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This paper aimed to reveal Turkish students' views on PISA and reading literacy
questions. To this end, this study adopted a case study design, a qualitative research
methods. Data were collected using an interview form. The sample consisted of 20
students who took PISA. The data were analyzed using content analysis. Most
participants thought that they performed well in PISA. Participants had difficulty in
math literacy the most, followed by science literacy. They had problems in reading
comprehension-oriented paragraph questions. They reported that the texts in those
questions were quite long and, therefore, time-consuming. Participants were able to
answer the questions with figures, tables, and visuals more easily. Therefore, they

Keywords: considered themselves more competent in visual reading. Participants reported that the
PISA, questions regarding reading literacy require logical reasoning toward reading
. . comprehension. They added that the subjects addressed in language courses emerged
FISA Reading Literacy, as questions in the PISA reading domain. However, participants noted that the, question
PISA Implementation types and their cognitive processes varied. All participants found it favorable that the
exam was administered online. Almost all participants preferred to take the exams

online.
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Arastirmada, Tiirk 6grencilerin PISA uygulamasma ve okuma becerisi alani sorularina
yonelik goriislerini belirlemek amaglanmistir. Bunun ic¢in arastirma nitel arastirma
yontemlerinden durum ¢alismasina gore yiiriitiilmiistiir. Veri toplama araci olarak goriisme
formu hazirlanmis ve PISA uygulamasina katilan 20 grenci ile goriismeler yapilmistir. Elde
edilen veriler igerik analizine goére ¢oziimlenmistir. Arastirma sonucunda 6grencilerin
gogunun sinav performanslarinin iyi oldugunu disiindiikleri belirlenmistir. Ogrencilerin
PISA’da en ¢ok matematik, ardindan fen okuryazarlig alanlarinda zorlandiklar:
belirlenmistir. Ogrenciler; okuma becerileri alanindaki okudugunu anlamaya yonelik
paragraf sorularini ¢ézmekte zorlanmus, bu sorulardaki metinlerin olduk¢a uzun oldugunu
ve buna bagh olarak bu sorularin zaman alict oldugunu belirtmiglerdir. Bunun yaninda
Ogrencilerin sekil, tablo veya gorsel bulunan sorular1 daha kolay cevaplayabildikleri, gorsel
okuma alaninda kendilerini yeterli hissettikleri belirlenmistir. Ogrencilere gore PISA okuma
alanindaki sorularin okudugunu anlama yonelik akil yiiriitmeye dayali mantik
gerektirdigini belirtmiglerdir. Ogrencﬂer dil dersinde islenen konularin PISA’da okuma
alaninda soru olarak karsilarina ¢iktiklarini belirtmislerdir. Ancak 6grencilere gore sorularin
tiirleri, bilissel siiregleri farklilasmaktadir. Arastirmaya katilan biitiin 6grenciler sinavin
bilgisayar {izerinden gergeklesmesini olumlu bulmuslardir. Ogrencilerin tamamina yakint
bilgisayar aygiti {izerinden siavlara katilmay: tercih etmiglerdir.
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Giris

Okuma becerisi, okul yasaminda &grenilen bir beceridir. flkokul siirecinde 6grencilere harfler
tanitilir ardindan harflerin bir araya gelmesiyle olusan sozciikler sesletilir. Yazili sembollerin okunmasi
anlama ulagilmast ile temel diizeyde okuma becerisi edinilmis olur. Ust 6gretim kademelerine dogru
okuma becerisinin daha derinsel bir noktaya gelmesi icin egitim devam eder (Dilekgi, 2022).
Ogrencilerin metindeki bilgileri bulmas, ilgili metinleri secebilmesi, ¢ikarimlar olusturmasi, niteligi ve
glivenirligi degerlendirmesi gibi kazanimlar: elde etmesi i¢in okuma egitimi gerceklestirilir (MEB,
2019). Okuma becerisinin 6grencilerin egitim yasami i¢in énemi ve yasamsal basar1 icin gerekliligi

dolayisiyla uluslararasi sinavlarda degerlendirilen ve arastirilan bir beceri olmustur.

