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Oz

Giiniimiizde daha ¢ok cinsel egitim olarak ifade edilen mahremiyet egitimi, bireyin kadin ya da erkek
olarak, cinsiyetine iligkin gereklilikleri ve sorumluluklar1 6grenmesi igin almasi gereken egitim
olarak tanimlanabilir. Toplumun talep ettigi mahremiyet egitimi; zaman, kiiltiirel altyapi, aile,
cografya gibi bir¢ok degiskene gore farklilik gosterebilir. Bu aragtirmada okul miidiirlerinin goriisleri
dogrultusunda, Tiirkiye’de mahremiyet egitiminin degerlendirilmesi amaglanmigtir. Calisma gurubu
basit seckisiz 6rnekleme teknigiyle belirlenmis olup Tiirkiye’deki cesitli devlet okullarinda gorev
yapan 40 okul miidiiriinden olugmaktadir. Bu ¢aligma, nitel aragtirma yontemlerinden fenomenolojik
yaklasima gore desenlenmistir. Aragtirma verileri igerik analiz teknigiyle analiz edilmis ve tematik
kodlar arastirmacilar tarafindan olusturulmustur. Veri toplamak amaciyla, arastirmacilar tarafindan
hazirlanmig yar1 yapilandirilmis goriigme formu kullanilmigtir. Aragtirma verileri, goriisme formunda
yer alan sorular yoluyla okul miidiirleriyle yapilan ¢evrimi¢i miilakatlardan toplanmigtir. Caligmada
ulasilan bulgular tablo ve sekillerle sunulmustur. Yapilan ¢alismada ulasilan bulgulara bakildiginda,
mahremiyet egitiminin cinsel farkindalik temasiyla agiklanmasi, okullarda mahremiyet egitiminin
birey acisindan giivenli bir yasam olanag1 saglamasi nedeniyle gerekli olmasi, bireysel farkindaligi
arttirmak amaciyla okullarda mahremiyet egitimine yonelik ¢alismalarin son yillarda artarak devam

etmesi gibi dikkat ¢ekici bir¢cok sonuca ulasildigi sdylenebilir.
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Giris

Aile, gegmisten giiniimiize tim diinya toplumlarinin en temel birimidir. Bu nedenle aile,
cografya, kiiltiir, iklim, sosyo-kiiltiirel ve ekonomik yapi nedeniyle esneklik gdsterdigi
soylenebilir. Bu esneklige bagli olarak, herhangi bir ailenin bir {iyesi olan insanoglunun
hayatina etkisinin dogmadan Once basladigi ve hayatinin son noktasina kadar etkisini
korudugu soylenebilir. Aidiyet duygusuyla ¢ocugun bagli oldugu aile, kendisini bir¢ok
yonde sekillendirebilir (Ozaslan ve Giiltekin Akduman, 2018). Cocugun sosyal uyumunda
aktif rol oynayarak onlar1 sosyal hayata hazirlar ve sosyal hayatla biitiinlesmesini saglar.
Sahiplenme duygusunun ¢ocuk tarafindan ilk kazanilan kurum veya ortam olan ailenin
ozellikleri, onun ge¢mis ve gelecek baglaminda gelisimini bircok boyutta etkiledigi
sOylenebilir. Bu boyutlar, duygusal, sosyo-kiiltiirel boyut olarak siralanabilir. Tarih boyunca
bireyin icerisinde yasadigi topluma ait maddi ve manevi degerlerin kapsamli olarak
aktarilmasinda birincil kurum aile oldugundan, onun kisilik yapisinin, davranislarinin ve
tutumlarinin olugmasinda ailenin yetistirme tarzi ve tutumlarinin énemli bir etkiye sahip
oldugu soylenebilir (Jago, Davison, Brockman, Page, Thompson and Fox, 2011). Aile,
cocugun bilissel, duygusal ve psikomotor gelisimi iizerinde etkili oldugu igin bireyin
mahremiyet (cinsellik) egitimi konusunda farkindalik diizeyinin olugsmasinda etkili oldugu
ifade edilebilir. Bununla birlikte, mahremiyet (cinsellik) egitimine iligkin, bireyin merak ve
Ogrenme istegini igeren sorularin yanit buldugu ilk yerde ailedir. Bu nedenle mahremiyet

egitimi kavraminin temel ilkelerinin ilk kez ailede tanitildig1 sdylenebilir.

Caligmanin ana konusu olan mahremiyet egitimi kavramina yonelik yapilan
caligmalar incelendiginde, cinsellik egitimi kavrammin 6n plana ¢iktigr sdylenebilir.
Cinsellik egitimi kavrami genel olarak diinyada bireyin cinsel 6zelliklerine iliskin
farkindalik diizeyi olarak ifade edilse de, bu kavramin bilinen tanimdan daha fazla oldugu
soylenebilir. Ciinkii, cinsellik egitimi bireyin biitiinciil olarak bedensel organlarini taniyip
islevlerine iligkin, toplumsal anlamda rol ve model olmayi igerisinde barindirmaktadir.
Buradan hareketle, cinsellik egitimi kavraminin kiiltiirel, dini ve ahlaki yansimalarini igeren
mahremiyet egitimi kavrami dogrultusunda bu ¢alisma ger¢eklesmistir. Mahremiyet egitimi,
din, ahlak ve kiiltiirlin belirledigi ¢er¢evede ¢ocuk ve ergenlere kendilerini veya karsi cinsin
ozelliklerini 6grenmeleri, cinsiyet rollerini anlamalar1 ve kabul etmeleri, cinsel ihtiyaglarin
karsilamalar i¢in verilen egitim olarak ifade edilebilir (Diler, 2015; Giines, 2017). Diger bir
deyisle mahremiyet egitimi, bireyin hem kendi 6zel alanim1 koruyabilmesi hem de

bagkalarinin 6zel alanlarina saygi duyabilmesi i¢in bireyin ilgi ve isteklerini dini, ahlaki
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veya daha kapsamli olarak insani bir sekilde egitmektir. Tanimlarin da isaret ettigi gibi

mahremiyet, bireye ait olmasi ve 6zel olmasi gereken bir alani ifade etmektedir (Giines,

2017).

Kuramsal Altyap:

Gegmisten giiniimilize birey, yasam siirecinde bir¢cok toplumsal, kiiltiirel, gelisimsel ve
psikolojik sorunlarla miicadele etmek zorunda kalmistir. Bu problemleri tespit etmek igin
insanin yer aldigi gelisim doneminin 6zellikleri hakkinda ipucu verecek olan degerlerden
nelerin benimsendigi ve bu degerlerden hangilerinin tehdide ugradigini belirleme ¢abasi
icerisine girdigi sdylenebilir (Mills, 2001; Livberber Gé¢men, 2018). Ozellikle modern
cagda bireyin, “ne yapmaliyim, nasil davranmaliyim, nasil biri olmaliyim, bu hayati nasil
yasamaliyim ve ben kimim?” gibi sorularla igerisinde bulundugu dénemi sorgulamaya
baslamasi, yasamsal siirecine iliskin farkindalik diizeyinin artmasini1 saglamistir (Giddens,
2014; Livberber Go¢men, 2018). Bireyin 06zellikle giiniimiiz diinyasinda, bu sorularin
cevabini gézlem yolu baskalarinin hayatina bakarak égrenmesi, saglam temellere dayali bir
mahremiyet egitiminin kendisine ailede ya da okuldncesi donemde verilmediginin gostergesi

olarak degerlendirilebilir.

Toplumun 6nemli sosyolojik kurumlardan birini olusturan ailenin bireyin hayati
tercihleri tlizerinde belirleyici bir etki saglayarak, insanin; fizyolojik, sosyolojik, psikolojik,
ekonomik ve toplumsal yonlerden sekillenmesinde etkili oldugu sdylenebilir (Sahin, 2003).
Bu durum, ailenin, bireyin dogum Oncesi gelisiminden yasaminin sonuna kadar ne kadar
onemli bir yere sahip oldugunun kaniti olarak ifade edilebilir (Jago ve digerleri, 2011).
Bireyin ge¢irdigi gelisim donemlerine bakildiginda, aile kritik bir 6neme sahiptir. Soyle ki,
bireyin kisiliginin olusumu ve davraniglarinin sekillenmesi ilk olarak ailenin kontrolii altinda
gergeklesir. Bireyin ilk olarak ailesiyle iligki kurarak, aileden edindigi deneyimler
araciligiyla toplumsal ve duygusal gelisiminin temellerini attig1 sdylenebilir (Ozaslan ve
Giiltekin Akduman, 2018). Bu temel sayesinde birey, sonraki gelisim donemlerinin igerdigi
ozellikleri daha 6zgilivenli bir sekilde kazanabilir. Bu donemlerden biri, bireyin en temel
beceri ve aligkanliklar kazandigi, ilk 6grenmeleri gergeklestirdigi, kendisini aktarabildigi,
bireysel kontroliinii saglayabildigi, kendisinin sahip oldugu yeterliliklerin farkinda olup
bagkalarinin yeterliliklerine 6nem veren, ¢alisma konusu olan mahremiyet egitiminin de
verildigi okul dncesi donemdir (Koksal Akyol, 2015; Ozaslan ve Giiltekin Akduman, 2018).
Mahremiyet egitimi acisindan bakildiginda okuldncesi donem kritik bir siireg

olusturmaktadir.
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Geleneksel donemin sona erip modernlesmenin baslanmasiyla mahremiyet egitimi

onem kazanmistir. Ciinkii modernlesmeyle birlikte, toplumlar bireyin cinsel beden
farkindaligini artiran cinsellik egitimine daha ¢ok 6nem verdikleri sdylenebilir. Cinsellik
egitimine verilen bu Onem, bireyin bedensel oOzelliklerini taniyip bu 06zelliklerin
sorumluluklarin1 yerine getirmeyi 6n plana aldiklar1 ifade edilebilir (Yiiksel, 2003). Bu
egitim, uluslararasi camiada da modernlesme donemiyle ortaya ¢ikmistir. Diinya Cinsel
Saglik Derneginin (World Association for Sexual Health) Cinsel Haklar Bildirgesi’nin 6.
maddesinde bu egitim hakkina vurgu yapilmaktadir. Bu bildirgede “her bireyin herhangi bir
miidahaleye maruz kalmadan kendi cinselligi, cinsel kimligi, cinsel davranislar: konusunda
mahremiyet hakkina sahip oldugu” ifade edilmektedir. Bu hak kisiye dair, mahremiyet
kavramiyla ilgili 6znel igerigin gizli tutulmasini igermektedir (World Association for Sexual
Health, 1999). Bu durumun giiniiz diinyasinda ihlal edildigi sdylenebilir. Ozellikle, sosyal ag
sitelerinin iletisim siirecinde bilingsizce ve ahlaki kurallar dikkate alinmadan yogun olarak
kullanilmas1 (Litt, 2013) ve bu durumun bireyin mahremiyet sinirini agip onu baski altina
almas1 sebebiyle, mahremiyet egitimi c¢ergevesinde bireyin her anlamda korunup
desteklenmesi gerektigi ifade edilebilir (Yiiksel, 2003). Bu kusatmanin, 6zellikle ¢ocuklarin
dijital platformlardan yararlanma ve onlar1 kullanimi1 konusunda, ebeveynlerin planli
etkinlikler gergeklestirmesini beraberinde getirdigi sdylenebilir (Majedi, Ghazinour, Chinaei
and Barker, 2009; Saeri, Ogilvie, La Macchia, Smith and Louis, 2014). Bu etkinlikler,
cocuklarin mahremiyet ya da cinsellik konusunda giivenilir bir sekilde bilinglenmesini
saglayan uygulamalar olarak ifade edilebilir (Yannacopoulos, 2008). Bu uygulamalari
icerisinde barindiran mahremiyet egitimi, dogrudan c¢ocugun i¢ diinyasini etkileyip
kendisiyle birlikte oryantasyon problemi yasamadigi ¢evresine katki saglayan, bir deger

egitimi olarak tanimlanabilir (Giines, 2015; Ozaslan ve Giiltekin Akduman, 2018).

