 boyut ve 54 maddeden
olusturulmustur. Daha sonra 6lgek, Guthrie ve Wang (2004) tarafindan analize tabi tutulmus, i¢sel ve
dissal olmak Uizere iki boyutlu yeni bir yapi olusturulmustur. Olgek, Yildiz (2010) tarafindan son haliyle
Tirkge'ye uyarlanmistir. Yildiz (2010) olgegi uyarlama galismasinda, Uglinci sinif 6grencilerini de
calismaya dahil etmesi sebebiyle bu arastirma kapsaminda tekrar bir gecerlik ve giivenirlik calismasi
yapilmasina gerek duyulmamistir. Yildiz (2010) tarafindan gelistirilen 6lgcekte; Wigfield ve Guthrie (1995)
ogrencilerin okuma motivasyonunu tespit etmek amaciyla 6lcegi gelistirmislerdir. Kocaarslan (2016)
tarafindan Turkge’ye uyarlanan 6lgegin tanitimi su sekilde yapilmaktadir; 6lgek, McKenna ve Kear (1990)
tarafindan ilkokul ve ortaokul &grencilerinin (1-6. siniflar) okumaya dair tutumlarini saptamak igin
gelistirilmistir. Olgegin orijinali ingilizcedir. Olgek Amerika’da ilk olarak 499 ilkégretim 6grencisine
uygulanmistir. Olgek iki alt boyut ve toplamda 20 maddeden olusmaktadir. Olgegin ilk boyutunda yer
alan 10 maddesi okumadan zevk alma, geri kalan 10 maddesi ise akademik okuma boyutlarindan
olusmaktadir. Olcek Jim Davis tarafindan olusturulan “Garfield” kedi karakterinin 4 farkli duygu
hallerinden yalniz bir tanesini secmeyi gerektirmektedir. Olcekte cok tizgiin:1, biraz lzgiin:2, biraz
mutlu:3 ve ¢ok mutlu:4 puan olarak hesaplanmaktadir. Olgekten alinan 50 puan okumaya yé&nelik
tutumlari ve orta noktayi temsil etmekte kullanilmaktadir.

Arastirmanin  veri toplama sireci, 2019-2020 egitim-6gretim yilinin bahar vyariyilinda
gerceklestirilmistir. Arastirmada deneysel uygulama gerceklestiriimeden o6nce 6grencilerin; “Cocuk
Goéndlli Katiim Formu”nu, velilerin; “Ebeveyn Gondlli Katihm Formu”nu ve “Veli izin Belgesi”ni ve okul
idaresinin; “izin Belgesi”ni doldurmalari saglanmistir. Gerekli resmi izinlerden sonra belirlenen okuldaki
Gglncl sinif 6grencilerinin; okudugunu anlama ve akici okuma becerilerini belirlemede “Yanlis Analiz
Envanteri”, okuma motivasyonlarini belirlemede “Okuma Motivasyonu Olcegi” ve okumaya yonelik
tutumlarini belirlemede “Okumaya Yénelik Tutum Olgegi” uygulanmistir. Ogrencilerin bu uygulamadan
aldiklari puanlar “Ontest” olarak kabul edilmistir. Ontestte kullanilan envanter ve &lcekler, deney
grubuyla gerceklestirilen deneysel uygulamadan sonra tekrar uygulanmistir. Bu uygulama ise “sontest”
olarak ifade edilmistir. Arastirmada ODEP ve buna vyonelik etkinlikler arastirmaci tarafindan
gelistirilmistir. Gelistirilen ODEP ve etkinlikler arastirmaci tarafindan 6grencilerle ylrGtilmustar.

Arastirmanin uygulama siirecinde 3 hikaye edici, 3 siir ve 3 bilgilendirici metin kullanilarak hazirlanan
ODEP, etkinlikler yoluyla 6grencilere uygulanmistir. ODEP’te yer alan metinler, 6grencilerin seviyesine
uygun, siir kitaplarindan, oyku kitaplarindan, dergilerden alinmis ve uzman gorisleri dogrultusunda
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belirlenmistir. Arastirmanin uygulama-islem 6ncesi déneminde; 6ncelikle literatlir taramasi ve ihtiyag
analizi sonrasi ODEP yeterlikleri yazilmistir. Yeterliklerde yer alan ifadelere yonelik olarak 9 metin ve bu 9
metne bagh etkinlikler olusturulmustur. Arastirmaci tarafindan gelistirilen ODEP, 4 program gelistirme
uzmani ve 4 sinif egitimi alan uzmani tarafindan kontrol edilmistir. Uzman goértsd alinan ODEP,
Ankara’nin Pursaklar ilgesinde bulunan bir okulda okuma gliclGgl yasayan iki 6grenciye pilot olarak
uygulanmistir. Pilot uygulama sonucu arastirmaci tarafindan gorilen aksakliklar ve diizeltmeler yapilarak
ODEP’e son sekli verilmistir. Arastirmaci tarafindan ‘Okuma Guigliigii Belirleme Ogretmen Gézlem Formu’
ve ‘Yanlis Analiz Envanteri’ ile okuma gugligu yagsayan 6grenciler tespit edilmistir. ODEP okuma gugligu
yasayan Ogrencilere dnce birebir sinifta 3 hafta siiresince ve daha sonra 2 hafta goriintiili uzaktan egitim
yoluyla arastirmaci tarafindan uygulanmistir. Bu baglamda arastirmada gelistirilen ODEP yeterliklerine
yonelik bilgilere Tablo 1'de ve uygulama sirecinde yararlanilan metinlerin 6zelliklerine ise Tablo 2’de yer
verilmistir.