Uluslararast Ogrenci Degerlendirme Programi (PISA), Ekonomik Isbirligi ve Kalkinma Orgiitii
(OECD) tarafindan organize edilen, iiye iilke Ogrencilerinin okuma becerileri, fen ve matematik
okuryazarliklarin1 degerlendirmeye yonelik yapilan uluslararasi bir izleme ¢alismasidir. 2000 yilinda
ilk kez uygulanmis olan bu smav {i¢ yilda bir yapilmaktadir. Her smavda bir beceri odaga almarak

degerlendirmeler yapilmaktadir. 2000, 2009 ve 2018 yillarinda PISA’da okuma becerisi odaga alinmistir.

PISA uygulamas: 15 yas grubundaki 6grencilerin yeterliklerini degerlendirmektedir. 15 yas
grubundaki Ogrenciler ortaokul son smifta veya lisede olabilmektedir. Smava katilacak Tiirkiye
ornekleminin belirlenmesi igin istatistiki bilgi sistemlerine gore Tiirkiye 12 bélgeye ayrilir. Ogrenciler
bu bolgelerin 15 yas 6grenci yogunlugu ve dgrencilerin okul tiirlerine gore sayilar1 dikkate alinarak
belirlenir. Buna gore 2018 PISA uygulamasindaki orneklem seg¢imi, katilimci oranina gore sirasiyla
Anadolu liseleri, mesleki ve teknik Anadolu liseleri, Anadolu imam hatip liseleri, ¢cok programli
Anadolu liseleri, fen liseleri, sosyal bilimler liseleri, giizel sanatlar liseleri ve ortaokullardan

secilmektedir (MEB, 2019).

PISA’da okuma becerileri alanindaki degerlendirme gercevesi kapsaminda “Ogrenciler farkl
metin tiirii ve sekillerinden anlam gikarabiliyor mu?”, “Ogrenciler amaglari dogrultusunda metindeki
uygun bilgiyi belirleyip kullanabiliyor mu?”, “Ogrenciler elestirel okuma yapabiliyor mu?” gibi
sorulara cevap aranmaktadir (MEB, 2010; Tuzlukaya, 2019). Boylece Ogrencilerin okuma beceri

diizeyleri belirlenmekte dolayisiyla iilkelerin egitim basarilari degerlendirilmektedir.

PISA okuma becerileri sorularinin bilissel siirecleri, yeterlik diizeyleri, soru tiirleri, metin tiirii
ve sekilleri cesitlilik gostermektedir. PISA okuma alani bilissel siiregleri; bilgiye ulasma, anlama,
degerlendirme ve derinlemesine diisiinmedir. Bu biligsel siireglerin yaninda 1c, 1b, 1a, 2, 3, 4, 5, 6.
yeterlik diizeyleri de bulunmaktadir. PISA’daki okuma becerileri sorular: farkli biligsel siireg ve yeterlik

diizeylerine gore olusturulur.

PISA okuma becerileri alaninda c¢oktan secmeli, evet-hayir ve dogru-yanlis soru tiirleri
Ogrencinin olasiliklar arasindan segim yaptig1 sorular; kisa cevapli ve uzun cevapli soru tiirleri, cevabinu

Ogrencinin yapilandirdig: sorular 6grencilere sorulmaktadir.
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PISA okuma becerileri alaninda farkli metin tiirleri ve sekilleri kullanilmaktadir. Metin tiirleri;
aciklama, tartisma, hikaye, betimleme, yonerge ve etkilesimdir (OECD, 2021). Metnin sunum sekilleri;
akici, bagimsiz ve karma metinlerdir. 2015 yilindan itibaren PISA uygulamasi bilgisayar teknolojileri
tizerinden gerceklestirilmistir. BOylece Ogrencilerin okuma becerilerinin Ol¢iilmesinde duragan
metinlerin yaninda dinamik metinler de kullanilmaya baslanmistir. Duragan metinler geleneksel olarak
kullanilan yazilar1 ifade etmektedir. Dinamik metinler ise baska bir internet sitesine gitmesini saglayan
baglanti linkleri ya da anahtar s6zciigiin baska bir dizinde aramasini iceren hareketli metinlerdir. Dijital
metinler ile &grencilerin metinle etkilesime girmesine imkan veren yenilik¢i Ozellikler igerir.
Ogrencilerin giinliik hayatta karsilasabilecegi cesitli metinleri degerlendirmek i¢in PISA’da farkli metin

tiirlerine ve sekillerine yer verilir (Bozkurt, 2016).