Bir deger egitimi olarak tanimlanabilen mahremiyet egitimi, glinlimiiz diinyasinda,
diinyanin herhangi bir cografyasinda gelisim donemlerinin yeterliklerini saglikli bir sekilde
edinen ¢ocugun, ¢cevreden gelen tehditlere karsi kendisini savunabilmesi i¢in, ebeveynlere ve
cocugun egitimi iizerinde belirleyici etkiye sahip olan okul miidiirlerine ¢ok 6nemli
sorumluklar ytikledigi ifade edilebilir. Bu sorumluklarin basinda, mahremiyet egitimi ve
gerekliliklerin aktarilmasinin geldigi sdylenebilir. Temellerinin ailede atildig1 bu egitimin,
okul 6ncesi donem basta olmak tizere diger biitlin egitim kademlerinde yontem veya teknik
olarak aktarimimnin sekillenmesi, ailede anne ve babalarin bu egitimle g¢ocugu nasil

bulusturduklarina baghdir (Cakir, 2015). Yukarida da ifade edildigi gibi okuldncesi,
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mahremiyet egitimini kazandirmada kritik donem olarak ifade edilebilir. Mahremiyet

egitiminin ve bu donemin egitim acisindan 6nemi, Tiirkiye’de Aile ve Sosyal Politikalar
Bakanlig1 tarafindan hazirlanan mahremiyet egitimine iliskin raporda ifade edilmistir

(Eraslan, Ergiit, Uysal ve Bulut, 2017; Ozaslan ve Giiltekin Akduman, 2018).

Mahremiyet (cinsellik) egitiminin 6nemi, ¢ocugun kisiligine ve ruhuna dogrudan
dokunan, hem ¢ocugu hem de ¢ocugun bagl oldugu ¢evreyi aidiyet duygusuyla besleyen ve
bu cevreye deger katan bir egitim tiirii olarak ele alinmasina dayandirilabilir. Bu nedenle
mahremiyet egitiminin bu ¢alismada ele alinarak calisilmas1 6nemlidir. Tiirkiye’de Aile ve
Sosyal Politikalar Bakanlig1 tarafindan hazirlanan raporda mahremiyet egitimine verilen
onem dikkate alinarak, yapilan bu calismada, okul miidiirlerinin “mahremiyet egitimini”
nasil algiladiklari ve bu konuda ne diisiindiiklerini tespit etmeyi amaglayan c¢alisma
gerceklestirilmistir. Bu amag¢ dogrultusunda c¢alismada asagidaki arastirma problemleri

belirlenmistir:
e Okul miidiirlerine gére mahremiyet egitimi nedir?
e Okul miidiirlerine gére mahremiyet egitiminin igerigi nasil olmalidir?
e Okul midiirlerine gore mahremiyet egitimi nasil verilmelidir?

e Okul miidiirlerine gore medya araglarinin mahremiyet egitimi lizerinde nasil etkileri

bulunmaktadir?
Yontem

Nitel arastirma yontemiyle gerceklestirilen bu arastirmada, etik kurul onay raporu alindiktan
sonra yontem kismi birtakim alt basliklardan olusturulmustur. Bu alt basliklar, yontem

kisminda ¢alisma konusu dogrultusunda detaylandirilmistir.
Arastirmanin Modeli

Bu calisma nitel arastirma yontemlerinden fenomenolojik yaklagima gore desenlenmis bir
arastirmadir. Nitel arastirma, arastirma verilerini elde etmek amaciyla birgok teknigin
(Go6zlem, goriisme, dokiiman analizi vb.) kullanildig1, arastirma konusuna iliskin goriislerin,
algilarin ve olaylarin var olan dogal ortamda, kapsayici sekilde ifade edilmesine yonelik
yontem olarak tanimlanabilir. Fenomenolojik yaklasgim ise bize tiimiiyle yabanci olmayan
ayni zamanda da tam anlamin1 kavrayamadigimiz olgular1 arastirmay1 amaclayan ¢aligsmalar
olarak ifade edilebilir (Yildirnm ve Simsek, 2005). Bir¢ok gorevinin yani sira mahremiyet

egitimini degerlendirmek iizere okullarda egitsel faaliyetleri yiiriitmek ve denetlemekle
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yukiimlii olan okul miidiirlerinin fikirlerine basvurmak ve derinlemesine bilgi edinmek

amaciyla fenomenolojik tasarim tercih edilmistir.
Veri Toplama Araci

Mahremiyet egitimi konusu altinda hazirlanan bu arastirmanin verileri, yar1 yapilandirilmis
goriisme formu teknigiyle elde edilmistir. Arastirmacilar tarafindan bu teknige uygun olarak
hazirlanan goriisme formu sorulari, ¢alisma grubundaki katilimcilara sorularak veriler elde
edilmigtir. Arastirma verilerini elde etmede kullanilan bu teknikte, arastirmaci tarafindan
caligma grubu iiyelerinden her birine sorulacak sorular alan uzmanlarindan destek alinarak
onceden hazirlandi. Hazirlanan bu sorular, belli bir plan dahilinde ¢alisma grubu iiyelerine
arastirmact tarafindan yoneltildi. Yapilan goriismelerde, sorularin yoneltildigi katilimcilarin
ayni cevaplart vermemelerini saglamak amaciyla ayrintiya inebilmeleri saglandi (Altunisik,
Coskun, Yildirim ve Bayraktaroglu, 2001). Bu arastirmada kullanilan gdriisme formu igin
ilgili literatlir taranmis, yart yapilandirilmis taslak goriisme formu hazirlanarak oncelikle
okul midiirleriyle goriisiiliip sorular iizerinde belirlenen diizeltmeler yapilmistir. Daha sonra
yart yapilandirilmis goériisme formu alan uzmanlarma inceletilmis ve forma son hali

verilmistir.
Calisma Grubu

Aragtirmanin ¢alisma gurubu 2019-2020 egitim-6gretim yilinda, Tiirkiye’de 7 il merkezinde
(Malatya, Siirt, Aydin, Bartin, Konya, Mersin ve Sakarya) yer alan okuloncesi, ilkokul ve
ortaokul ve lisede gorev yapan 40 okul miidiiriinden olusturmaktadir. Tablo 1’de aragtirmaya
katilan okul miidiirlerinin kisisel ozellikleri verilmistir. Arastirmaya goriisleriyle katki
saglayan ¢alisma grubu liyeleri, seckisiz 6rnekleme yontemlerinden basit seckisiz 6rnekleme
dogrultusunda se¢ilmistir. Bu drnekleme sayesinde, arastirmaya goriisleriyle katki saglayan
caligma grubundaki katilimcilar, yansizlik ilkesiyle belirlenmistir. Basit seckisiz drnekleme
yonteminde evrendeki tiim birimler, drnege secilmek i¢in esit ve bagimsiz bir sansa sahiptir.
Bununla birlikte secgkisiz Ornekleme yontemleri temsili saglamada diger Ornekleme
yontemlerinden daha giiclii ve drneklemin evreni temsil etme giicii daha yiiksektir (Ozen ve

Giil, 2007).

Tablo 1. Arastirmaya Katilan Okul Miidiirlerinin Kisisel Ozellikleri
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Miidiirler Cinsiye Egitim MesleKi Idari Yas
t Durumu Kidem Kidem

Miidir 1 (Md1) Erkek Lisans 16 vil ve iistii 11-16 yil  36-54
Mudir 2 (Md2) Erkek Lisans 6-10 yil 1-5yil 35 vealt1
Miidiir 3 (Md3) Erkek Lisans 1-5 yil 1-5yil  35vealts
Midir 4 (Md4) Erkek Lisansiisti 1-5 yil 1-5vyil 35 vealtt
Midir 5 (Md5) Erkek Lisans 6-10 y1l 1-5vyil 35 vealtt
Midir 6 (Md6) Erkek Lisans 6-10 y1l 1-5vyil 35 vealtt
Miidiir 7 (Md7) Erkek Lisans 6-10 vil 6-10 yil 35 ve alt1
Miidiir 8 (Md8) Erkek Lisans 1-5 yil 1-5yil 35 vealti
Miidiir 9 (Md9) Erkek Lisans 1-5 yil 1-5yil 35 vealti
Mudiir 10 (Md10) Erkek Lisans 6-10 yil 1-5yil 35 vealt1
Mudur 11 (Md11) Kadin Lisansisti  11-16 vyil 6-10yil  36-54
Miidiir 12 (Md12) Erkek Lisans 6-10 vil 1-5vil  35vealt
Mudir 13 (Md13) Erkek Lisans 6-10 yi1l 1-5vyil 35 vealti
Midur 14 (Md14) Erkek Lisans 16 vil ve iistii 16 yil ve 36-54
Midir 15 (Md15) Erkek Lisans 11-16 vil 6-10 vil 36-54
Miidir 16 (Md16) Erkek Lisans 1-5 yil 1-5vil 35 vealt
Mudir 17 (Md17) Erkek Lisans 1-5 yil 1-5vyil 35 vealtn
Miidiir 18 (Md18) Erkek Lisans 11-16 vil 6-10 vil 36-54
Mudir 19 (Md19) Erkek Lisans 6-10 yi1l 1-5 yil 35 ve alt1
Miidir 20 (Md20) Erkek Lisans 1-5 yil 1-5vil 35 vealtn
Miidur 21 (Md21) Erkek Lisans 6-10 vil 1-5 yil 36-54
Miidir 22 (Md22) Erkek Lisans 6-10 vil 1-5vil 35 vealn
Miidiir 23 (Md23) Erkek Lisans 6-10 vil 1-5 yil 36-54
Miidiir 24 (Md24) Erkek Lisans 6-10 y1l 1-5 yil 36-54
Miidiir 25 (Md25) Erkek Lisans 1-5 yil 1-5yil 35 vealts
Miidir 26 (Md26) Kadin Lisans 6-10 yi1l 1-5yil 35 vealtn
Midir 27 (Md27) Erkek Lisans 1-5 vil 1-5 yil 36-54
Miidir 28 (Md28) Erkek Lisans 1-5 yil 1-5yil 35 vealtn
Muidir 29 (Md29) Kadin Lisans 1-5 vil 1-5vil 35 vealtt
Miidiir 30 (Md30) Erkek Lisans 1-5 yil 1-5 yil 36-54
Mudir 31 (Md31) Kadin Lisans 1-5 vil 1-5 vil 35 ve alt1
Mudiir 32 (Md32) Erkek Lisans 11-16 vyil 1-5yil 35 vealtl
Miidir 33 (Md33) Kadin Lisans 1-5 yil 1-5 yil 36-54
Miidir 34 (Md34) Kadin Lisans 1-5 vil 1-5vil 35 vealt1
Miidiir 35 (Md35) Erkek Lisans 1-5 yil 1-5 yil 36-54
Miidir 36 (Md36) Erkek Lisans 1-5 vil 1-5 vil 36-54
Miudiir 37 (Md37) Kadin Lisans 11-16 yil 1-5yi1 35 vealtt
Miidir 38 (Md38) Kadin Lisans 1-5 yil 1-5vyil 35 vealtn
Miidir 39 (Md39) Erkek Lisans 1-5yil 1-5yil 36-54
Miidir 40 (Md40) Erkek Lisans 16 yil ve iistii 6-10 yil 35 ve alt1
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Verilerin Toplanmasi ve Analizi

Tiirkiye’de 7 il merkezinde (Malatya, Siirt, Aydin, Bartin, Konya, Mersin ve Sakarya) yer
alan okuldncesi, ilkokul ve ortaokul ve lisede gorev yapan 50 okul midiiriiyle Google Meet
lizerinden goriisme yapilarak arastirmaya yonelik gorlismelerin yapilmasi konusunda
izlenecek yoOntemler gorisiildii. Okul midirleri i¢in uygun olan zaman konusulup
anlasildiktan sonra online olarak birebir goriismeler yapildi. Goriisme esnasinda verilen
yanitlar arastirmacilar tarafindan goriisme formlarma kayit edilmistir. Bu goriismelerden
birka¢ okul miidiiriiniin verdigi cevaplar, arastirmacilar tarafindan yetersiz bulunup

caligmaya dahil edilmedi.