Tablo 1.
ODEP Yeterliklerine Yénelik Bilgiler

Ogrenme Alani: Okuma

Alt Ogrenme Okumaya Fonolojik Alfabetik Akici Kelime Anlama
Alani Hazirhk Farkindahk iliskiler Okuma Hazinesi
Yeterlik Sayisi 9 8 7 8 7 12

Tablo 1’de ODEP, okuma Ogrenme alani altinda okumaya hazirlik (9), fonolojik farkindalik (8),
alfabetik iliskiler (7), akici okuma (8), kelime hazinesi (7) ve 43 anlama (12) olmak tzere 6 alt 6grenme
alanindan ve toplam 51 yeterlikten olusmaktadir.

Tablo 2.
Uygulama Siirecinde Yararlanilan Metinlerin Ozellikleri
Metin Turi Metin Adi Metinde Metinde Uygulanan Yararlanilan
Bulunan Bulunan Akici Okuma Kaynak ve
Kelime Sayisi  Etkinlik Yontemi Metnin Yazari
Sayisi
Hikaye Edici Cumbhuriyet 75 7 Tekrar okuma  Blyuk
Ogretmeni Atatiirk’ten
Kictik Oykiler
Sileyman Bulut
Siir Ustdiim 47 7 Koro okuma 101 Tekerleme
Usiidim Siileyman Bulut
Bilgilendirici Bilgisayarlar 104 7 Esli okuma Gilen Murfy
Hikaye Edici Don Degirmen 199 7 Yankilayici Arastirmaci
Don okuma Cocuk Dergisi
Agustos-Eyll
2018
Siir Alfabeden 78 7 Koro okuma Alfabeden Kagan
kacan Harflerin Harfler
Macerasi Cigdem Sezer
Bilgilendirici Karincalar 124 7 Arkadasla Kesfedin
okuma Karincalar
Alejandro
Algarra (Ceviri:
Emine Geggil)
Hikaye Edici Balikgt Osman 231 7 Tekrarli Balikgt Osman
okuma Anne Hoffman
(Ceviri: Seyda
Oztiirk)
Siir Masal 203 7 Koro Kafesteki
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Korosu okuma Cikolata
Mehmet Atilla
Bilgilendirici Uykuya Dair 391 7 Tekrarli Tibitak Bilim
okuma Cocuk Dergisi
(Aralik 2019)
Nihan Yapici

Tablo 2’de hikaye edici, siir ve bilgilendirici metin tirinden toplamda 9 metin, her metne ait 7
etkinlik ve akici okuma stratejileri uygulanarak dersler yapilmistir. Metinler olusturulurken kelime sayilari
dikkate alinmig ve her metin tiiriinde kelime sayilari hiyerarsik olarak artmistir. Ornegin; hikaye edici
metin tiirinde secilen ilk metin olan ‘Cumhuriyet Ogdretmeni’ metni 75 kelime, ikinci metin olan ‘Dén
Degirmen Dén’ metni 199 kelime ve Uglinc metin olan ‘Balik¢t Osman’ metni 231 kelimeden
olusmaktadir.

Arastirmada etkinliklerin icerisine okuma glicligl yasayan 6grencilerin dikkatini ¢ekmek, derse
katimlarini  ve motivasyonlarini arttirmak amaciyla ODEP amacina uygun olarak gorseller
yerlestirilmistir. Calismada hikaye edici, siir ve bilgi verici metinlere yonelik her metin icin 7 etkinlik
hazirlanmistir. Her etkinligin basinda 6grencileri arastirmaya, sorgulamaya, disiinmeye yonelten hazirlik
sorularina yer verilmistir. Arastirmaci tarafindan hazirlanan etkinlikler i¢in uzman gorisu alinarak gerekli
dizeltmeler yapilmistir. Arastirmanin uygulama siirecinde her bir etkinlige yonelik gtinliik ders planlari
hazirlanmistir. ODEP’in deney grubu 6grencileri Gzerindeki etkisini saptamak ve givenilir bilgiye ulasmak
icin ODEP ve etkinlikler disinda herhangi bir ders materyali kullanilmamistir.

