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Abstract

The aim of the study was to determine the relationship between leisure time motivation and academic motivation among the
students who studied at the Faculty of Education of Mustafa Kemal University. 260 students (Xyears: 21.29+2.11) constituted the
sample of the study. For the analyses of the data; Leisure Motivation Scale and Academic Motivation Scale were employed.
The data were analyzed using descriptive statistics, Pearson’s correlation test and regression analysis. According to the
findings of the study; it was explored that academic motivation was significantly correlated with the leisure motivation scale’s
subscales of intrinsic motivation toward knowledge and accomplishment (r=0.360), experience stimulation (r=0.219) and
introjected and identified regulations (r=0.212; p<0.05). Also; the leisure motivation scale’s subscales of motivation toward
knowledge and accomplishment accounted for 13% of academic motivation. In light of these findings; it may be concluded that
there was a correlation between academic motivation and intrinsic motivation (toward knowledge and accomplishment, and
experience stimulation) and more autonomous types of extrinsic motivation (introjected and identified regulations). As a result
of the regression analysis; engagement in leisure time activities for knowledge and accomplishment significantly accounted for
academic motivation. In sum; it may be interpreted that participation in leisure time activities with more intrinsic reasons may

yield more positive results.
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INTRODUCTION

Motivation is explained as the power that leads
people to think, act and develop (8). Motivation is
the process to obtain and to use available sources
like ability, time and energy effectually (19).
Although academic motivation is defined as the
production of the energy necessary for academic
works and deeds; opinions on the source of that
energy varies from theory to theory (2).

Motivation concept is also defined as the
estimation of presumed intrinsic and/or external
powers as the cause of mastery, direction, intense
and continuity of behavior (30). Besides; Haggerand
Chatzisarantis (12) defined motivation as a
directing, guiding and strengthening behavior
process. It may be said that motivation plays a key
role in individuals” productive learning experiences.
The relevant studies indicate that motivation exerts
an important and powerful influence upon academic
outputs (16, 34, 31). It is known that learning style

and thinking style are important in academic
success. However; the fact that academic motivation
is very important in terms of individual differences
has not been much focused on. Yet, academic
motivation deserves a closer attention as it is the

most important determinant of academic
performance (17) and interestingly; it is necessary
that the effect of motivation and self-

concept/personality perceptions upon academic
success should be investigated not separately and
independently but concurrently and with a causal
relationship (11). When the studies on sports field
were investigated; it was noted that they focused on
individuals’ motivation and performance levels
(3,10,13,22,23). However; it may be said that the
number of the studies that examined the correlation
between leisure time and academic motivation is
rather small.



Leisure time -which was used as an educational
tool in the United States so that problems of the
youth could be solved and the youth could adapt
into social life and gain democratic moral values-
was established by National Education Association
Educational Policies Commission as the most
important subject of education in 1918 (7).
Engagement in leisure time activities embraces those
activities and doings chosen and joined voluntarily
by the individuals themselves in order to rest, to
enjoy, to develop the relation with the society and to
improve their non-professional trainings after the
time for business, work and domestic chores is spent
away (21).Participation in leisure time provides the
individual with opportunities to divert himself from
monotonous and routinized programs forcibly
imposed by social institutions and to go beyond
himself and to use his creativity (9).

Leisure time is measured with confidence-
feeling psychologically provided, respect, creativity
and the contribution made to the improvement of
the personality through leisure time activities. The
type of the leisure time activity chosen for the
mental and bodily improvement and acquisition of
the knowledge play a role in this measurement. To
use leisure time and to rest do not mean not
working but changing the type of working (15).

Noticing failure is one of the basic factors
affecting motivation. Feeling of unsuccess causes
personal perception spiral and personal perception
ability to decrease; particularly among the students
during the first years of the educational life. Giving
tasks that can be achieved by the students whose
motivation has reduced may improve their self-
confidence and competition feelings (18). There are
studies that scrutinized use of leisure time and
participation in sportive activities in relation with
academic motivation (5,6,28). Singh et al. (29)
investigated most of the important studies in this
field and according to the results obtained from
these long-term followed up studies where nearly
12.000 children aged between 6 and 18 were
examined; they discovered that physical activities
affected school success of the students.

In light of the above mentioned information;
the aim of the study was to investigate academic
motivation levels in relation with leisure time
among the university students
studied at the Faculty of Education.

activities who
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MATERIAL AND METHODS

Model of the Study

In the study; a method of descriptive survey
model and relational screening model was used in
order to reveal the current situation (Karasar, 2004).