Okul midiirleriyle online yapilan yapilan goriismelerde, arastirmacilarca kaydedilen
veriler betimlenerek yorumlandi. Analizlerde “igerik analizi” siireci takip edildi (Yildirim ve
Simsek, 2005). Verilerin belirgin 6zelliklerine gore kategorilere ayrilmis ve neden sonug
iligkileri irdelenmeye caligilip, okuyucunun rahatca gorebilecegi Ozet bilgilere ulasilmaya
calistlmistir. Ornek ciimlelerde ciimle sonuna diisiincenin kime ait oldugu kisaltilarak
eklendi. (Ornegin Miidiir 1= Md1 olarak ifadelerinin sonuna kodlanmistir). Diisiincesine
ornek verilen midiirlerin kisisel 6zelliklerine “Calisma Grubu” bashigi altinda yer alan
tablodan bakilabilir (Tablo 1). Arastirmanin gegerliligini arttirmak amaciyla arastirmacilar,
okul midiirlerinin konuya iliskin goriisleri alirken, onlar1 yo6nlendirecek soru ve
davraniglardan kaginip, sanal ortamdaki goriismenin dogal bir pargastymis objektif yaklagim
gosterdiler. Arastirmaya goriisleriyle katki saglayan calisma grubu iiyelerinin {i¢ hafta
arayla, goriisme formundaki sorulara benzer yanitlar vermeleri, arastirmanin giivenirligi

acisindan oldukca dnemli oldugu sdylenebilir.
Bulgular
Mahremiyet Kavramina iliskin Durum

Online goriisme esnasinda okul miidiirlerine yar1 yapilandirilmis gériisme formunda yer alan
“Mahremiyet denince ne anliyorsunuz?” sorusu yoneltilmistir. Miidiirlerin cevaplar1 temalar
halinde sekil 1’ de verilmistir. Calisma grubunu olusturan okul miidiirlerinin mahremiyet
tanimina iligskin cesitli algilara sahip olduklar1 sdylenebilir (sekil 1). Calismada tema
seklinde verilen bulgulara bakildiginda, okul miidiirlerinin, mahremiyet kavramini daha ¢ok
kisiye 0Ozel olanlar ve cinsel egitim kapsaminda yer alan kavramlara degindikleri

goriilmektedir. Sepet¢i (2017) ve Aydin Avsar’in (2018) da belirttigi tizere, okul
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midiirlerinin kisiye 6zel olanlar temasinda gizliligi ve goriinmezligi daha 6n plana ¢ikararak

dogu toplumlarma uygun bir anlayis sergiledikleri ifade edilebilir. Bu durumun, cinsel
egitim olarak da adlandirilan mahremiyet egitiminin temelinde yer alan mahremiyet

kavramina yonelik egitim yoneticilerinin algilar1 hakkinda onemli ipuglart verdigi

Temalar
(f-40)
I Cinsel

sOylenebilir.

Bilgiler
f-15

Kisiye ozel
olanlar

£-17

Gizlilik
(£3)

Smur

(£3)

Sekil 1. Calisma grubu iiyelerinin mahremiyet kavramina iliskin algilari

Kavramlar1 ve olgulart agiklayici bir ciimleyle ifade etmek kolay olmadigindan
kavramsal agiklamalarda genel olarak, es anlamli oldugu diistiniilen veya c¢agrisim yapan
diger kavramlarla ifade etme egilimi goriilmiistiir. Okul miidiirleri de mahremiyet kavramini
aciklarken benzer olarak diisiindiikleri veya cagrisim yapan kavram ve olgulara ¢okga yer
vermislerdir. Miidiirler mahremiyet kavramina yonelik yogun olarak kisiye 6zel olan; bilgi,
alan, ozellikler gibi kavram ve olgulara deginmistir. Daha sonra sirasiyla cinsel bilgilerin
Ogrenilmesi, gizliligin saglanmasi, adap olarak ifade edilen kurallar ve normlarin
uygulanmasi ve sinirlara riayet edilmesi konularinda fikir belirtmislerdir. Mahremiyet
kavraminin tanimlanmasinda cinsel bilgiler ve cinsellige deginen okul miidiirlerinin
dogrudan ifadeleri su sekildedir:

“Mahremiyet denilince cinsellik hakkinda bilgiler aklima geliyor. Genelde

mahremiyet igerisinde cinsellik ve viicudun cinsiyete yonelik ozelliklerinin bilinmesi bu
kavram icinde yer alabilir” (Md4). Insamin mahrem sayilan cinsiyete yonelik bilgilere

sahip olmast ve korunmasidir (Md15). Kendinin ve baskalarimin ézel alanlarinin
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farkina varmak, ictimai hayatta baskalarimin ozeline saygi duymak, kendi ozelini

korumak ve sosyal iliskilerde dinen ve orfen saglikly sinirlar koymak mahremiyettir
(M18). Kisinin kendisinin ve diger insanlarin ozel alamimin farkina varmasi, sosyal

hayat icinde kendi o6zel alanini korumast ve diger insanlarin ézeline saygi duymasidir

(Md23).
Mahremiyet Egitiminin Gerekliligine iliskin Durum

Yar1 yapilandirilmig goriisme formunda yer alan “Okullarda mahremiyet egitiminin gerekli
oldugunu diisiinliyor musunuz, ni¢in?” sorusu goriismede okul miidiirlerine yoneltilmis ve
miudiirler yanitlar1 “Evet” ve “Hayir” seklinde iki tema olarak sunulmustur. Temalar ve alt

temalar gerekgeleriyle birlikte sekil 2°de verilmistir.

Evet Haywr
(f-30) (f-10)
o ™ o Py -
e Ogretmenin
Bilingli yasam meslek bilgisi
— & —  yetersizligi
§ (f- ]. 0) § (f_4)
[ Hayata iliskin | [ Ogrenme
giivenilir kaynak ortamimin hazir
| saglama | olmamasi
g (f-11) g (f-3)
[ Bireyin kendisini | [ Toplumsal
tanumasim yapmn bakis
o saglama o acisi
. (£-9) . (£-3)

Sekil 2. Caliyma grubu iiyelerinin okullarda mahremiyet egitiminin gerekliligine iliskin

fikirleri

Sekil 2’ye bakildiginda okul miidiirlerinin okullarda mahremiyet gereklilik
durumuna yonelik ifade ettikleri gerekgelerin dikkat cekici oldugu sdylenebilir. Okul
miidiirlerinin ¢ogunun mahremiyet egitiminin okullarda verilmesi gerektigini belirtmis ve
cesitli gerekgeler sunmustur. Miidiirlerin birkagi ise toplumsal yapinin mahremiyet egitimini
verecek hosgoriiye/acik fikirlilige sahip olmamasi, okuldaki 6grenme ortaminin bu egitimin
aktarilmasima uygun olmamasi ve mahremiyet egitimine iliskin 6gretmen meslek bilgisi
yetersizliklerini gerekce gostererek bu egitimin okullarda verilmemesi gerektigini
vurgulamislardir. Bu egitimin okullarda verilmesi gerektigini ifade eden c¢alisma grubu

iyelerinin 6rneklendirilmis goriisleri agagida verilmistir.
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“Okullarda mahremiyet egitiminin verilmesi onemlidir. Dogru, bilimsel bilgiler

saglikli bir sekilde ancak okullarda verilebilir. Kulaktan dolma, yanlis bilgiler
ogrencilere okul disinda verildiginde daha biiyiik problemlere neden olmaktadir”
(Md38). “Okullarda mahremiyet egitiminin verilmesini  kesinlikle —gerekli
gortiyorum. Clinkii mahremiyet egitimi bir giinde verilemeyecek kadar genis bir
olgudur. Zamana yayilarak anlatilmasi sarttir. Akranlarindan veya akraba ve
ailesinden ogrenecegi bilginin dogrulugu konusunda emin olunamaz ve bir takim
vanligliklar barindirabilir. Ama profesyonel bir sekilde bu egitimin okullarda
verilmesini daha dogru buluyorum” (Md12).

Mahremiyet egitiminin okullarda verilmesinin uygun olmadigin1 ve bu nedenle
gerekli gormediklerini ifade eden g¢aligma grubu iiyelerinin Orneklendirilmis goriislerine
dogrudan yapilan alintilar agagida verilmistir.

“5 yillik bir idareci olarak sordugunuz soruya cevap verirken, okulumda egitim
hayatina devam eden égrencilerin yetistigi aile ve ¢evre ortamint dikkate alarak cevap
vermem gerektigini diisiindiigiimde, bu egitimi kesinlikle gerekli gérmiiyorum. Ciinkii,
gorev yaptigim okulun bulundugu cevre, bu egitimin okullar araciligiyla verilmesi
konusunda hosgorii diizeyi yeterli seviyede olmadigin diistiniiyorum” (Md32). “Bu
egitim, ayrt bir uzmanhk gerektiren bir yeterlilik istediginden dolayi, mahremiyet
egitiminin okullarda verilmesinin dogru olmadigim diisiiniiyorum. Ciinkii gérev yapan
ogretmenlerimizin bu Konuya iliskin yeterlilik diizeylerinin uygun olmadigin
diistiniiyorum” (Md34).

Mahremiyet Egitimine Yonelik Okulda Yapilan Cahsmalara iliskin Durum

Okul miidiirlerine yoneltilen “Okulunuzda mahremiyet egitimine yonelik bir ¢aligmaniz var
mi, varsa aciklayiniz?” sorusuna verilen yanitlara yonelik bulgular sekil 3’te verilmistir.
Okul miidiirlerinin ¢gogunlugu mahremiyet egitimine iliskin okullarinda bir¢ok ¢alismaya yer
verdiklerini ifade etmistir. Miidiirlerin bir ksimi, mahremiyet egitimine yonelik okullarinda
herhangi bir ¢alisma gerceklestirmediklerini belirtmis ve ¢alisma yapmama durumunu bu
konuda sorumluluklarinin olmamasi ve okul aile birliginin konuya iliskin bakis agisiyla
gerekgelendirdikleri tespit edilmistir (sekil 3). Calisma grubunu olusturan okul miidiirlerinin
okullarinda yaptiklar1 ¢aligmalara bakildiginda, cinsiyet egitimi ve farkindalik ¢aligsmasinin

on plana ¢iktig1 sOylenebilir.
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Sekil 3. Calisma grubu iiyelerinin okullarda mahremiyet egitimine yonelik ¢alismalara

iliskin fikirleri

Okul miidiirlerinin mahremiyet egitimine iliskin okullarinda yaptig1 calismalara 6rnek
olarak ifadeleri asagida yer almaktadir.

“Bir ilkokul miidiirii olarak, mahremiyet (cinsiyet) egitiminin bireyin gelecek

yvasamina iliskin  farkindalik ~ diizeyini arttwmak icin ¢ok onemli oldugunu

diistintiyorum. Bu nedenle, okulda egitim hayatina devam eden ogrencilerimizin

gelisim ozelliklerini de dikkate alarak bireyi tanima tekniklerine iligkin rehberlik

servisimizde gorevli ogretmenlerimizle bir takim ¢alismalar gergeklestiriyoruz”

(Md39).
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“4 yillik bir okul idarecisi olarak, Tiirkiye'de egitim kurumlarinda mahremiyet

egitimine iliskin yeterli diizeyde egitim verilmedigini diistiniiyorum. Bu egitim ahlak
temelli iceriginden dolayt sadece aile tarafindan verilir seklindeki alg:, bu durumun
temel sebebi olarak ifade edebilirim. Bireysel olarak baktigimda, gorev yaptigim
okulda, cinsiyet esitligini temele alan bazi ¢aliymalar, konu uzmanlarim
tiniversitelerden davet ederek ogrencilerimize vermeye ¢alisiyoruz” (Md23).
“Mahremiyet egitimine iliskin ¢alismalar evet yapiyoruz. Ortaokul oldugumuz igin
gecis stirecinde olan c¢ocuklart yasadiklart veya yasayacaklar: degisimleri rehber
ogretmen esliginde 6grencilere vermekteyiz. Rehber ogretmenimiz erkek oldugu icin
erkeklere kendisi semine vermekte ve kiz dgrencilere saglik ocagindan bir hemsire
esliginde seminerler verilmektedir” (Md12).
Mahremiyet egitimine iliskin gorev yaptiklart herhangi bir ¢alisma yapmadiklarini
ifade eden bir miidiiriin ifadesi asagida verilmistir.