Arastirmada uygulama-islem sonrasi donemde; sontest olarak 6grencilere uygulama 6ncesi yapilmis
olan “Yanlis Analiz Envanteri”, “Okuma Motivasyonu Olcegi” ve “Okumaya Yénelik Tutum Olcegi” tekrar

uygulanmistir. Calismada elde edilen veriler betimlenmistir.
Veri Analizi

Arastirmada Ontest ve sontest olarak kullanilan; 6grencilerin okudugunu anlama ve akici okuma
beceri diizeyleri, okumaya yonelik tutum ve okuma motivasyonu dizeyini ¢dziimlemek igin parametrik
testleri 6lgmekte kullanilan bagimli 6rneklem t-testinden yararlanmak istenilmistir. Ancak 6grenci
sayisinin az olmasi nedeniyle akici okuma ve okudugunu anlama beceri diizeyleri, okuma motivasyonu ve
okumaya yoénelik tutum diizeyi 6ntest ve sontest puan karsilastirmalarinda bagimli 6rneklem t-testinin
karsihgl olan, parametrik olmayan Wilcoxon isaretli siralar testinden yararlaniimistir. Buyukoztirk,
Cokluk ve Kokl (2018) 30’un, Fraenkell, Wallen ve Hyun (2011) ve Gay, Mills ve Airasan (2011) klguk
gruplarin bulundugu verilerin ¢dziimlenmesinde parametrik olmayan testlerin kullanilmasinin daha
uygun oldugunu belirtmislerdir. Okuma gli¢ligl olan 6grencilerinin okuma becerilerinin ve duyussal
ozelliklerinin gelistirilmesi icin hazirlanan ODEP’in etkililigi, deney O6ncesi ve sonrasi yapilan dl¢limlerde
elde edilen puanlarla hesaplanmistir.

Bulgular

Arastirmada, okuma glcligl yasayan Ogrencilerin ODEP Ontest ve sontest okuma akici okuma,
okudugunu anlama becerileri ve okuma motivasyonu ve okumaya yonelik tutum dizeyleri farklilasma
durumlarina iliskin bulgular burada sunulmustur.

Okuma Giigliigii Yasayan Ogrencilerin ODEP Ontest Okuma Diizeyleri

Arastirmada, okuma glcligl yasayan ogrencilerin ODEP Ontest okuma dizeylerinden (ortam,
seslendirme ve anlama) almis olduklari puanlara iliskin istatistiki bulgular Tablo 3’te verilmistir.
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Tablo 3.

Ogrencilerin ODEP Ontest Okuma Diizeyleri

Ogrenciler Ortam Seslendirme Okudugunu Toplam Puan (ortam Ogrencinin
Olgegi Olgegi  Puani  Anlama Olcegi + seslendirme Okumada
Puani (%) Diizeyi olgegi + okudugunu Bulundugu
(%) (%) anlama) Diizey

01 56 89 66 211 Ogretim

02 70 78 80 228 Ogretim

03 55 77 80 212 Ogretim

04 60 79 13 152 Endise

05 57 75 86 218 Ogretim

06 49 79 26 154 Endise

Tablo 3'te, 6grencilerin ODEP dntest okuma diizeylerine iliskin olarak; 01, 02, 03 ve O5 6grencileri,
ortam + seslendirme + okudugunu anlama dizeyi 6l¢egi puanindan almis oldugu toplam puanlar sirasiyla
211, 228, 212 ve 218 olup okumada bulundugu diizey &gretim diizeyinde olmustur. 04 ve 05
Ogrencisinin ise ortam + seslendirme + okudugunu anlama 6lgegi diizeyi puanindan almig oldugu toplam

puanlar sirasiyla 152 ve 154 olup okumada bulundugu diizey endise diizeyinde olmustur.

Okuma Giigliigii Yasayan Ogrencilerin ODEP Sontest Okuma Diizeyleri

Arastirmada, okuma guglUgl yasayan Ogrencilerin ODEP sontest okuma dizeylerinden (ortam,
seslendirme ve anlama) almis olduklari puanlara iligkin istatistiki bulgular Tablo 4’te verilmistir.

Tablo 4.