Study Group

The study group was composed of the students
who studied at the Classroom Teaching Department
of Faculty of Education of Mustafa Kemal University
during the 2013-2014 academic years. A total of 260
students who were recruited with random sampling
method joined the study. 176 of the sample group
were female students (67.7%) while 84 were male
students (33.3%). Mean age of the participants was
X=21.29. Participation was voluntary.

Data Collection Tools
Personal Information Form

The form included questions about the
participants” age, gender, academic grade,
educational status of mothers and fathers and
income status.

Leisure Motivation Scale

Leisure Motivation Scale (LMS); developed by
Pelletier et al. (27) in order to determine leisure time
motivation, was employed. The original scale is
composed of 28 items. The Turkish adaptation of the
scale was performed by Mutlu (24). According to the
factor analyses; six items were excluded from the
Turkish version because factor loads of these six
items which were written in the original scale were
lower than 0.40. Turkish version of the scale
included a total 22 items and five subscales. These
subscales were amotivation, intrinsic motivation
toward knowledge and accomplishment, experience
stimulation, introjected/identified regulations (0.65)
and external regulations (0.70).

Total internal consistency coefficient of the
scale was 0.77. In our study; internal consistency
coefficients of the subscales ranged between .59 and
74.

Academic Motivation Scale

Academic Motivation Scale, developed by
Bozanoglu 2004 (2) in order to measure academic
motivation, was used. The scale included 20 items
and the scale items had a 5-point Likert format
(1=not suitable at all, 5= perfectly suitable). As the
result of the factor analyses; it was seen that the
scale was clustered into three factors: “going beyond
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oneself”, “use of knowledge” and “exploration”.
Yet, it was explained that scoring can be done by
being based on one factor. The lowest score is 20
while the highest score is 100. Higher scores indicate
higher academic motivation.

Total internal consistency coefficient of the
scale was 0.74. In our study; it was found out that
internal consistency coefficients of the subscales
ranged between .62 and .73.

Analyses of the Data

The data obtained were computerized. The data
were processed in accordance with study aim and
were analyzed. For the data analyses; SPSS 15
Statistical Packages for the Social Sciences software
was used. The data were analyzed using descriptive
statistics, Pearson’s correlation test and regression
analysis. Level of significance was set at 0.05.

RESULTS

According to descriptive statistics results
related with academic motivation and leisure time
motivation; when max. and min.
examined, it was found out that mean score was
69.51 for academic motivation, 2.26 for amotivation,
3.44 for intrinsic motivation toward knowledge and

accomplishment, 3.39 for experience stimulation,

scores were
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3.40 for introjected/identified regulations and 2.53
for external regulations.

As seen Table 2, it was noted that academic
motivation demonstrated a significant correlation
with the leisure motivation scale’s subscales of
toward knowledge
accomplishment (r=0.360), experience stimulation
(r=0.219) and introjected and identified regulations
(r=0.212; p<0.05).

When regression analyses
examined; a significant model was seen (p<0.05).
The subscale of intrinsic motivation toward
knowledge and accomplishment accounted for
academic motivation score by 13%.

DISCUSSION

intrinsic motivation and

results were

When the leisure time motivation scores of the
participant students of educational faculty were
investigated; it was seen that the highest score was
in intrinsic motivation toward knowledge and
accomplishment while the lowest score was in
motivation (Table 1). As far as these results were
concerned; it may be argued that study group was
engaged in leisure time activities due to such
reasons as intrinsic motivation toward knowledge
and accomplishment. Besides, the fact that scores of
amotivation were lower supported this result, too.

Table 1.Descriptive statistics related with academic motivation and leisure time motivation.

N Min. Max. Means Sd
Academic motivation 260 26.00 114.00 69.51 11.97
Amotivation 260 1.00 5.00 2.26 .82
Intrinsic motivation toward knowledge and accomplishment 260 1.00 5.00 3.44 .73
Experience stimulation 260 1.00 5.00 3.39 .81
Introjected/identified regulations 260 1.00 5.00 3.40 64
External regulations 260 1.00 5.00 2.52 .76

Table 2. Correlation analyses results related with academic motivation and leisure time motivation.

Intrinsic motivation

o Experience Introjected/identified External
Amotivation toward knowledge . . . .
. stimulation regulations regulations
and accomplishment
r 073 .360™ 219" 212" 066
A . I
cademic Motivation p 244 000 000 001 286
Table 3. Regression analyses results related with academic motivation and leisure time motivation.
B Sd Beta p
Intrinsic motivation toward knowledge and accomplishment 5932 .956 .360 .000
R=0.360 R2=0.130, corrected R2=0.126, F=38.492
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Yerlisu Lapa et al. (20) conducted a study on
300 physical education teachers employed primary
schools and high schools located in Kayseri city
center and counties and examined leisure time
When the study
investigated; it was seen that the highest scores
obtained by the physical education teachers were in
experience stimulation while the lowest scores were
in amotivation. Experience stimulation reflects
leisure time motivation due to intrinsic reasons like
toward knowledge
accomplishment and therefore it may be suggested
that the results were in line with our results.