Her bir PISA uygulamasina farkl: sayida iilke katilmaktadir. Tiirkiye bu smava 2003 yilindan
itibaren dahil olmustur. Tiirkiye PISA okuma becerisi alaninda 2003 yilindan 2015 yilina kadar
siralamada tist siralara dogru cikarken 2018 yilinda ise alt siralarda konumlanmistir. Tiirk 6grenciler
PISA okuma sonuglarinda OECD ortalamasinin altinda puan almistir. Bu sinavlarda Tiirk 6grencilerin
biiyiik bir cogunlugu genellikle diisiik bir performans ortaya koymuslardir (Bozkurt, 2016). Ortaya
¢ikan bu sonuglarin nedeni tizerine gesitli arastirmalar yapilmistir. Bu arastirmalar 6gretim programlari
(Batur ve Ulutas, 2013; Ince, 2016; igeri, 2019; Karabulut, 2017; Kog, 2021; Sefer, Oren, Saritas ve Konuk,
2017; Temizyiirek ve 1nce), ders kitaplar1 (Benzer, 2019; Bozkurt, Uzun ve Lee, 2015; Coskun, 2013;
Yagmur, 2009), 6l¢me ve degerlendirme (Asici, Baysal ve Sahenk, 2012; Batur, Ulutas ve Beyret, 2019;
Savran, 2004; Tuzlukaya, 2019) ile ilgilidir. Bunun yaminda Tiirk 6grencilerin PISA sonuglar
ogretmenler tarafindan da degerlendirilmistir (Dilekgi, 2022). PISA uygulamasina katilan 6grencilerin
smnava yonelik goriislerinin belirlenmesinin 6nemli olacagi diisiiniilmiistiir. Ogrencilerin sinava
yaklasimlari, sinav uygulamasi siirecinde neler hissettikleri, sinava yonelik motivasyonlari, sinavdaki
sorularin zorluk diizeyleri, soru tiirlerine gore 6grencilerin sorulari cevaplayabilme durumlari ve sinav
sorulari ile derslerde islenen konularin benzerliginin 6grenci bakis acisiyla ortaya konmasi alanyazinda
ogrenci gortiislerine gore PISA’'nin degerlendirilmesini saglayacaktir. Arastirmada PISA uygulamasina
katilan Ogrencilerin sinava iliskin goriisleri {izerinden smmavin uygulamasi ve sonuglar

degerlendirilmistir.
Arastirmanin Amaci ve Problemi

Bu arastirmanin amaci Tiirk 6grencilerin PISA deneyimlerini ortaya koymaktir. Bu amagla
Ogrencilerin smav uygulamasina ve karsilastiklari sorulara iliskin goriislerini belirlemenin Snemli
olacag1 diisiiniilmiistiir. Ogrencilerin sinava yonelik bakis acilarmi ortaya koymak icgin “Tiirk
ogrencilerin PISA’ya yonelik goriisleri nelerdir?” temel problemi c¢ergevesinde asagidaki alt

problemlere cevap aranmugtir:

1. Ogrencilerin PISA uygulamas: sonrasi sinav hakkindaki diistinceleri nelerdir?
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2. Ogrenciler sinavin hangi alaninda zorlanmiglardir?

3. Ogrencilerin okuma becerisi ile ilgili kolaylikla cevapladiklar1 ya da zorlandiklar1 soru

yapilari (soru tiiril, metin tiirii ve sekli) nelerdir?

4. Ogrencilere gore PISA’daki okuma becerisi ile ilgili sorular hangi becerileri dlgmeye

yoneliktir?

5. Ogrenciler TDE (Tiirk dili ve edebiyati) dersinde islenen konular ile PISA’daki sorularin
benzerligi ya da farkliligi hakkinda ne diisiinmektedir? Ogrenciler TDE dersi sinavlarindaki sorular ile

PISA’daki sorularin benzerligi ya da farkliligi hakkinda ne diisiinmektedir?