Ogrencilerin ODEP Sontest Okuma Diizeyleri

Ogrenciler Ortam Seslendirme Okudugunu Toplam Puan (ortam Ogrencinin
Olgegi Olgegi  Puani  Anlama olcegi + seslendirme Okumada
Puani (%) Diizeyi olgegi + okudugunu Bulundugu
(%) (%) anlama) Diizey

01 100 100 73 273 Serbest

02 80 82 93 255 Serbest

03 73 76 93 242 Serbest

04 80 80 86 246 Serbest

05 80 76 93 249 Serbest

06 62 83 73 218 Ogretim

Tablo 4’te, &grencilerin ODEP sontest okuma diizeylerine iliskin olarak; 01, 02, 03, 04 ve 05
Ogrencileri ortam + seslendirme + okudugunu anlama dizeyi 6lgegi puanindan almis oldugu toplam
puanlar sirasiyla 273, 255, 242, 246 ve 249 olup okumada bulundugu diizey serbest diizeyde olmustur.
06 dgrencisi ise ortam + seslendirme + okudugunu anlama &lgegi diizeyi dlgeginden almis oldugu puan
218 olup okumada bulundugu diizey 6gretim diizeyinde olmustur.

Okuma Gligligii Yasayan Ogrencilerin ODEP Ontest ve Sontest Okuma Diizeyleri Farklilasma

Durumu

Arastirmada deney Oncesi ve sonrasi 6grencilerin okuma dizeyinin anlamh bir farklihk olup
olmadigina iliskin Wilcoxon isaretli siralar testi sonuglari Tablo 5’te sunulmustur.
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Tablo 5.

Ogrencilerin ODEP Ontest ve Sontest Okuma Diizeylerinin Karsilastiriimasi

Ontest- Sontest n SO ST z p

Negatif Siralar 0°  0.00 0.00 -2.20° 0
3

Pozitif Siralar 6°  3.50 21.00

Esit 0° - -

Toplam 6

p<.05, a. Sontest < Ontest, b. Sontest > Ontest, c. Sontest = Ontest

Tablo 5’e gére analiz sonuglari, arastirmaya katilan 6grencilerin (n: 6) okuma diizeyi testinden
aldiklari deney Oncesi ve sonrasi puanlari arasinda anlaml bir fark oldugu anlasilmaktadir; z = -2.20,
p<.05 fark puanlarinin sira ortalamasi (SO: 3.50) ve toplamlari (ST: 21) dikkate alindiginda gozlenen bu
farkin pozitif siralar yani sontest puani lehine oldugunu géstermektedir. Bu verilere gére ODEP’in okuma
diizeyini artirmada 6nemli bir etkisinin oldugu goérilmastar.

Okuma Giigligii Yasayan Ogrencilerin ODEP Ontest ve Sontest Kelime Tanima Diizeyleri

Arastirmada, okuma glgligli yasayan Ogrencilerin ODEP Ontest ve sontest kelime tanima
diizeylerinden almis olduklari puanlara iliskin istatistiki bulgular Tablo 6’da verilmistir.

Tablo 6.

Ogrencilerin Ontest ve Sontest Kelime Tanima Diizeyleri

Ogrenciler Kelime Tanima Diizeyi (%) Kelime Tanima Diizeyi (%)
Ontest Sontest

01 90 Endise 100 Serbest

02 95 Ogretim 96 Ogretim

03 81 Endise 94 Ogretim

04 89 Endise 97 Ogretim

05 92 Ogretim 97 Ogretim

06 77 Endise 93 Ogretim

Tablo 6’da, okuma giicliigii yasayan dgrencilerin ODEP dntest kelime tanima diizeyleri; 01, 03, 04 ve
06 dgrencilerinin almis oldugu puan sirasiyla 90, 81, 89 ve 77 puan olup kelime tanima diizeyleri endise
diizeyinde olmustur. 02 ve 05 6grencilerinin ise almis oldugu puan sirasiyla 95 ve 92 puan olup kelime
tanima dizeyleri 6gretim dizeyinde olmustur.

Tablo 6’da, okuma giigligii yasayan 6grencilerin ODEP sontest kelime tanima diizeyleri; 02, 03, 04,
05 ve 06 6grencilerinin almis oldugu puan sirasiyla 96, 94, 97, 97 ve 93 puan olup kelime tanima
diizeyleri 6gretim diizeyinde olmustur. O1 dgrencisinin ise almis oldugu puan sirasiyla 100 puan olup
kelime tanima diizeyi serbest diizeyde olmustur.

Okuma Giicliigli Yasayan Ogrencilerin ODEP Ontest ve Sontest Kelime Tanima Diizeyleri
Farklilasma Durumu

Deney 6ncesi ve sonrasi 6grencilerin kelime tanima diizeylerinde anlamli bir farklilik olup olmadigina
iliskin Wilcoxon isaretli siralar testi sonuclari Tablo 7'de sunulmustur.

Tablo 7.