“Mahremiyet egitimine yonelik herhangi bir ¢alisma, bugiine kadar gorev yaptigim
okullarda vermedigimizden dolay: suanda da gorev yaptigim okulda herhangi bir
calisma yapmadik. Ben bir okul miidiirii olarak, bu egitime iliskin ¢alismalarin
okullardan ziyade Rehberlik Arastrma Merkezlerinin sorumlulugunda oldugunu
diistintiyorum ve bir ¢alisma yapilacaksa onlarin yapmasi gerektigini diigiiniiyorum”
(Md2).

Mahremiyet Egitiminin icerigine iliskin Durum

Okul midiirleri “Sizce mahremiyet egitiminin iceriginde neler olmalidir?” sorusuna dikkat
cekici yanitlar vermistir. Calisma grubunu olusturan okul miidiirlerinin, mahremiyet egitimi
iceriginde daha ¢ok cinsiyet egitimi ve siireclerine yonelik konulara deginmislerdir. Bu
durum, ¢aligma grubu iiyelerinin, cinsiyet egitimine iliskin farkindalik diizeylerinin yiiksek
olmasindan kaynaklanabilir. Bu farkindaligin mahremiyet egitimi kapsaminda cinsiyet

egitimine iliskin bir takim ¢aligmalarin okullarda yapilmasina katki sagladig: sdylenebilir.
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Sekil 4. Calisma grubu iiyelerinin mahremiyet egitiminin icerigine iliskin fikirleri

Okul miidiirlerinin 6rneklendirilmis climleleri asagida verilmistir.

“Mahremiyet egitimi denilince bende c¢agrisim yapan kavramlarin c¢ogu cinsiyet
egitimiyle benzerlik gostermektedir. Daha dogrusu, bireyin ait oldugu cinsiyete ait
davramslari, vatandasi oldugu iilkenin hukuk kurallari ve yasadigi ¢evrenin ahlak
kurallaryla catismadan sergilemesidir. Bu nedenle ben sorunuza cevap olarak
mahremiyet egitiminin i¢erigini, cinsiyet temelli sergilenen davramglarin ahlak
st agmadan degerlendirme siireci olarak tammlamak istiyorum” (Md1). “Genel
olarak, mahremiyet egitimi denildiginde icerik olarak, cinsel bilgiler ve cinsellige
bagl bedensel ézellikler verilmeli. Ornegin ergenlik donemi ézellikleri, karst cins
bilgileri, doneme bagl bedensel bilgiler ve bedenin dzellikleri verilebilir” (Md10).
“Mahremiyet egitimi kapsaminda tuvalet egitimi, kisisel temizlik ve bakim, kendi
bedenini tanmima, viicudunu koruma, yakinlik mesafesi ve kigisel alanin belirlenmesi
gibi konulara deginilmesi gerektigini diisiiniiyorum” (Md13).

Mahremiyet Egitiminin Aktaranina liskin Durum

Aragtirmada mahremiyet egitiminin kimler tarafindan verilmesi gerektigiyle ilgili olarak,
calisma grubunu olusturan okul miidiirlerine “Mahremiyet egitimi okullarda kim ya da
kimler tarafindan verilmeli, ni¢in?” sorusu yoneltilmistir. Alinan cevaplar analiz edildikten

sonra ulagilan bulgular temalar seklinde sekil 5°te gosterilmistir.
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Sekil 5. Caliyma grubu itiyelerinin mahremiyet egitiminin kim tarafindan verilmesi

gerektigine iliskin fikirleri

Mahremiyet egitiminin kim tarafindan verilmesi gerektigi konusunda, ¢alisma grubu
iiyelerinin ii¢ gruba ayristig1 tespit edilmistir (sekil 5). Ancak her ii¢ grupta yer alan meslek
elemanlariin nitelikli ve profesyonel olmasi kosulu vurgulanmigtir. Okul midiirlerinin
ornek ifadeleri asagida yer almaktadir.

“Bence, mahremiyet egitimi, profesyonellerin vermesi gereken bir egitim oldugundan
dolayi, bu alanda yetigmis ve yeterlilik diizeyi olduguna dair belgesi olan, alan
Uzmanlar: ya da rehber ogretmenler tarafindan verilmelidir. Ciinkii bireyin gelisim
stirecinde  sergileyecegi  davramiglart  gelisim donemleri icerisinde en iyi
tamimlayabilen meslek elemanlarimin  bunlar oldugunu diistiniiyorum” (Md44).
“Mahremiyet egitimi, toplum Ve aile temelli bakildiginda giiven indeksi oldukca
yiiksek olmast gereken meslek elemanlar: tarafindan verilmesi gerektigini
diistintiyorum. Bunlarda bana gore belge ve kanitla konusan ve agiklayan
saglik¢ilardr. Bu nedenle mahremiyet egitimi, bu konuda uzman Kendini yetistirmis
saghk¢ilar tarafindan verilmelidir” (Md7). “Rehber ogretmenler, saglik¢ilar ve
miiftiiliik ¢alisanlart vasitasiyla verilebilir. Bu alanin pedagojik uzmanlar: rehber
ogretmenler saglik ve fiziksel durum hakkinda uzman saglik¢ilar ve mahremiyetin etik
yoniinii bilenler de miiftiiliik personelidir. Tiim bu profesyonel ekip tarafindan ortak

bir platformda egitim verilmelidir (Md3).
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Mahremiyet Egitimi ve Medya Arasindaki iliski Durumu

Calisma grubu liyelerine yoneltilen “Size gore giiniimiizde medya araclarinin mahremiyet
egitimi tizerinde olumsuz bir etkisi var midir, neden?” seklindeki soruya dikkat g¢ekici
yanitlarin verildigi sekil 6’da yer alan bulgulardan hareketle sdylenebilir. Calisma grubu
tiyelerinin mahremiyet egitimi ve medya arasindaki etkilesimi degerlendirmelerinde;
miidiirlerin tamamina yakini (f-35) mahremiyet egitiminin medyadan olumsuz etkilendigini
ifade ederken bu durumu farkli temalarda gerekcelendirmislerdir (sekil 6). Miidiirlerden bir
kisminin, medyanin mahremiyet egitimi {izerinde, medyanin aile denetimi dogrultusunda

kullannmi1 ve medyanin sifreleme siteminin var olmasindan dolay1 herhangi bir olumsuz

etkisinin olmadigini ifade ettikleri tespit edilmistir (Sekil 6).
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Sekil 6. Calisma grubu iiyelerinin mahremiyet egitimi Medya etkilesimine iliskin goriisleri

Okul miidiirlerinin 6rnek goriisleri asagida verilmistir.
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“Bir okul miidiirii ve baba olarak ¢ok onemli bir soru sordugunuzu diisiiniiyorum.

Mahremiyet egitiminden once mahrem (sakl, gizli, giinah, haram) kelimesini yok eden
bircok programin medyada yer aldigini gériiyoruz. Bu durum, ¢ocuklarimizin ve
genglerimizin mahremiyet algisinit ne yazik ki ortadan kaldirmaktadir. 1980°li yillarda
mahremiyet egitimine iligkin 20 yasindaki bir gencin utanarak sorup ogrendigi bir
problemi  giiniimiizde bir ¢ocuk 7-8 yaslarinda medya araciligiyla ¢ok rahat
ogrenebiliyor. Bu durum, mahremiyet egitiminin ¢ocuklarimizin ve genglerimizin
goziinde degersizlesmesine sebep oldugunu soyleyebilirim. Peki, ne yapmaliyiz
derseniz  medyayr belli bir yas diizeyine kadar c¢ocuklarimiza kontrollii
kullandirtmalynz derim” (Md21). “Unutulmamalidr ki, hi¢bir ekonomik kazang
cocuklarimizdan genglerimizden daha onemli degildir. Ciinkii bunlar, yarinlarimizi
insa eden birer ogretmen, doktor, mimar, miihendis vb. adaylardir. Gelecegimizi yok
etmek istemiyorsak, saglam mahremiyet algisina sahip bir nesil yetistirmeliyiz. Bu
nedenle ekonomik kazang wugruna vreyting temelli mahrem olmayan medya
programlarina kesinlikle izin verilmemelidir” (Md11l). Oldugunu diisiiniiyorum.
Ctinkii reklam amaclh dahi olsa cinsel icerikli ogeler telefon, tablet ve bilgisayarda
karsisina ¢ikmakta ve ister istemez ergenlige yeni giren oOgrencileri kendine
cekmektedir. Mahremiyette sinir tamimayan ve cinsel olarak etkileyici olan bu tiir

icerikler vasitasiyla mahremiyet ortadan kaldirimaktadir (Md12).

Tartisma ve Sonug¢
Bu arastirmanin amaci, okul miidiirlerinin bakis acilarindan mahremiyet egitimini
degerlendirmektir. Fenomenolojik yaklasimla tasarlanan nitel aragtirmada kamu okullarinda
gorev yapan 40 okul miidiirii ile ¢evrimici goriismeler yapilarak veriler alinmis ve veriler
icerik analizi teknigiyle analiz edilerek sunulmustur. Arastirma sonuglari sirayla verilmistir.
Okul miidiirlerinin mahremiyet tanimlarinda 6n plana ¢ikan kisim kisiye 6zel olan;
bilgi, alan, 6zellikler ve cinsel bilgilerdir. Mahremiyet tanimlamalarinda gizlilik, adap ve
sinir kavramlariyla agiklanabilen farkli Orneklere de deginilmistir. Mahremiyet insanlik
tarihi kadar eskilere dayanir, ancak donemsel ve toplumsal tanimlamalarda farkliliklar
oldugu gibi neyin 6zel oldugu ve korunmasi gerektigi de farklilik gosterebilir (Lukacs,
2016). Nitekim giinlimiizde bedensel mahremiyet hukuk ve ortak ahlak diizenlemelerimizde
yer alan en degerli haklarimizdan biri olmasina ragmen mahremiyet egitiminin
yeterliliklerine sahip olma diizeyi, daha yiiksek statiiye ulagabilmis degildir (More, 2003).

Calismada 6n plana ¢ikan genel sonug, mahremiyet kavraminin cinsellik kavramiyla ifade
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edilmesidir. Bu sonug¢ dogrultusunda yapilan g¢alismalara bakildiginda, Caligkan (2019),

aragtirmasinda okul Oncesi Ogretmenleri Ornekleminde, Ogretmen ifadelerine gore
mahremiyeti daha ¢ok cinsellik ve bedensel Ozelliklerle iliskilendirmistir. Cakir (2015)
arastirmasinda, velilerin mahremiyet tamimlarinda yogun olarak arastirmamiza benzer
sekilde “gizlilik, dokunulmazlik, kisinin 6zel alan1” kavram ve olgular1 dogrultusunda
mahremiyet tanimlamalarina ulagmistir. Yine Duran (2018), kuramsal c¢alismasinda
mahremiyet egitimin ilkeleri kapsaminda ¢ocuklara 6zel bir alan olugturma, sinir Koyma ve
cinsel konulara temas etmistir. Hekimoglu (2019), mahremiyeti “kisisel mahremiyet,

mekansal mahremiyet ve enformasyon mahremiyeti” boyutlar1 altinda incelemistir.