6. PISA uygulamasinin bilgisayar tizerinden gerceklesmesi 6grencilerin simav performansin

nasil etkilemistir? Ogrenciler sinav uygulamasimin hangi araglarla yapilmasini tercih ederler?
Yontem
Arastirma Modeli

Arastirma durum ¢alismasina gore yiiriitiilmiistiir. Bu arasturma yontemimin se¢ilme nedeni
ogrencilerin PISA uygulamasina iliskin deneyim durumlarini, goriislerini belirlemektir. Durum
calismasi siirecinde goriisme formu sorulari katilimcilara yoneltilir. Katihmcilarin deneyimlerinden
konuya iligkin gortisleri, algilar1 belirlenir (Gillham, 2000). Cahsilan durumlarin anlagilmasima ve
agiklanmasina imkan verir, boylece ileriye doniik yapilacak uygulamalara rehberlik eder (Merriam,
1990). Arastirmada, PISA uygulamasma katilan Tiirk &grencilerin sinava iliskin deneyimleri ve

sinavdaki sorulara iligkin goriisleri ortaya konmustur.
Arastirma Grubu

PISA uygulamasina katilacak Tiirk 6grenciler segilirken istatistiki bilgi sisteminden hareketle
Tiirkiye 12 bdlgeye ayrilir. 15 yas 6grenci yogunluguna gore bu bolgelerden dgrenci segilir. Istatistiki
bilgi sistemlerine gore Dogu Marmara’da, Tiirkiye cografi bolgelerine gore Bat1 Karadeniz'de yer alan
bir ilin meslek lisesinde PISA uygulamasina katilmis olan 38 6grenciden 20’si bu ¢alisma igin segilerek
calisma grubuna dahil edilmistir. Ogrenciler amagsal 6rnekleme yontemlerinden 6lciit 6rnekleme
yontemine gore secilmistir. Bu arastirmaya katilim olgiitii, PISA smavina katilmis olmaktir. 10. siuf

diizeyinde 6grenim goren 15 yasindaki 20 erkek 6grenci ile ¢alisma yiiriitiilmiistiir.
Veri Toplama Siireci

Arastirmada veriler yar1 yapilandirilmis goriisme formu kullanilarak toplanmistir. Goriisme
formu, arastirmaci tarafindan alanyazin taranarak olusturulmustur. 3 uzman degerlendirmesinin
ardindan forma son hali verilmistir. Goriisme formu sekiz agik uglu sorudan olusmaktadir. Goriisme
formunda 6grencilerin PISA uygulamasi deneyimi, zorlandiklar:1 ve kolaylikla cevapladiklar: alanlar,

sorulara iliskin diistinceleri, PISA uygulamasinin neyi 6lctiigii, PISA sorular ile derslerdeki sorularin
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benzerligi ve farkliligi, PISA uygulamas: siirecine iligkin tercihlerine yonelik sorular mevcuttur.
Belirlenen 20 6grenci ile yiiz ylize goriismeler gerceklestirilmistir. Goriisme siirecinde katilimcilarin

goriisleri yazili olarak kayit altina alinmistir.
Veri Analizi

Goriisme formundan toplanan veriler nitel veri analizi yontemlerinden icerik analizine gore
coztimlenmistir. Igerik analiz siirecinde birbirine benzeyen veriler belirli temalar etrafinda bir araya
getirilir (Yildirim ve Simsek, 2013). Bunun i¢in 6nce ana temalar belirlenir (Balci, 2009). Arastirmada
O0gretmenlerden elde edilen veriler arastirmaci ve bir alan uzmani tarafindan incelenmis ve uygun
temalara kodlanmistir. Tema sikliklar1 gosterilmis ve yorumlanmistir. Temalarin altinda 6grenci

goriigleri verilmistir.
Gegerlilik ve Giivenilirlik

Arastirmada giivenilirlik icin verileri arastirmaci ve bir uzman tarafindan ayri ayr
degerlendirmistir. Ardindan yapilan analizler karsilastirilmistir. Bu analizlerin %84 oraninda uyumlu
oldugu belirlenmistir. (Miles ve Huberman, 1994). Arastirmacinin ve uzmanin goriis ayrilig1 yasadiklari
veriler tartisilmis, degerlendirilmis ve alinan ortak karar ile ilgili boliime kaydedilmistir. Boylece

aragtirmanin giivenirlirligi saglanmaya calisilmistir.
Arastirmanin Etik izinleri

Yapilan bu ¢alismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
Aragtirma ve Yaymn Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden higbiri

gerceklestirilmemistir.

Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul adi = Bolu Abant izzet Baysal Universitesi,

Sosyal Bilimlerde Insan Aragtirmalar1 Etik Kurulu
Etik degerlendirme kararmin tarihi= 27.05.2022
Etik degerlendirme belgesi say1 numarasi= 2022/200
Bulgular
1. Alt Problem

Bu problemin ¢dziimlenmesi icin 6grencilerin PISA uygulamasi sonrasi sinava iligskin goriisleri

analiz edilmistir. Ulasilan bulgular Tablo 1'de verilmistir.
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Tablo 1. Ogrencilerin PISA degerlendirmeleri

Tema Katilimailar f
Sinav iyi gecti. 1,2,3,4,5,7,8,9,10,11, 12,13, 18, 20 14
Sinav kolaydi. 1,6,9, 11,17 5
Ne zor ne de kolaydu. 14, 16, 19 3
Smav zordu. 15 1

Arastirmaya katilan 6grencilerin 141 sinavin iyi gectigini, 5’1 smavin kolay oldugunu, 3'ii
smavin ne zor ne de kolay oldugunu ve 1'i smavin zor oldugunu belirtmistir. Ogrenci goriislerinden
kesitler asagida verilmistir:

“Kolaydi. Bekledigimden iyi gecti (K1)”, ”iyi gecti (K2), Cok iyiydi. Diisiindiigiim gibi ¢ok zor

sorular ¢ikmadi (K9)”, “Sinav lyiydi fakat smava girerken biraz stresliydim ama sorulara
alistik¢a stresim azaldi (K13)”, “Sinav sorulart zordu. Okuma alani sorular1 uzundu (K15)”...

2. Alt Problem

Bu problemin ¢oziimlenmesi igin 6grencilerin PISA uygulamasinda zorlandiklar: alanlara

iliskin gortisleri analiz edilmistir. Ulasilan bulgular Tablo 2’de verilmistir.

Tablo 2. Ogrencilerin PISA’da zorlandiklar: alanlar

Tema Katilimacilar f
Matematik okuryazarlig: 2,6,7,10,11,12,13, 14, 15,18, 19, 20 12
Okuma alan1 sorulari ile kargilagsmadim. 2,3,5,6,8,9, 6
Fen okuryazarligi 3,5,8,616,17 5
Hepsi kolayd. 4,9 2
Okuma becerisi 14 1

Ogrencilerin hangi alanda zorlandiklarina bakildiginda 12’sinin matematik, 5'inin fen bilimleri
ve 1’inin okuma alaninda zorlandig1 belirlenmistir. 2 6grencinin sinavdaki tiim alanlarin kolay
olduguna yonelik kanaate sahip olduklar: bulgulanmistir. Bunun yaninda 6 6grencinin okuma alanina
iliskin herhangi bir soru ile karsilasmadig1 belirlenmistir. Ogrenci goriislerinden kesitler asagida
verilmistir:

“Sorular kolaydi, zorluk cekmedim (K4)”, “En ¢ok fen boliimiindeki sorurlar beni zorlad1 (K5)”,

“Okuma alani ile ilgili sorularla karsilasmadim (K9)”, “Matematik biraz zordu (K10)”,
“Matematik alaninda zorlandim (K11)”, “Okuma alaninda zorlandim (K14)”...

3. Alt Problem

Bu problemin ¢oziimlenmesi icin Ogrencilerin PISA okuma becerisi ile ilgili kolaylikla
cevapladiklar: ya da zorlandiklar: soru yapilaria iligkin goriisleri analiz edilmistir. Ulagilan bulgular

Tablo 3’te ve Tablo 4’te verilmistir.

Tablo 3. Ogrencilerin okuma alaninda zorlandiklart soru tiirleri

Tema Katimalar f
Paragraf sorulari 1,7,10,13,17,18, 20 7
Acik uglu sorular 4,11,12,14, 15, 16 6
Coktan se¢meli sorular 12,19 2
Okuma metinleri uzundu. 15 1
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Ogrencilerin 7’sinin paragraf, 6’sinin agik uglu ve 2’sinin ¢oktan se¢meli soru tiirlerinde
zorlandiklari belirlenmistir. Bunun yaninda 1 6grencinin okuma metinlerinin uzun olmasidan dolay1
zorlandig1 bulgulanmaistir. Ogrenci goriislerinden kesitler asagida verilmistir:

“Paragraf sorular1 ¢ok vakit aldi (K1)”, “Okuma boliimiinde acik uglu sorularda biraz

zorlandim (K4)”, “Paragraflar biraz uzun oldugundan biraz zordu (K10)”, “Coktan se¢meli
sorularda zorlandim (12)”, “Paragraf sorularini anlamak da zorlandim (K17)”...