Ogrencilerin ODEP Ontest ve Sontest Kelime Tanima Diizeylerinin Karsilastiriimasi

Ontest- Sontest n SO ST z p
Negatif Siralar 0° 0.00 0.00 -2.20° .03
Pozitif Siralar 6>  3.50 21.00

Esit 0° - -

Toplam 6

p<.05, a. Sontest < Ontest, b. Sontest > Ontest, c. Sontest = Ontest
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Tablo 7'ye gore analiz sonuglari, arastirmaya katilan 6grencilerin (n: 6) kelime tanima duzeyi
testinden aldiklari deney 6ncesi ve sonrasi puanlari arasinda anlamli bir fark olustugunu bildirmektedir; z
= -2.20, p<.05. Fark puanlarinin sira ortalamasi (SO: 3.50) ve toplamlari (ST: 21) dikkate alindiginda
gozlenen bu farkin pozitif siralar yani sontest puani lehine oldugu gérilmistiir. Bu verilere gére ODEP’in
kelime tanima dlzeyini artirmada 6nemli bir etkisinin oldugu anlasiimaktadir.

Okuma Giigliigii Yasayan Ogrencilerin ODEP Ontest ve Sontest Okuma Hizlari

Arastirmada, okuma gli¢ligl yasayan 6grencilerin ODEP 6ntest ve sontest okuma hizlarindan almis
olduklari puanlara iligkin istatistiki bulgular Tablo 8’de verilmistir.

Tablo 8.
Ogrencilerin Ontest ve Sontest Okuma Hizlari
Ogrenciler Okuma Hizi (1 dk.) Okuma Hizi (1 dk.)
Ontest Sontest
Dogru Kelime Toplam Kelime Dogru Kelime Toplam Kelime
Sayisi Sayisi Sayisi Sayisi

01 54 60 90 90
02 61 64 79 82
03 60 74 91 96
04 75 84 68 70
05 52 56 112 115
06 37 48 55 59

Tablo 8'de okuma gli¢ligl yasayan 6grencilerin ODEP Ontest ve sontest 1 dakika slirede okuma hizi
diizeylerine baktigimizda ¢oktan aza dogru sirasiyla; O5 &grencisinin okudugu dogru kelime sayisi 52,
okudugu toplam kelime sayisi 56 iken sontest okudugu dogru kelime sayisi 112, okudugu toplam kelime
sayisi 115 olmustur. O3 6grencisinin okudugu dogru kelime sayisi 60, okudugu toplam kelime sayisi 74
iken sontest okudugu dogru kelime sayisi 91, okudugu toplam kelime sayisi 96 olmustur. 01 6grencisinin
ontest okudugu dogru kelime sayisi 54, okudugu toplam kelime sayisi 60 iken sontest okudugu dogru
kelime sayisi 90, okudugu toplam kelime sayisi 90 olmustur. 02 &grencisinin okudugu dogru kelime sayisi
61, okudugu toplam kelime sayisi 64 iken sontest okudugu dogru kelime sayisi 79, okudugu toplam
kelime sayisi ise 82 olmustur. 04 6grencisinin okudugu dogru kelime sayisi 75, okudugu toplam kelime
sayisi 84 iken sontest okudugu dogru kelime sayisi 68, okudugu toplam kelime sayisi 70 olmustur. 06
ogrencisinin ise okudugu dogru kelime sayisi 37, okudugu toplam kelime sayisi 48 iken sontest okudugu
dogru kelime sayisi 55, okudugu toplam kelime sayisi 59 olmustur.

Okuma Giigliigii Yasayan Ogrencilerin ODEP Ontest ve Sontest Okuma Hizlari Farklilasma Durumu

Deney Oncesi ve sonrasi 6grencilerin okuma hizlarinin anlamh bir farklilik olup olmadigina iligkin
Wilcoxon isaretli siralar testi sonuglari Tablo 9’da sunulmustur.

Tablo 9.

Ogrencilerin ODEP Ontest ve Sontest Okuma Hizlarinin Karsilastiriimasi

Ontest- Sontest n SO ST z p
Negatif Siralar 0° 0.00 0.00 -2.20° .03
Pozitif Siralar 6>  3.50 21.00

Esit 0° - -

Toplam 6

p<.05, a. Sontest < Ontest, b. Sontest > Ontest, c. Sontest = Ontest

Tablo 9’a gore analiz sonuglari, arastirmaya katilan 6grencilerin (n: 6) okuma hizi testinden aldiklari
deney oncesi ve sonrasi puanlari arasinda anlamh bir fark oldugu gorilmistir; z= -2.20, p<.05. Fark
puanlarinin sira ortalamasi (SO: 3.50) ve toplamlari (ST: 21) dikkate alindiginda gézlenen bu farkin pozitif
siralar yani sontest puani lehine oldugu anlasilmaktadir. Bu verilere gore ODEP’in okuma hizini artirmada
onemli bir etkisinin oldugu goriilmektedir.
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Okuma Giigliigii Yasayan Ogrencilerin ODEP Ontest ve Sontest Okudugunu Anlama Diizeyleri
Farklilasma Durumu

Arastirmada, okuma guigligu yasayan 6grencilerin ODEP 6ntest ve sontest okudugunu anlama beceri
diizeylerinden almis olduklari puanlara iliskin istatistiki bulgular Tablo 10’da verilmistir.