Mahremiyet egitiminin gerekliligi ve sebebi konusunda okul miidiirlerin biiyiik
cogunlugu okullarda mahremiyet egitimi verilmesinin liizumunu ¢esitli gerekgeler belirterek
ifade etmistir. Mahremiyet egitiminin verilmesini gerekli gormeyen miidiirler ise gerekge
olarak 6gretmenden, okuldan veya toplumdan kaynaklanan bir takim eksikleri/aksakliklar
sunmuslardir. Dolayistyla miidiirlerin tamaminin okullarda mahremiyet egitimini gerekli
gordiikleri, fakat uygun kosullarin saglanmasinin gerekce olarak ileri siirmiiglerdir. Okul
miidiirlerinin mahremiyet egitiminin gerekliligi konusunda belirttigi iki temel gerekge
Ogrencilerin hayat iliskin konularda gilivenilir kaynaklardan beslenmesini saglamak ve bu
egitim vasitasiyla 6grencileri bilinglendirerek olumsuzluklardan korumaktir. Benzer sekilde
Cakir (2015) ve Tirkyilmaz’in (2019) veliler {izerinde yaptigi arastirmalarda velilerin
tamam1 mahremiyet egitimini gerekli gormiistiir. Ozellikle etkin bir sekilde okul 6ncesi
donemde kazandirilmasi gereken mahremiyet egitimi okul dncesi 6gretmenlerince de farkl
gerekgelerle 6nemli goriilmektedir (Caliskan, 2019). Nitekim Duran (2018), arastirmasinin
sonuglarina dayali olarak saglikli bir toplum olusturmak i¢in mahremiyet egitiminin
ozellikle 6grenciler basta olmak iizere toplumun her kesimine verilmesi gerektigini ifade

etmektedir.

Okullarda mahremiyet egitimine yonelik herhangi bir ¢alisma yapilip yapilmadigi
konusunda miidiirlerin ¢cogunlugu 6zellikle rehberlik servisi faaliyetleri kapsaminda cinsiyet
ve cinsellie yonelik bazi c¢aligmalarin yapildigini ifade etmistir. Midiirlerin birkaci
okullarinda herhangi bir c¢alisma olmadigini belirtmistir. Miidiirlerin tamami uygun
kosullarin olusmas:t halinde mahremiyet egitimini gerekli bulurken birka¢ miidiiriin
okullarinda herhangi bir faaliyet yapmamas: kendi fikirleriyle tezat olusturmaktadir. Bu
miidiirlerin mahremiyet egitimine yonelik faaliyetleri gerekli gormesine ragmen herhangi bir

calisma yapmiyor olmasi farkli gerekcelerle kayitsiz kaldigi anlamia gelebilir. Okul
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midiirlerinin 6nemli bir islevi olan egitim Ogretim alaninda faaliyetlerin ylriitiilmesi

kapsaminda gerekli gordigii bir alanda pasif kalmasi uygulamada bazi aksakliklarin

oldugunu gosterebilir.

Mahremiyet egitiminin igerigine yonelik olarak okul miidiirleri daha ¢ok cinsiyet
egitimi ve siireclerine yonelik konulara deginmislerdir. Bu durum, ¢alisma grubu iiyelerinin,
cinsiyet egitimine iliskin farkindalik diizeylerinin yiiksek olmasindan kaynaklanabilir.
Caliskan (2019) da aragtirmasinda mahremiyet egitiminin amagclartyla ilgili olarak; ¢ocugun
kendini korumasini saglamak ve 6zel bolgeleri 6gretmek konusuna deginmis ve mahremiyet
egitiminde mahremiyet ve cinsellige vurguda bulunmustur. Sadece birka¢ miidiir tarafindan
ifade edilen tuvalet egitimi okul6ncesi donemde kazandirilmasi gereken bircok beceriyi
iceren onemli siireglerden birisidir. Mahremiyet egitimi cinsel bilgileri de igine alan fakat
cinsel gelisimin yogun oldugu ergenlik déneminden ¢ok Once baslayan, temelleri kisilik
gelisiminin biiylik bir kisminin olustugu 0-6 yas gurubunda verilmesi gereken 6nemli bir
egitimdir (Duran, 2018). Tuvalet egitimi de mahremiyet unsurlarin1 barindirmakla beraber
bu doneme gecilmeden Once bebegin altini baskalarimin yaninda degistirmemek de
mahremiyeti hissettirmek ve kavratmak adma yapilmasi gereken davranislardandir. Bu
acidan bakildiginda mahremiyet egitimi daha kapsamli boyutlarda ele alinmalidir. Nitekim
Celikoglu (2007), tiniversite dgrencileri 6rnekleminde yaptig1 arastirmasinda mahremiyeti
katilimc ifadelerine gore 8 boyutta ele almis ve “bedenin mahremiyeti, evin mahremiyeti,
aile mahremiyeti, kisiler arasi iliskilerde mahremiyet, cinsellik ve s6ziin mahremiyeti gibi
farkli sekillerde daha kapsamli olarak ele almistir. Baysal Berkup (2015), mahremiyeti;
beden mahremiyeti, ev mahremiyeti, kadin erkek iligkileri mahremiyeti ve dini, siyasi goriis
mahremiyeti olarak 4 alt boyutta ele almistir. Cakir (2015), ¢ocuklarda mahremiyet egitimi
iizerinde din egitiminin roliinli arastirdig1 ¢alismasinda veliler mahremiyet egitimiyle ilgili
konularda arastirmamizdan farkli olarak “yatak odalarina izinsiz girmeme” “kilik, kiyafet,
tesettiir” “kari-koca iligkileri” “internet ve TV nin bilingli kullanim1” gibi farkli konulara da
deginmislerdir. Bu farklilhik okullardaki mahremiyet egitiminden farkli olarak aile
hayatindan baglayarak ebeveyn oOrnekleminde arastirma yapilmasindan kaynaklanabilir.
Velilerin ¢ogunlugu tarafindan mahremiyet egitiminin 4 yas ve Oncesinde baslamasi
gerektiginin kabul edilmesinden dolayr cinselligin daha kavranmadigi donemlerde de

mahremiyet egitiminin verilmesi gerektiginin altini ¢izmektedir.

Mahremiyet egitiminin okullarda kimler tarafindan verilmesi gerektigiyle ilgili

olarak okul miidiirlerinin tamami mahremiyet egitiminin uzman ve bu konuda deneyim
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sahibi kisilerce verilmesi gerektigini belirtmislerdir. Farkli kisi ve kurumlardan bu egitimi

verebilecek kimselere deginen miidiirlerin temel talepleri bu konuda uzmanlik yeterligine
sahip kimseler olmasidir. Benzer sekilde Caligkan (2019) arastirmasinda okul oncesi
Ogretmenlerin tamamina gore mahremiyet egitiminin aile, 6gretmen ve uzmanlar tarafindan
verilmesi gerektigini tespit etmistir. Okul tarafindan verilen cihazlar ve 6grenci mahremiyeti
konusunda Ogretmenlerin bir uzman olarak casuslugu engellemek adina uyguladiklar
programda dijital okuryazarlik ve mahremiyet egitimini mevcut miifredatlarina entegre
ederek vermesi gerektigi tavsiye edilmektedir (Electronic Frontier Foundation, 2017).
Teknoloji araglarinin mahremiyet egitimine etkisine yonelik olarak miidiirlerin tamamina
yakini giiniimiiz teknoloji araclarimin mahremiyet egitimini olumsuz etkiledigini ifade
etmistir. Mudiir ifadelerine bakildiginda genel olarak teknoloji araglarinin mahremiyet
iizerinde sundugu icerik bakimindan bir takim olumsuz etkilerinin oldugu tespit edilmistir.
Aile denetimi bu etkiyi pozitif yone ¢evirmek adina gerekli goriilmiis ve 6zellikle sosyal
medya ve dijital teknoloji araglar1 vasitasiyla iletilen bir¢ok igerigin mahremiyeti yipratici
ozellikte oldugu vurgulanmistir. Ozellikle gengler i¢in bu durum, endise verici sonuglar
ortaya ¢ikarabilmektedir. Sanal platformlarda her tiir bilgi kontrolsiiz bir sekilde dolastig:
icin  mahremiyet ihlallerine ve bireylerin mahremiyet algilarinda dontisiimlere yol
acabilmektedir (Korkmaz, 2012; Karagiille, 2015; Hacibekiroglu, 2019). Sengupta ve
Chaudhuri (2011), 12-17 yas arahgindaki genglere yonelik yaptiklar1 c¢alisma ile
bilgisayarlarin1 ebeveynlerinden gizli kullanan genclerin sanal ortamlarda zorbaliga daha
fazla maruz kaldiklarini ortaya koyarak ebeveynlerin ¢ocuklariyla etkilesiminin 6nemini
vurgulamaktadir. Sosyal medyada mahremiyet, kisisel verileri ifsa edebilme hakki olarak
ifade edilebilirken genglerde kendileri veya bagkalari tarafindan mahremiyet sinirlarini
asacak paylasimlarin ortaya ¢ikmasi karsilasilan gelen bir durum olmustur. Ozellikle 15-30
yas arasi genglerin yogun bir sekilde sosyal ag kullanimi ve giinliik hayatlarmi Instagram
gibi sosyal paylasim sitelerinde sergilemesi s6z konusudur (Sigin, 2019). Ciinkii internet
kullanim1 ¢aginda, yalnizca geleneksel iletisim bigimi tamamen doniistiiriilmekle kalmamas -
insanlar, neredeyse hicbir siir olmaksizin hayatlarinin (veya baskalarinin) en samimi
anlarin1 paylasabilecek (sosyal medyanin asir1 popiilerligini diistinmek yeterlidir) duruma
gelmislerdir (Lukacs, 2016). Dijitallesme siirecinin hizlanmasi ve yeni teknolojilerin
gelismesiyle yayginlasan sosyal aglar, mahremiyet algisinin doniismesine ve ihlalinin
artmasina sebep olmustur (Hekimoglu, 2019). Iletisim amaciyla kullanilan arag ve geregler,
tim sinirlari, duvarlart kaldirmis ve her bir olguyu goriiniir ve gosterilebilir kilmigtir. Bu

vesileyle baslangigta bir yeni bulus, keyifli bir ara¢ olarak karsilanan teknolojik gelismeler,
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zamanla toplum i¢in tehditler olusturan mekanizmalara donmiistiir (Lemke, 2014). Nitekim

Digital in 2020 Global Overview raporuna gore 2020 yilinda diinya niifusunun %59’u (4.54
milyar) kiiresel internet kullanicisidir ve %45’ sosyal medya kullanmakta oldugunu
bildirmistir. Raporda, diinya niifusunun %49’unun aktif sosyal medya kullanicisi oldugu
belirtilmistir (wearesocial.com). Arastirmalar, genclerin sosyal medyada ¢ok aktif
olduklarini, biiylik miktarda kisisel bilgileri c¢evrimic¢i olarak paylastiklarini ortaya
koymaktadir (Culver ve Grizzle, 2017). Sosyal medya bagimliliginin da genglesmeyle dogru
orantil1 olarak arttig1 ortaya ¢ikmistir (Kaya, 2019). Sengupta ve Chaudhuri (2011), 12-17
yas araligindaki genglere yonelik yaptiklar1 aragtirmaya gore katilimcilar, sosyal aglarda,
tim kullanicilarin erisebilecegi fotograflar1 yiiklemenin, kisisel bilgileri ifsa etmenin,
cevrimigi sohbet odalarini ziyaret etmenin; istenmeyen yabanci temaslarin veya ¢evrimici
zorbaligin anahtar1 oldugunu ifade etmisler ve 6zellikle kizlarin, ¢evrimigi tacize daha fazla
savunmasiz oldugunu ortaya koymuslardir. Ortaokul &grencilerine yonelik yapilan
aragtirmada Ogrencilerin % 24’liniin sosyal aglarda siber zorbaliga karistigi, erkeklerin
kizlara gore bu ortamlarda daha fazla sug iceren davraniglarda bulundugu ve zararli gruplara
daha fazla katildiklar1 ortaya c¢ikmustir (Bastiirk-Akca, Sayimmer ve Ergiil, 2015). Elem
Yildirim (2017), arastirmasinda g¢ocuklarin internetteki mahremiyet ihlalleri konusunda
onemli bir risk gurubu oldugunu ortaya koymustur. Kitle iletisim araglari kullaniminin
verebilecegi zararlar1 ortadan kaldirmanin yolu mahremiyetten bilincinden geger. Bu konuda
hassasiyet gostermesi gerekenler oncelikle kisinin kendisi ve ailesidir (Duran, 2018). Her an
dogrudan bir denetimin saglanmasinin ¢ok gii¢ oldugu bu mecrada en énemli tedbir, kisinin
kendi mahremiyet alanin1 bizzat kendisinin olusturmasi ve korumasidir (Cekic, 2019). Fakat
erken yasta ¢ocuklarin 6z denetimi giic oldugundan dolay: ailelere biiyiik sorumluluklar
diismektedir. Bu durum c¢ocuklarin dijital platformlardan yararlanma ve onlar1 kullanimi
konusunda, ebeveynlerin planli etkinlikler gerceklestirmesini beraberinde getirdigi
soylenebilir (Majedi, Ghazinour, Chinaei and Barker, 2009; Saeri, Ogilvie, La Macchia,
Smith and Louis, 2014). Yapilan bu arastirmada elde edilen sonuglardan hareketle;

v/ Mahremiyet egitiminin icerigine iliskin yetkili kurumlar tarafindan gorsel icerikler
olusturulmali ve bunlar okullarda dikkat ¢ekici sekilde sergilenmelidir,

v' Mahremiyet egitiminin 6nemine iligkin, bireyin gelisimi tizerinde etkili olan herkese
(Ebeveyn, okul miidiirii, 6gretmen vb.) gerekli egitimler verilmelidir,

v' Mahremiyet egitimi kapsaminda bireyin medya araglarin1 kullanma amaci ve sekli

ebeveynler tarafindan kontrol edilmelidir,
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v' Mahremiyet egitimine iliskin yeterliliklere sahip uzman 6gretmen sayisini arttirmak

amaciyla, Ogretmenlik meslek bilgisi dersleri kapsaminda bu egitim, lisans

diizeyinde 6gretmen adaylarina kazandirilmalidir seklinde 6neriler sunulabilir.