Tablo 4. Ogrencilerin okuma becerisi ile ilgili kolaylikla cevapladiklar: sorular

Tema Katilimailar f
Sekilli sorular 10, 11, 15, 17, 18, 20 6
Paragraf sorulari 12, 14, 16 3
Coktan se¢meli sorular 4,13,18 3
Mantik sorular 10 1
Acik uglu sorular 13 1

Ogrencilerin 6s1 sekilli sorulari, 3'{i paragraf, 3'ii coktan secmeli, 1'i mantik ve 1'i acik uglu
sorular1 kolaylikla cevapladigini belirtmistir. Ogrenci goriislerinden kesitler asagida verilmistir:
“Okuma alanindaki ¢oktan segmeli sorular1 kolayca cevapladim (K4)”, “Sekilli sorular (K17)”,

“Sekilli olanlar ve mantik sorulari biraz daha kolayd: (K10)”, “Sekilli sorular1 ¢ok kolay
cevapladim (K11)”...

4. Alt Problem

Bu problemin g¢oziimlenmesi igin 6grencilerin PISA okuma becerisi ile ilgili sorularin hangi

bilissel stiregleri 6lgtiigiine yonelik goriisleri analiz edilmistir. Ulasilan bulgular Tablo 5’te verilmistir.

Tablo 5. Ogrencilere gore PISA’daki okuma becerisi sorularmnin 6lgtiigii biligsel siiregler

Tema Katilimailar f
Okudugunu anlama 1,4,7,11,12,13,14,15,16,17, 19 11
Okuma becerileri 1, 10,15, 18 4
Odaklanma 13 1
Akl yiiriitme 15 1

Ogrencilerden 11’i okudugunu anlama, 4'{i okuma becerileri, 1'i odaklanma ve 1’i akil yiiriitme
biligsel becerilerinin PISA’daki okuma alani sorulari dlciildiigiinii belirtmistir. Ogrenci goriiglerinden
kesitler asagida verilmistir:

“Okuma becerileri ve okudugunu anlama (K1)”, “En ¢ok okudugunu anlamayz 6l¢iiyor (K4)”,

“Okudugunu anlamay ve dikkat etmeye yonelik bir sinav (K13)”, “Okudugundan hareketle
mantik becerisi degerlendiriliyor (K15)”...

5. Alt Problem

Bu problemin ¢oziimlenmesi i¢in 6grencilerin PISA okuma becerisi ile ilgili sorularin konu
olarak derslerde islenme durumu ve ders siavlarindaki sorularla benzerligine iliskin yonelik goriisleri

analiz edilmistir. Ulasilan bulgular Tablo 6’da ve Tablo 7’de verilmistir.

Tablo 6. Ogrencilere gore PISA’daki sorularla ilgili konularin derslerde islenme durumu

Tema Katilmcilar f

PISA sorular1 derste isledigimiz konular ile iligkiliydi. 1,4,7,11, 12, 14, 16, 18, 20 9
Konular ile sinav sorulari birbirinden farkliydi. 10, 13, 15,17, 19, 5
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Ogrencilerden 9'u derste islenen konularin PISA’daki sorularla soruldugunu belirtmistir. 5
Ogrenci ise derste islenen konular ile PISA okuma alani sorularmin birbirinden farkli oldugunu dile
getirmistir. Ogrenci goriislerinden kesitler asagida verilmistir:

“PISA sorularmi konu olarak TDE derslerinde isledik (K1)”, “Edebiyat dersinde isledigimizi
diisiiniiyorum (K4)”, “Hayir, sadece okudugu anlama sorulari vard: (K19)”...