Tablo 10.
Ogrencilerin Ontest ve Sontest Okudugdunu Anlama Beceri Diizeyleri
Ogrenciler Okudugunu Anlama Beceri Diizeyi (%) Okudugunu Anlama Beceri Diizeyi (%)

Ontest Sontest

01 66 73

02 80 93

03 80 93

04 13 83

05 86 93

06 26 73

Tablo 10’da 01 &grencisinin éntest okudugunu anlama beceri diizeyinden almis oldugu puan 66 iken
sontest puani 73’e yiikselmistir. 02 ve O3 &grencisinin dntest okudugunu anlama beceri diizeyinden
almis oldugu puan 80 iken sontest puani 93’e yiikselmistir. 04 &grencisinin &ntest okudugunu anlama
beceri diizeyinden almis oldugu puan 13 iken sontest puani 83’e yiikselmistir. O5 6grencisinin éntest
okudugunu anlama beceri diizeyinden almis oldugu puan 86 iken sontest puani 93’e yiikselmistir. 06
6grencisinin ise ontest okudugunu anlama beceri dizeyinden almis oldugu puan 26 iken sontest puani
73’e yukselmistir.

Ogrencilerin ODEP 6ntest ve sontest okudugunu anlama diizeyi Wilcoxon isaretli siralar testi
farkhlagsma durumu.

Deney Oncesi ve sonrasi 0grencilerin okudugunu anlama dizeylerinin anlamli bir farklilik olup
olmadigina iliskin Wilcoxon isaretli siralar testi sonuglari Tablo 11’de sunulmustur.

Tablo 11.

Ogrencilerin ODEP Ontest ve Sontest Okudugdunu Anlama Diizeylerinin Karsilastiriimasi

Ontest- Sontest n SO ST z p
Negatif Siralar 0° 0.00 0.00 2.21° .03
Pozitif Siralar 6°  3.50 21.00

Esit 0° - -

Toplam 6

p<.05, a. Sontest < Ontest, b. Sontest > Ontest, c. Sontest = Ontest

Tablo 11’e gére analiz sonuglari, arastirmaya katilan 6grencilerin (n: 6) okudugunu anlama duzeyi
testinden aldiklari deney Oncesi ve sonrasi puanlari arasinda anlaml bir fark oldugu gorilmdastir; z = -
2.21, p < .05. Fark puanlarinin sira ortalamasi (SO: 3.50) ve toplamlari (ST: 21) dikkate alindiginda
gozlenen bu farkin pozitif siralar yani sontest puani lehinde oldugu anlasiimaktadir. Bu verilere goére
ODEP’in okudugunu anlama diizeyini artirmada 6nemli bir etkisinin oldugu gortlmektedir.

Okuma Giigliigii Yasayan Ogrencilerin ODEP Ontest ve Sontest Okuma Motivasyonu Diizeyleri
Farkhlagma Durumu

Deney o©ncesi ve sonrasi Ogrencilerin okuma motivasyonu diizeyinin anlamh bir farkhlik olup
olmadigina iliskin Wilcoxon isaretli siralar testi sonuglari Tablo 12’de sunulmustur.
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Tablo 12.

Ogrencilerin ODEP Ontest ve Sontest Okuma Motivasyonu Diizeyleri Wilcoxon isaretli Siralar Testi
Ontest- Sontest n SO ST z p
Negatif Siralar 2’ 250 5.00 -0.67" 50
Pozitif Siralar 3 333 10.00

Esit 1° - -

Toplam 6

p<.05, a. Sontest < Ontest, b. Sontest > Ontest, c. Sontest = Ontest

Tablo 12’ye gore analiz sonuglari, arastirmaya katilan 6grencilerin (n:6) okuma motivasyonu diizeyi
testinden aldiklari deney 6ncesi ve sonrasi puanlari arasinda anlaml bir fark olmadigini anlagiimaktadir; z
= -0.67, p < .05. Fark puanlarinin sira ortalamasi (SO: 2.50) ve toplamlari (ST: 10) dikkate alindiginda
gozlenen bu farkin negatif siralar yani ontest puani lehinde oldugu gorilmistir. Bu verilere gore
ODEP’in okuma motivasyonu diizeyini artirmada énemli bir etkisinin olmadigi gériilmektedir.