Etik Kurul izin Bilgisi: Bu arastirma, Inonii Universitesi Sosyal ve Beseri Bilimler Bilimsel
Arastirma Etik kurulunun 30/06/2021 tarihli 2021/13-20 sayili karart ile alinan izinle

yiiritiilmiistiir.
Yazar Cikar Catismasi Bilgisi: Yazarlarin beyan edecegi bir ¢ikar ¢atismast yoktur.

Yazar Katkisi: Birinci yazar, teorik ¢ercevenin olusturulmasi, veri analizi, bulgular, sonug
ve tartisma kisminda katki saglamistir. Ikinci yazar, teorik cercevenin olusturulmasi,

bulgular, sonug ve tartisma, oneriler kisminda katkr saglamistir.
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Abstract

Privacy education, which is more commonly expressed as sexual education today, can be defined as
the education that an individual should receive to learn the requirements and responsibilities
regarding their gender as a woman or a man. The privacy education demanded by society; may differ
according to many variables such as time, cultural background, family, geography. This study aimed
to evaluate privacy education in Turkey in line with the opinions of school principals. The study
group was determined by a simple random sampling technique and consisted of 40 school principals
working in various public schools in Turkey. This study was designed according to the
phenomenological approach, one of the qualitative research methods. The research data were
analyzed using the content analysis technique, and the researchers created thematic codes. A semi-
structured interview form prepared by the researchers was used to collect data. Research data were
collected from online interviews with school principals through the questions in the interview form.
The findings obtained in the study are presented in tables and figures. Considering the findings of the
study, it can be said that many remarkable results have been achieved, such as explaining privacy
education with the theme of sexual awareness, privacy education in schools is necessary because it
provides a safe life opportunity for the individual, and studies on privacy education in schools have

increased in recent years to increase individual awareness.
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Introduction

The family is the most basic unit of all world societies from past to present. For this reason,
it can be said that it shows flexibility due to family, geography, culture, climate, socio-
cultural and economic structure. Depending on this flexibility, it can be said that the impact
of a human being, a member of any family, on his life begins before he is born and
maintains its influence until the end of his life. The family to which the child is attached
with a sense of belonging can shape itself in many ways (Ozaslan ve Giiltekin Akduman,
2018). Playing an active role in the child's social adaptation prepares them for social life and
ensures their integration with social life. It can be said that the sense of ownership, the
characteristics of the family, which is the first institution or environment acquired by the
child, affects his/her development in many dimensions in the context of the past and the
future. These dimensions can be listed as emotional, socio-cultural dimensions. Throughout
history, it can be said that the family's upbringing style and attitudes have an important
effect on the formation of the individual's personality structure, behaviors and attitudes,
since the family has been the primary institution in the comprehensive transfer of the
material and moral values of the society in which the individual lives (Jago, Davison,
Brockman, Page, Thompson and Fox, 2011). Since the family is effective on the child's
cognitive, emotional and psychomotor development, it can be stated that it is effective in the
formation of the individual's awareness about privacy (sexuality) education. However, the
family is the first place where questions about privacy (sexuality) education, including
curiosity and desire to learn, find answers. Therefore, it can be said that the basic principles

of privacy education were introduced in the family for the first time.

When the studies on the concept of privacy education, which is the main subject of
the study, are examined, it can be said that the concept of sexuality education comes to the
fore. Although the concept of sexuality education is generally expressed as the level of
awareness of the sexual characteristics of the individual in the world, it can be said that this
concept is more than the known definition because sexuality education includes the
individual's holistic recognition of his bodily organs and being a role and model in the social
sense regarding their functions. From this point of view, this study was carried out in line
with the concept of privacy education, which includes the cultural, religious, and moral
reflections of sexuality education. Privacy education can be expressed as the education given
to children and adolescents to learn about themselves or the characteristics of the opposite

sex, to understand and accept their gender roles, and to meet their sexual needs within the
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framework determined by religion, morality, and culture (Diler, 2015; Giines, 2017). In

other words, privacy education is to educate the individual's interests and wishes in a
religious, moral, or more comprehensively humane way so that the individual can both
protect his own private space and respect the private areas of others. As the definitions
indicate, privacy refers to an area that should belong to the individual and be private (Giines,
2017).

Theoretical Background

From the past to the present, the individual has struggled with many social, cultural,
developmental, and psychological problems during his life. In order to identify these
problems, it can be said that the values that will give clues about the characteristics of the
developmental period of human beings are adopted, and it is in an effort to determine which
of these values are threatened (Mills, 2001; Livberber Gé¢gmen, 2018). Especially in the
modern age, the individual's questions such as "what should I do, how should | behave, what
kind of person should I be, how should I live this life, and who am 1?" He started to question
the period he was in with questions such as increased awareness about his life process
(Giddens, 2014; Livberber Gogmen, 2018). The fact that an individual learns the answers to
these questions by observing the lives of others, especially in today's world, can be
considered an indication that a well-founded privacy education is not given to him in the
family or the preschool period.

The family, which is one of the important sociological institutions of society, has a
decisive influence on the vital preferences of the individual; it can be said that it is effective
in shaping physiological, sociological, psychological, economic, and social aspects (Sahin,
2003). This can be expressed as proof of the importance of the family from prenatal
development to the end of the individual's life (Jago et al., 2011). Considering the
developmental periods of the individual, the family has critical importance. Namely, the
formation of the individual's personality and the shaping of his behaviors first occur under
the control of the family. It can be said that the individual first establishes a relationship with
his family and lays the foundations of his social and emotional development through the
experiences he has gained from the family (Ozaslan & Giiltekin Akduman, 2018). Thanks to
this foundation, the individual can gain the features of the next developmental periods in a
more self-confident way. One of these periods is the pre-school period, where the individual
gains the most basic skills and habits, realizes the first learning, can transfer himself, can

control himself, is aware of his competencies and attaches importance to the competencies
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of others, and privacy education is given (Koksal Akyol, 2015; Ozaslan and Giiltekin

Akduman, 2018). From the perspective of privacy education, the preschool period
constitutes a critical period.

With the end of the traditional period and the beginning of modernization, privacy
education has gained importance. Because with modernization, it can be said that societies
give more importance to sexuality education, which increases the awareness of the
individual's sexual body. It can be stated that this importance given to sexuality education
prioritizes recognizing the physical characteristics of the individual and fulfilling the
responsibilities of these characteristics (Yiiksel, 2003). This education has emerged in the
international community with the modernization period. This right to education is
emphasized in Article 6 of the Declaration of Sexual Rights of the World Association for
Sexual Health. In this declaration, it is stated that “every individual has the right to privacy
regarding his/her sexuality, sexual identity and sexual behavior without being subjected to
any interference.” This right includes keeping the subjective content about the person and
the concept of privacy confidential (World Association for Sexual Health, 1999). It can be
said that this situation is violated in today's world. In particular, it can be stated that the
individual should be protected and supported in every sense within the framework of privacy
education since social networking sites are used unconsciously and without considering
moral rules in the communication process (Litt, 2013), and this situation exceeds the privacy
limitations of the individual and puts him under pressure (Yiiksel, 2003). It can be said that
this siege brings together parents to carry out planned activities, especially in terms of
children's use and use of digital platforms (Majedi, Ghazinour, Chinaei and Barker, 2009;
Saeri, Ogilvie, La Macchia, Smith and Louis, 2014). These activities can be expressed as
practices that make children reliably conscious about privacy or sexuality (Yannacopoulos,
2008). Privacy education, which includes these practices, can be defined as a value
education that directly affects the inner world of the child and contributes to the environment
where he or she does not experience orientation problems (Giines, 2015; Ozaslan & Giiltekin

Akduman, 2018).

Privacy education, which can be defined as a value education, can be stated that in
today's world, in any geography of the world, it can be stated that the child, who acquires the
competencies of the developmental periods healthily, imposes very important
responsibilities on parents and school principals, who have a decisive influence on the

education of the child so that he can defend himself against threats from the environment. At



E. Kogoglu, & Y.E. Avci / Pamukkale University Journal of Education, 54, 385-409, 2022 389
the beginning of these responsibilities, it can be said that privacy education and the transfer

of requirements come first. This education, whose foundations are laid in the family, is
transferred in method or technique in all other education levels, especially in the pre-school
period, depending on how parents bring the child together with this education (Cakir, 2015).
As stated above, preschool can be expressed as the critical period in gaining privacy
education. The importance of privacy education and this period in terms of education is
expressed in the report on privacy education prepared by the Ministry of Family and Social
Policies in Turkey (Eraslan, Ergiit, Uysal, & Bulut, 2017; Ozaslan & Giiltekin Akduman,
2018).

The importance of privacy (sexuality) education can be based on the fact that it is
considered as a type of education that directly touches the personality and spirit of the child,
nourishes both the child and the environment to which the child is connected with a sense of
belonging and adds value to this environment. For this reason, it is important to study
privacy education by considering it in this study. Considering the importance of privacy
education in the report prepared by the Ministry of Family and Social Policies in Turkey,
this study aims to determine how school principals perceive "privacy education” and what
they think about it. For this purpose, the following research problems were identified in the

study:

* According to school principals, what is privacy education?

* According to school principals, what should be the content of privacy education?

* According to school principals, how should privacy education be given?

» According to school principals, what effects do media tools have on privacy

education?
Method
In this study, which was carried out with the qualitative research method, the method part
was composed of sub-headings after the ethics committee approval report was received.
These sub-headings are detailed in the method section in line with the study subject.
The Research Model
This study is designed according to the phenomenological approach, one of the qualitative
research methods. Qualitative research can be defined as a method that uses many
techniques (observation, interview, document analysis, etc.) to obtain research data and
express opinions, perceptions, and events related to the research subject inclusively in the

existing natural environment. The phenomenological approach, on the other hand, can be
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expressed as studies that aim to investigate the phenomena that are not completely foreign to

us and that we cannot fully comprehend (Yildirim & Simsek, 2005). The phenomenological
design was preferred to obtain in-depth information and to consult the ideas of school
principals, who are responsible for conducting and supervising educational activities in
schools and evaluating privacy education, among many other duties.