motivation. results were

intrinsic motivation and

Mutlu et al. (25) conducted a study that
investigated a total of 515 individuals -254 male
participant (49.3%) and 261 female participant
(50.7%)- who participated health and fitness
programs organized in Kayseri Metropolitan
Municipality Sports Facilities in terms of the factors
that encouraged them to join physical activity. The
findings of Mutluet al. (25) showed similarities with
the findings of our study. According to the results
obtained in both studies; experience stimulation,
intrinsic motivation toward knowledge and
accomplishment, introjected/identified regulations
were among the first three factors that motivated
individuals to participate in leisure time activities. It
was found out that the scores of external regulations
were lower than these three subscales while
participants’ scores of amotivation were the lowest
one of the five subscales.

When the correlation results demonstrated in
Table 2 were examined, it was observed that
academic motivation was significantly correlated
with intrinsic motivation toward knowledge and
accomplishment, experience stimulation,
introjected/identified regulations. As a result of the
regression analysis done to discover which
motivation accounted for academic motivation; it
was noted that
knowledge and accomplishment accounted for 13%
of variance of the academic motivation (Table 3).
According to the results of Yerlisu Lapa et al. (20); it
was found out that intrinsic motivation toward

intrinsic motivation toward

knowledge and accomplishment, experience
stimulation, introjected/identified regulations were
significantly correlated with life satisfaction. Huang
and Carleton (14) investigated the correlation among
leisure time motivation, leisure engagement and life
satisfaction with 470 Taiwanese students and
concluded that there was a significant correlation

between leisure time motivation and life satisfaction.
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Considering the positive effect of leisure time
motivation; it may be concluded that the above
mentioned studies were in agreement with ours.

According to the findings of the current study;
it was seen that academic motivation and
participation in leisure time activities due to
intrinsic relatively
(introjected/identified
regulations) were positively correlated. Similarly; it
was found out that the subscale of intrinsic
motivation toward knowledge and accomplishment
significantly accounted for the academic motivation.
These findings pointed out that intrinsically
participation in leisure time activities particularly
for knowledge and accomplishment may be
correlated with academic motivation.

reasons and autonomous

extrinsic motivation

When the relevant literature was investigated;
it was seen that intrinsic motivation was much more
successful in losing weight (32). In a study
conducted in relation with quitting smoking; it was
seen that wishing to quit smoking due to intrinsic
reasons affected the ability to quit smoking and not
to resume smoking for 30 days since the time of
quitting it (33). According to Nix et al.(26);
individuals make bigger efforts, spend much energy
and get more positive experiences when their
behaviors are rooted in intrinsic causes. Similarly;
according to Burton et al. (4); behaviors and acts
performed with intrinsic reasons result in positive
psychological outcomes such as feeling better about
the activity, improving objectives, better
psychological well-being.

In the study of Vallerand and Bissonnette (31);
it was noted that the students who did not quit but
continued the course were intrinsically more
motivated towards academic activities. According to
another study done with athletes; it was observed
that intrinsic motivation levels of the athletes were
positively correlated with flow experience (1).

When the above mentioned studies and other
studies conducted in different fields are examined; it
is reported that intrinsic motivation plays a key role
in numerous areas such as education, sports and
health. Doing an activity for such intrinsic reasons as
knowledge,  accomplishment,  curiosity
experiencing stimulation produces more positive
outcomes as compared with doing the same activity
for external reasons. In activities done for intrinsic
reasons; personal improvement, entertainment,
feeling of success, performing willingly and making
more efforts are experienced because the acts and

and
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behaviors are performed due to intrinsic reasons. In
the activities performed due to external reasons;
individuals may not get much benefit because they
may not fully concentrate on the activity and
produce optimal effort.

That participation in leisure time activities due
to intrinsic reasons are correlated with academic
motivation may have been thanks to the above
mentioned points of intrinsic motivation. Students
who participate in leisure time activities due to
intrinsic reasons may be more motivated for
academic works by using their leisure time in the
best way.

In light of the results obtained; academic
motivation was positively correlated with intrinsic
motivation toward knowledge and accomplishment,
experience stimulation, introjected/identified
regulations. In other words; it was seen that as
academic motivation increased so did intrinsic
motivation toward knowledge and accomplishment,
experience stimulation, introjected/identified
regulations. As far as these results were concerned;
it may be recommended that opportunities that can
allow the university students to use leisure time in
more effective way should be provided in order to
increase their academic motivation.
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