Okuma Giigliigli Yasayan Ogrencilerin ODEP Ontest ve Sontest Okumaya Yonelik Tutum Diizeyleri
Farkhlasma Durumu

Deney Oncesi ve sonrasi 0grencilerin okumaya yonelik tutum dizeyinin anlamli bir farklihk olup
olmadigina iliskin Wilcoxon isaretli siralar testi verileri Tablo 13’de sunulmustur.

Tablo 13.

Ogrencilerin ODEP Ontest ve Sontest Okumaya Yénelik Tutum Diizeyleri Wilcoxon Isaretli Siralar Testi
Ontest- Sontest n SO ST z p
Negatif Siralar 0° 0.00 0.00 -2.03° .04
Pozitif Siralar 5 3.00 15.00

Esit 1° - -

Toplam 6

p<.05, a. Sontest < Ontest, b. Sontest > Ontest, c. Sontest = Ontest

Tablo 13’e gére analiz verileri, arastirmaya katilan 6grencilerin (n: 6) okuma diizeyi testinden aldiklari
deney oncesi ve sonrasi puanlari arasinda anlamli bir fark oldugu anlagilmaktadir; z = -2.03, p < .05. Fark
puanlarinin sira ortalamasi (SO: 3.00) ve toplamlari (ST: 21) dikkate alindiginda gézlenen bu farkin pozitif
siralar yani sontest puani lehinde oldugu gorilmustir. Bu sonuglara gore ODEP’in okumaya yonelik
tutum dizeyini artirmada 6nemli bir etkisinin oldugu gorilmektedir.

Tartisma ve Sonug

Bu arastirma ile ODEP uygulamasinin; 6grencilerin okuma becerilerine ve okumaya yonelik duyussal
ozelliklerine etkisi incelenmistir. Arastirma sonucunda, okuma gigliglu yasayan Ogrencilere yonelik
hazirlanan okuma destek programinin, 6grencilerin okudugunu anlama, akici okuma becerilerini (okuma
becerileri) ve okumaya yonelik tutum diizeyi (okumaya yonelik duyussal 6zellikler) 6zelliklerini yikselttigi
saptanmistir. Yapilan alan yazin taramasina goére uluslararasi arastirmalarda da okuma destek
programlarinin 6grencilerin okuma becerilerini ve okumaya yonelik duyussal ozelliklerini ylkselttigi
gorulmustir (Collins, 2015; Nyssen, 2019; Sirem, 2020; Stump, 2018).

ODEP uygulamasi sonunda, 6grencilerin akici okuma becerileri diizeylerinin ylikseldigi goriilmektedir.
Buna bagh olarak arastirmada, ODEP’te yer alan metinlerin seviyesi (kelime sayisi/anlamini bilmedigi
kelime/uzun kelime gibi) her uygulamada yikseltilmis olup, bununla 6grencilerin kelime hazinesini ve
okuma hizlarini artirmak amaglanmistir. Ogrencilerin kelime hazinesinin ve okuma hizlarinin artmasi akici
okuma beceri diizeylerine olumlu katki saglamis ve ODEP uygulamasi sonunda 6grencilerin, akici okuma
beceri dizeylerinin yukseldigi gorilmistir. Okuma glcligli yasayan Ogrencilerde akici okuma
becerilerinin ylkselmesi, okuma ggliklerinin giderilmesine katki saglamaktadir. Bununla ilgili olarak
Seckin (2012), okuma glicligl olmayan ve olan ilkokul 6grencilerinin okuma akiciliklarini belirledigi
deneysel ¢calismasinda, okuma gii¢liigli yasayan 6grencilerin akici okumanin bitin boyutlarinda, okuma
glcliglu olmayan 06grencilere oranla daha basarisiz olduklari sonucuna ulagsmistir. Ayrica, ODEP
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uygulamasinda yer alan metinlerin okunmasinda farkh akici okuma stratejileri kullaniimistir. Bu sayede
Ogrencilerin okuma sirasinda yapmis oldugu hatalar en aza indirilmeye g¢alisilmistir. Yapilan arastirmalar
incelendiginde, rehberli okuma, zenginlestirilmis okuma, model okuma, tekrarli okuma, 0&zel
hizlandinlmis okuma, yaygin okuma, hata dlzeltme, kendini izleme, 0Ogrenme stiline uygun
zenginlestirilmis okuma yontemlerinin 6grencilerin okuma giligliklerinin giderilmesinde ve okudugunu
anlama dizeylerinde etkili oldugu gorilmustir (Kuruyer, 2014; S6zen, 2017; Wexler, 2007).