Measurement Tools Used in the Study

The data of this research, which was prepared under privacy education, was obtained by the
semi-structured interview form technique. Data were obtained by asking the interview form
questions prepared by the researchers in accordance with this technique to the participants in
the study group. In this technique used to obtain research data, the questions to be asked by
the researcher to each of the members of the study group were prepared in advance with the
support of field experts. The researcher asked these prepared questions to the members of
the study group within a certain plan. In the interviews, it was ensured that the participants,
to whom the questions were asked, could go into detail in order to ensure that they did not
give the same answers (Altunisik, Coskun, Yildirim, & Bayraktaroglu, 2001). For the
interview form used in this research, the relevant literature was searched, a semi-structured
draft interview form was prepared, and the school principals were interviewed first, and the
corrections were made on the questions. Then, the semi-structured interview form was
examined by the field experts, and the form was given its final form.

Study Group (Participants)

The study group of the research consists of 40 school principals working in preschool,
primary and secondary schools and high schools located in 7 city centers (Malatya, Siirt,
Aydmn, Bartin, Konya, Mersin and Sakarya) in Turkey in the 2019-2020 academic year. In
Table 1, the personal characteristics of the school principals participating in the research are
given. The study group members, who contributed to the research with their opinions, were
selected in line with simple random sampling from random sampling methods. Thanks to
this sampling, the participants in the study group who contributed to the research with their
opinions were determined with the principle of impartiality. In the simple random sampling
method, all units in the universe have an equal and independent chance to be selected for the
sample. However, random sampling methods are stronger than other sampling methods in
providing representation, and the power of the sample to represent the universe is higher
(Ozen & Giil, 2007).
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Table 1. School Principal Demographics
Principal Gende Education  Profession Administrativ Age
Principal 1 (Md1) Male Undergraduat 16 and over 11-16 36-54
Principal 2 (Md2) Male Undergraduat 6-10 1-5 35 or younger
Principal 3 (Md3) Male Undergraduat 1-5 1-5 35 or younger
Principal 4 (Md4) Male Graduate 1-5 1-5 35 or younger
Principal 5 (Md5) Male Undergraduat 6-10 1-5 35 or younger
Principal 6 (Md6) Male Undergraduat 6-10 1-5 35 or younger
Principal 7 (Md7) Male Undergraduat 6-10 6-10 35 or younger
Principal 8 (Md8) Male Undergraduat 1-5 1-5 35 or younger
Principal 9 (Md9) Male Undergraduat 1-5 1-5 35 or younger
Principal10 Male Undergraduat 6-10 1-5 35 or younger
Principalll Female Graduate 11-16 6-10 36-54
Principal12 Male Undergraduat 6-10 1-5 35 or younger
Principal13 Male Undergraduat 6-10 1-5 35 or younger
Principal14 Male Undergraduat 16 and over 16 and over 36-54
Principall5 Male Undergraduat 11-16 6-10 36-54
Principal16 Male Undergraduat 1-5 1-5 35 or younger
Principall7(Mdl  Male Undergraduat 1-5 1-5 35 or younger
Principal 18 Male Undergraduat 11-16 6-10 36-54
Principal 19 Male Undergraduat 6-10 1-5 35 or younger
Principal 20 Male Undergraduat 1-5 1-5 35 or younger
Principal 21 Male Undergraduat 6-10 1-5 36-54
Principal 22  Male Undergraduat 6-10 1-5 35 or younger
Principal 23 Male Undergraduat 6-10 1-5 36-54
Principal 24 Male Undergraduat 6-10 1-5 36-54
Principal 25 Male Undergraduat 1-5 1-5 35 or younger
Principal 26 Female Undergraduat 6-10 1-5 35 or younger
Principal 27 _Male Undergraduat 1-5 1-5 36-54
Principal 28 Male Undergraduat 1-5 1-5 35 or younger
Principal 29 Female Undergraduat 1-5 1-5 35 or younger
Principal 30 Male Undergraduat 1-5 1-5 36-54
Principal 31 Female Undergraduat 1-5 1-5 35 or younger
Principal 32 Male Undergraduat 11-16 1-5 35 or younger
Principal 33 Female Undergraduat 1-5 1-5 36-54
Principal 34 Female Undergraduat 1-5 1-5 35 or younger
Principal 35 Male Undergraduat 1-5 1-5 36-54
Principal 36 Male Undergraduat 1-5 1-5 36-54
Principal 37 Female Undergraduat 11-16 1-5 35 or younger
Principal 38 Female Undergraduat 1-5 1-5 35 or younger
Principal 39 Male Undergraduat 1-5 1-5 36-54
Principal 40 Male Undergraduat 16 and over 6-10 35 or younger




392 E. Kogoglu, & Y.E. Avci / Pamukkale University Journal of Education, 54, 385-409, 2022
Data Collection and Analysis

Methods to conduct research-oriented interviews by interviewing 50 school principals
working in preschool, primary, secondary and high schools in 7 city centers in Turkey
(Malatya, Siirt, Aydin, Bartin, Konya, Mersin, and Sakarya) via Google Meet. Discussed.
After discussing and understanding the appropriate time for school principals, online one-
on-one interviews were held. The answers given during the interview were recorded in the
interview forms by the researchers. The answers given by several school principals from
these interviews were found insufficient by the researchers and were not included in the
study. In the online interviews with the school principals, the data recorded by the
researchers were described and interpreted. The "content analysis" process was followed in
the analyzes (Yildirnm & Simsek, 2005). The data were divided into categories according to
their distinctive features, and cause-effect relationships were tried to be examined, and
summary information that the reader could easily see was tried to be reached. In the example
sentences, the person who thought of the thought was added by shortening it at the end of
the sentence. (For example, it is coded at the end of the statements as Director 1= Md1). The
personal characteristics of the principals, whose thinking is given as an example, can be
viewed in the table under the heading "Working Group" (Table 1). In order to increase the
validity of the research, the researchers, while taking the opinions of the school principals on
the subject, avoided the questions and behaviors that would direct them and showed an
objective approach as if it were a natural part of the interview in the virtual environment. It
is very important for the reliability of the research that the members of the study group, who
contributed to the research with their opinions, gave similar answers to the questions in the

interview form at three-week intervals.

Findings

The Concept of Privacy

During the online interviews, the participants were asked to define privacy. The responses of
the principals are presented in the form themes in Figure 1. The principals in the study group
expressed various perceptions about the definition of privacy (Figure 1). Based on the study
findings presented in themes, the school principals mentioned private and sex education
concepts about privacy. Reported stated by Sepetgi (2017) and Aydin Avsar (2018), it could
be suggested that school principals exhibited an approach suitable for eastern societies by

emphasizing privacy and secrecy in the private elements theme. This fact provided
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significant clues about the perceptions of educational administrators about the concept of

privacy, which is the foundation of privacy education, also called sex education.

Themes
(f-40)

Sexual
knowledge

(f-15)

Private
elements
f-17

Secrecy
(£3)

Convenance
(£-2)

Boundary
(£-3)

Figure 1. The perceptions of the study group members about the concept of privacy

Since it is not easy to express concepts and facts with a descriptive statement, we
tend to express these with other concepts that we consider synonymous or with
connotations. The school principals frequently included concepts and facts that they
considered similar when describing the concept of privacy. The principals primarily
mentioned the concepts of private/personal, knowledge, field, and attributes about the
concept of privacy. These concepts were followed by views on learning sexual information,
ensuring privacy, and adopting the rules, norms, and boundaries called convenience. The
direct quotes of school principals who mentioned sex knowledge and sexuality when
defining the concept of privacy are as follows:

“About privacy, I think about sex knowledge. In general, sexuality and knowledge on
sexual properties of the body could be included in this concept” (Md4). It is the
possession of and protection of information about sex, which is considered private
(Md15). Being aware of the private areas of one and others, respecting the privacy of
others in social life, protecting one's privacy, and setting healthy boundaries in social
relationships are privacy (M18). It is the awareness of one's own and other people's
private space, protecting one’s own private space in social life and respecting the
privacy of others” (Md23).
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The Necessity of Privacy Education

The responses of the school principles to the second question in the semi-structured
interview form, "Do you think privacy education should be instructed at school? Why?" are
presented under two themes: "Yes" and "No". Themes and sub-themes, and reasons are

presented in Figure 2.
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Figure 2. The views of the study group members on the necessity of privacy education at
school

As seen in figure 2, it could be suggested that the reasons stated by school principals
about the necessity of privacy education at school were significant. Three-quarters of the
school principals stated that privacy education should be instructed at school and argued
various reasons. On the other hand, a quarter of the principals claimed that privacy education
should not be instructed at school, citing the lack of social tolerance/open-mindedness for
privacy education, the inadequacy of the learning environment at schools for instruction, and
the lack of professional knowledge on privacy education among teachers. The direct quotes
of school principals who stated that privacy education should be instructed at school are
presented below:

“It is important to provide privacy education at school. Accurate, scientific

information could only be instructed at schools. Hearsay leads to bigger problems

when inaccurate information is provided to students outside of the school” (Md38).

“I find it necessary to instruct privacy education at school. Because privacy

education is a broad phenomenon that could not be instructed in a day, it must be
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explained over time. The accuracy of the information the student would learn from

his peers or relatives and family could not be guaranteed and may include certain

mistakes. However, | consider it more appropriate to provide professional education

at school” (Md12).

The direct quotes of school principals who stated that privacy education should not

be instructed at school and was not necessary are presented below:

“As an administrator with five years of experience, | think that | should answer your
question based on the families and circumstances of the students who attend my
school; 1 do not consider this education necessary because | think that the location of
my school and the tolerance of the people are adequate to instruct this education at
school” (Md32). “Since this education requires a competency that requires distinct
expertise, | think it is not right to provide privacy education at school because the
proficiency level of our teachers is not adequate” (Md34).

The Privacy Education Activities Conducted at School

The findings on the question " Do you conduct privacy education classes/activities at
your school? Provide details if you do™ are presented in figure 3. The majority of school
principals stated that they conducted several privacy education activities in their schools.
Twelve principals stated that they did not conduct any privacy education activity at school,
and they stated that it was not their responsibility and the approach of the parent-teacher
association was negative (Figure 3). Based on the efforts spent by the school principals in
the study group, it could be suggested that most efforts centered on sex education and

awareness.

The direct quotes on privacy education activities conducted at schools are presented below:

“As a primary school principal, I think privacy (sex) education is very important in raising
the awareness about the future of the individuals. Thus, based on the developmental
attributes of the students who attend the school, we conduct certain programs with the
counseling staff on self-recognition techniques” (Md39). "I worked four years as a
school administrator, and | think that adequate privacy education is not provided in
educational institutions in Turkey. This is due to the parents' perception that privacy
education should be provided only due to ethical issues. On the individual level, we try
to teach gender equality by inviting experts from universities” (Md23). “Yes, we do
conduct activities on privacy education. Since this is a middle school, the counselor

instructs the children who transition about the changes they experience or will
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experience since our male counselor instructs the male students, while seminars are

organized for female students by a health center nurse” (Md12).

The direct quotes from the statements of the principals who did not conduct privacy
education activities at schools are presented below:

“Since we never provided privacy education at my previous schools, we never

provided privacy education at the school where | currently work. As a school

principal, | think privacy education should be provided by Guidance Research Centers

rather than the schools, and they should conduct all required activities” (Md?2).
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Figure 3. The views of the study group members on privacy education activities at schools



E. Kogoglu, & Y.E. Avci / Pamukkale University Journal of Education, 54, 385-409, 2022 397
Privacy Education Content

School principals provided interesting responses to the question "What should privacy
education include?" The school principals mostly mentioned issues associated with sex
education and related processes. This might be due to the high level of awareness among the
study group members about sex education. It could be suggested that this awareness

contributed to principals conducting sex education activities at schools.
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Figure 4. The views of the study group members on privacy education content

The direct quotes of school principals are presented below:
“Most of the concepts that | think about privacy education are similar to sex
education. In fact, the gender-based behavior of the individual should not conflict with
the regulations of the country of citizenship and the moral rules of the society. Thus, in
response to your question, privacy education content should entail the consideration
of sexual behavior within ethical limits” (Mdl). “In general, privacy education
content should include information and physical attributes related to sexuality. For
example, adolescence period characteristics, information about the opposite sex,
physical information associated with the period, and physical properties can be
instructed” (Md10). “I think that issues such as toilet training, personal hygiene and
care, knowledge about the body, protection of the body, and determination of

proximity and personal space should be addressed in privacy education” (Md13).
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The Instructor of Privacy Education

The participating school principals were asked, "Who should instruct privacy education at
schools? Why?" The analysis findings are presented in the form of themes in figure 5.
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Figure 5. The views of the study group members on who should instruct privacy education

It was determined that the study members formed three groups about the instructor of

privacy education (Figure 5). However, all participants emphasized that the instructors

should be qualified professionals. The direct quotes of school principals are presented
below:

“In my opinion, since professionals should instruct privacy education, it should be

instructed by field experts or school counselors who were trained in this field and have

a certificate of competence. Because | think these are the members of a profession that

could best define the behavior that an individual would exhibit during the development

process” (Md44). “I think that professionals should instruct privacy education with

high trust levels in the society and parents. In my opinion, these include healthcare

professionals who speak and explain with documents and based on evidence. Thus,

privacy training should be instructed by healthcare professionals who are experts in

this field” (Md7). “Counselors, healthcare professionals, and muftis could instruct it.

The pedagogical experts in this field are school counselors, healthcare professionals

in health and physical care, and muftis who know the ethical aspects of privacy.

Education should be instructed by a professional team that would include the staff

mentioned above on a common platform” (Md3).
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The Impact of Media on Privacy Education

It could be observed in figure 6 that the study group members expressed interesting
responses to the research question, " Do media have an adverse effect on privacy education?
Why?" Almost all principals (f-35) stated that media had adverse effects on privacy
education, and they justified this argument with various themes (Figure 6). It was
determined that 5 principals stated that media did not negatively impact privacy education
since children use media tools under parental supervision and the media messages are

encrypted (Figure 6).
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Figure 6. The views of the study group members on the impact of media on privacy

education

The sample views of school principals are presented below:
“As a school principal and father, I think this is a very important question. Before the
privacy education, we can observe several shows that obliterate the term privacy

(hidden, secret, sin, haram) in the media. This, unfortunately eliminates the privacy
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perception of children and young adults. A problem on privacy that a 20-year-old

young man would ashamedly ask in the 1980s could be answered by a 7-8 years old
child based on the information acquired on the media. This renders privacy education
worthless for children and young adults. Well, if you ask what we should do, we
should supervise our children when using media up to a certain age” (Md21). “It
should not be forgotten that no economic gain is more important than our children
and our youth because they are future teachers, doctors, architects, engineers etc.,
who will build the tomorrow. If we do not want to destroy our future, we must raise a
generation with a strong sense of privacy. Thus, rating-based media shows that
promote non-privacy allowed for the sake of economic gain should never be allowed”
(Md11). I think it has. Because even for advertising purposes, sexually explicit topics
appear on phones, tablets, and computers and inevitably attract adolescents. Privacy
is destroyed by such content that knows no boundaries in privacy and is sexually
effective” (Md12).

Discussion and Conclusion

The purpose of this research is to evaluate privacy education from the perspectives of school

principals. In the qualitative research design with a phenomenological approach, data were

obtained by conducting online interviews with 40 school principals working in public

schools, and the data were analyzed by content analysis technique and presented. Research

results are given in order.

The part that stands out in the privacy definitions of school principals is personal,
information, domain, characteristics, and sexual information. Different examples that can be
explained with privacy, etiquette, and boundaries are also mentioned in the definitions of
privacy. Privacy is as old as human history, but there are differences in periodical and social
definitions and what is private and should be protected (Lukéacs, 2016). As a matter of fact,
although bodily privacy is one of our most valuable rights in our legal and common moral
regulations, the level of having the qualifications of privacy education has not reached a
higher status (More, 2003). The general result that comes to the fore in the study is that the
concept of privacy is expressed with the concept of sexuality. When we look at the studies
conducted in line with this result, Caligkan (2019) associated privacy with sexuality and
physical characteristics more than teacher statements in his study sample of preschool
teachers. In Cakir's (2015) research, parents' definitions of privacy have been reached in line
with the concepts and facts of "confidentiality, inviolability, private space”, similar to our

research. Again, Duran (2018), in his theoretical work, touched upon creating a special
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space for children, setting boundaries and sexual issues within the scope of the principles of

privacy education. Hekimoglu (2019) examined privacy under the dimensions of “personal
privacy, spatial privacy and information privacy”.

Regarding the necessity and reason of privacy education, most school principals
expressed the necessity of providing privacy education in schools by stating various reasons.
The principals, who did not consider it necessary to provide privacy education, presented
some shortcomings/deficiencies arising from the teacher, school or society as reasons.
Therefore, they argued that all principals considered privacy education necessary in schools
but provided appropriate conditions as a justification. The two main reasons stated by school
principals regarding the necessity of privacy education are to ensure that students are fed
from reliable sources on life-related issues and to protect students from negativities by
raising awareness through this education. Similarly, in the research conducted by Cakir
(2015) and Tirkyilmaz (2019) on parents, all of the parents considered privacy education
necessary. Privacy education, which should be effectively taught in the preschool period, is
considered important by preschool teachers for different reasons (Caligkan, 2019). As a
matter of fact, Duran (2018), based on the results of his research, states that privacy
education should be given to all segments of society, especially students, to create a healthy
society.

Regarding the issue of whether any work has been done on privacy education in
schools, the majority of the principals stated that some studies had been carried out on
gender and sexuality, especially within the scope of guidance service activities. A few of the
principals stated that there was no work in their school. While all of the principals find
privacy education necessary if appropriate conditions exist, the fact that a few principals do
not carry out any activities in their schools contradicts their ideas. The fact that these
principals do not do any work even though they see privacy education activities as necessary
may mean that they are indifferent to different reasons. The fact that school principals
remain passive in an area they deem necessary within the scope of carrying out activities in
the field of education, which is an important function, may indicate some problems in
practice.

Regarding the content of privacy education, school principals mostly addressed
issues related to gender education and its processes. This may be due to the high level of
awareness of the study group members regarding gender education. Caligkan (2019) also
stated in his research, regarding the aims of privacy education, touched upon the issue of

ensuring the child's self-protection and teaching private areas, and emphasized privacy and



402 E. Kogoglu, & Y.E. Avci / Pamukkale University Journal of Education, 54, 385-409, 2022
sexuality in privacy education. Toilet training, expressed by only a few principals, is one of

the important processes that includes many skills that should be gained in the preschool
period. Privacy education is an important education that includes sexual information but
starts long before adolescence when sexual development is intense and should be given to
the 0-6 age group, where most personality development is formed (Duran, 2018). Toilet
training also includes the elements of privacy, and not changing the baby's diaper in front of
others before this period is one of the behaviors that should be done to make privacy feel
and grasp. From this point of view, privacy education should be handled more
comprehensively. As a matter of fact, Celikoglu (2007), in his research on university
students, addressed privacy in 8 dimensions according to participant statements and
discussed it more comprehensively in different ways such as "the privacy of the body, the
privacy of the home, the privacy of the family, the privacy in interpersonal relations,
sexuality and the privacy of the word. Baysal Berkup (2015), privacy; body privacy, home
privacy, male-female relations privacy, and religion and political opinion privacy in 4 sub-
dimensions. Cakir (2015), in his study investigating the role of religious education on
privacy education in children, differed from our research on issues related to parents' privacy

education, such as "not entering bedrooms without permission”, "dress, veiling" "wife-
husband relations” "conscious use of the internet and TV". They also touched on different
issues such as. ” This difference may be because, unlike the privacy education in schools,
research is conducted in the sample of parents starting from family life. She underlines that
since most parents accept it that privacy education should start at the age of 4 and before,
privacy education should also be given during periods when sexuality is not yet grasped.

Regarding who should provide privacy education in schools, all school principals
stated that experts and experienced people should give privacy education. Referring to
people from different people and institutions who can provide this training, the main
demand of the principals is that they have expertise in this subject. Similarly, in his study,
Caliskan (2019) determined that privacy education should be given by families, teachers,
and experts according to all preschool teachers. As experts on devices provided by the
school and student privacy, it is recommended that teachers integrate digital literacy and
privacy education into their existing curriculum in the program they implement to prevent
spying (Electronic Frontier Foundation, 2017).

Regarding the effect of technology tools on privacy education, almost all principals
stated that today's technology tools negatively affect privacy education. Looking at the

statements of the principal, it has been determined that technology tools generally have some
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negative effects on privacy in terms of the content they offer. Family control was deemed

necessary to turn this effect in a positive direction, and it was emphasized that any content
transmitted through social media and digital technology tools, particularly, is privacy-
abrasive. Especially for young people, this can have alarming consequences. Since all kinds
of information circulate uncontrollably on virtual platforms, it can lead to privacy violations
and transformations in individuals' perceptions of privacy (Korkmaz, 2012; Karagiille, 2015;
Hacibekiroglu, 2019). Sengupta and Chaudhuri (2011) emphasize the importance of parents'
interaction with their children by revealing that young people who use their computers
secretly from their parents are more exposed to bullying in virtual environments in their
study on young people aged 12-17. While privacy in social media can be expressed as the
right to disclose personal data, it has been common for young people to have posts that
would exceed the limits of privacy by themselves or others. Especially young people
between the ages of 15-30 use social networks intensively and display their daily lives on
social networking sites such as Instagram (Sigin, 2019). Because, in the age of internet
usage, not only has the traditional form of communication been completely transformed, but
people have become able to share the most intimate moments of their lives (or others)
almost without any limits (it is enough to consider the extreme popularity of social media)
(Lukacs, 2016). Social networks, which have become widespread with the acceleration of
the digitalization process and the development of new technologies, have caused the
perception of privacy and its violation to increase (Hekimoglu, 2019). The tools and
equipment used for communication have removed borders and walls and made each
phenomenon visible and demonstrable. On this occasion, technological developments,
which were initially regarded as a new invention and an enjoyable tool, have turned into
mechanisms that threaten society over time (Lemke, 2014). As a matter of fact, according to
Digital's 2020 Global Overview report, 59% of the world's population (4.54 billion) will be
global internet users in 2020, and 45% reported that they are using social media. The report
states that 49% of the world's population is an active social media user (wearesocial.com).
Studies reveal that young people are very active on social media, sharing large amounts of
personal information online (Culver & Grizzle, 2017). It has been revealed that social media
addiction also increases in direct proportion to rejuvenation (Kaya, 2019). According to
Sengupta and Chaudhuri's (2011) research on young people aged 12-17, participants stated
that uploading photos on social networks that all users can access is the key to revealing
personal information, visiting online chat rooms, unwanted foreign contacts, or online

bullying. They found that girls, in particular, are more vulnerable to online harassment. In a
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study conducted with secondary school students, it was revealed that 24% of the students

were involved in cyberbullying in social networks, boys were more likely to engage in
criminal behavior in these environments than girls and were more likely to join harmful
groups (Bastlirk-Akca, Saymmer, & Ergiil, 2015). Elem Yildirim (2017) revealed in her
research that children are an important risk group for violations of privacy on the Internet.
The way to eliminate the harm that mass media can cause is through the awareness of
privacy. Those who need to be sensitive in this regard are primarily the person himself and
his family (Duran, 2018). In this medium where it is very difficult to provide direct control,
the most important measure is to create and protect one's privacy area (Cekig, 2019).
However, since children's self-control is difficult at an early age, families have great
responsibilities. It can be said that this situation requires parents to carry out planned
activities in terms of children's use and use of digital platforms (Majedi, Ghazinour, Chinaei
and Barker, 2009; Saeri, Ogilvie, La Macchia, Smith and Louis, 2014). Based on the results
obtained in this research;

v Authorized institutions should create visual content related to the content of privacy
education, and these should be displayed in schools in a remarkable way,

v Necessary training should be given to everyone (parents, school principals, teachers,
etc.) who have an impact on the development of the individual regarding the
importance of privacy education,

v Within the scope of privacy education, the purpose and way of using the media tools
of the individual should be controlled by the parents,

v In order to increase the number of specialist teachers with qualifications related to
privacy education, suggestions can be made that this education should be given to
prospective teachers at the undergraduate level within the scope of teaching

profession knowledge courses.
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