Arastirmada, okuma guglugl yasayan o6grencilerin ODEP sonunda okudugunu anlama beceri
dizeylerinde anlamli derecede yikselmeler tespit edilmistir. Bu durumun 6grencinin metni okurken en
az hata ve akici okumasi ile saglandigi sdylenebilir. Ogrenci her metni okumadan énce, baglktan ve
gorsellerden hareketle metinle ilgili icerigi tahmin etmis ve okuma amacini belirlemistir. Ayni zamanda
metne bagli etkinliklerde yer alan okuma anlama sorularinin da 6grencilerin okudugunu anlama
becerilerini ylkselttigi dudslintGlmektedir. Yapilan arastirmalar incelendiginde, metne bagl anlama
sorularinin  basit ve derinlemesine anlama sorularindan olusmasi, metnin 06grenci tarafindan
anlasilmasini kolaylastirmaktadir (Akyol, 2018; Guthrie, Wigfield and Kathleen, 2004). Ogrencinin metni
en az hata ve akici okumasi okudugunu anlamada 6nemli bir etkene sahiptir (Akyol, 2018; Giines, 2009).
Ogrencinin metinle ilgili énceden ¢ikarimlarda bulunmasi, zihinsel siireglerini ise kogmasina, analiz-
sentez yapabilmesine ve okudugunu anlama becerisinin gelisimine katki saglamaktadir (Rasinski, 2003;
Sidekli, 2010).

Yapilan arastirmada okuma motivasyonunun gelismis olmamasi, 6grencilerin bireysel farklliklarina,
ailevi durumlarina ve 6gretmen farklliklarina baglanabilir. Nitekim ODEP uygulamasinda ¢cocuklar okuma
isinden hoslanmiglar (tutum) ancak kendilerini yonetip sekillendirebilecekleri okuma istegi tam
oturmamistir diyebiliriz. Yildiz (2010) yapmis oldugu arastirmada 6grencilerdeki motivasyonun igsel ve
dissal olmak Uzere iki g¢esit oldugunu ifade etmistir. Ayni arastirmada 6grencilerdeki motivasyon
diizeyinin ailevi, bireysel ve cevre sartlarina gore degisebilecegi ifade edilmistir. Bu dogrultuda ODEP
uygulamasinin bu so6zi edilen sartlardan etkilenmis olabilecegi soylenebilir.

Arastirmada okuma glicligl yasayan 6grencilerin okumaya yonelik tutum dizeylerinin yikseldigi
gorulmustir. Zira Artnzen (2006) okuma guclUgl yasayan 6grencilerle yaptig arastirmada, 6grencilerin
okuma programini amagli bir sekilde gergeklestirmelerinin 6grencilerin okuma glgliklerinin
giderilmesine yardimci oldugu, 6grencilerdeki gliven duygusunun artmasiyla 6grencilerdeki okuma
motivasyonu ve okumaya yonelik tutum gelistirmesine katki sagladigi sonucuna ulasmistir. Okuma
glcliglu yasayan ogrencilerin okuma becerilerinin ylikselmesi ayni zamanda 6grencilerin okumaya
yonelik duyugssal 6zelliklerini de etkiledigi ve yukselttigi soylenebilir. Asagida yapilan arastirmaya yonelik
Onerilere yer verilmistir.

Kaynastirma egitimi ve 0Ozel egitim Ogrencileri icin kullanilan destek egitim odalarinin, ODEP
uygulamasi ile okuma glgligl yasayan o6grenciler icin de kullanilmasi 6nerilebilir. Ayrica; “Okuma
Koglari”nin tilkemiz okullarinda da gérevlendirilmesi onerilebilir. Yapilan bu arastirma, okuma gigligi
yasayan 3. sinif 6grencilerine uygulanmistir. Baska bir arastirmada diger sinif diizeyleri ele alinarak ODEP
uygulamasi ile yapilabilir. Yine yapilan bu galismada, 6 okuma gii¢lUgl yasayan 6grenci yer almistir.
Baska arastirmalar 6grenci sayisi artirilarak, sosyoekonomik olarak dizeyi daha farkli okullarda
yapilabilir. Bu arastirma 2019-2020 egitim-6gretim yilinda Ankara’nin Pursaklar ilcesinde bir ilkokul
kurumundaki okuma glicligi yasayan 6 6grenci (3 erkek, 3 kiz) ile sinirhdir. Yapilan bu arastirma, ilkokul
Gglnci sinifta okuma glicligl yasayan her bir 6grenciigin 5 hafta ve 15 saat uygulama ile sinirhdir.

“Yuksekogretim Kurumlari ‘Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tim kurallara
uyulmus olup ve yonergenin ikinci bolimiinde yer alan ‘Bilimsel Arastirma ve Yayin Etigine Aykiri
Eylemler’den higbirine basvurulmamistir.”

Etik Kurul izin Bilgisi: Bu arastirma, Hacettepe Universitesi Etik Komisyonu Kurulunun 17/02/2020 tarihli
35853172-300 sayili karart ile alinan izinle yiiriitilmUstdir.
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