Tablo 7. Ogrencilerin ders sinavlarmdaki sorular ile PISA’daki sorularin benzerligine iliskin goriisleri

Tema Katilimailar f
TDE sinav sorulari ile PISA okuma sorular: benzerdi. 4,14, 15, 16,18 5
TDE sinav sorulari ile PISA okuma sorulari farkliydi. 1,10, 13,19 4
Konular benzerdi ama soru tiirleri farkliydu. 11, 12,17 3
PISA'da sorular ¢ok daha zordu. 19 1
PISA sorular1 TDE sinav sorularina gore daha kolaydu. 7 1

Ogrencilerin ders siavlarindaki sorular ile PISA’daki sorularin benzerligine iligkin goriiglerine
bakildiginda 5’i sorularin benzer, 4’ti sorularin farkli, 3'ii konular benzer ama soru tiirlerinin farkh
oldugunu belirtmistir. Bunun yaninda 1 6grenci sorularin daha zor oldugunu, diger 1 6grenci sorularin
daha kolay oldugunu ifade etmistir. Ogrenci goriislerinden kesitler asagida verilmistir:

“PISA sorulariyla edebiyat smavindaki sorular birbirine benziyor (K4)”, “PISA’daki sorular

daha kolayd:1 (K7)”, “Konular benzerdi ama derste ¢oziilen sorular farklryd: (K11)”, “Konular

benzerdi ama tarz olarak farkliydi (K12)”, “Pek benzerligin oldugu sdylenemez TDE dersinde
okuma sorulari basit, PISA’daki sorular daha karmasik (K19)”...

6. Alt Problem

Bu problemin ¢oziimlenmesi icin 6grencilerin PISA uygulamasinda tercih ettikleri araglara

iliskin goriisleri analiz edilmistir. Ulasilan bulgular Tablo 8’de verilmistir.

Tablo 8. Ogrencilerin PISA uygulama araglarina iliskin tercihleri

Tema Katilmcilar f
Bilgisayar 1,2,3,4,5,6,7,8,9,10, 11, 14, 15, 16, 17, 18, 19, 20 18
Kagit-kalem 12,13 2

Ogrencilerin tamam1 PISA uygulamasimn bilgisayar {izerinden gergeklesmesinin onlar
olumsuz etkilemedigini belirtmistir. Bunun yaninda smavin hangi araclarla yapilmasinu istedikleri
soruldugunda 18'i bilgisayar, 2’si kagit-kalemi tercih etmistir. Ogrenci goriislerinden kesitler asagida
verilmisgtir:

“Bilgisayardan olmast daha iyi oldu (K1)”, “Bilgisayar {izerinden yapilmas: daha iyi (K3)”,

“Bilgisayar iizerinden sinavin gerceklesmesi bizi memnun etti. Kagit-kalem ile yapilinca bu

kadar istekli olamiyorum (K5)”, “Bilgisayarda sinav olmam kolaylik saglad1 (K11)”, “Kagit ve

kalem ile sinavin yapilmasini isterdim (K13)”, “Bilgisayar tizerinden smavin gerceklesmesi
basarimi olumsuz etkilemedi (K15)”...

Tartisma ve Sonug

Arastirmaya katilan Ogrencilerin ¢ogu sinavlarmin iyi gectigini belirtmislerdir. Sorularin
beklediklerinden kolay oldugunu dile getirmislerdir. Ogrencilerin smav sonrasi goriigleri olumlu

olmakla birlikle 6nceki dénem smav uygulamalarinda Tiirk 6grenciler sinavda yiiksek bir performans
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gosterememislerdir (Aydin, Erdag ve Tas, 2011; Bozkurt, 2016). Bunun yaninda okul tiirlerine meslek
liselerinde 6grenim goren Ogrencilerin PISA performanslar1 genellikle diisitk olmustur. Ogrenciler
smav sonras! ilk degerlendirmeleri olumlu olmakla birlikte smnav sonuglarinin beklentinin aksine
olumsuz oldugu soylenebilir. Tiirk¢e alanyazindaki arastirmalarin ¢ogu 6grencilerinin okur 6zyeterlik
algilartyla okuma-anlama puanlari arasinda anlaml bir iliski oldugunu ortaya koymaktadir. Buna gore
ozyeterlik algis1 yiiksek olan 6grencilerin okuma-anlama puanlar: da yiiksektir (Altunkaya, 2018; Innali
ve Aydin, 2014; Uggun, 2014; Ulper ve Sirin, 2020). Buna duruma gore 6grencilerin yiizey metin
sorularimi yanitlamada daha basarili, ¢ikarim sorularim1 yamitlamada ise daha basarisiz olduklar
belirlenmisgtir (Ulper ve Sirin, 2020). PISA okuma sorularmin niteligi ve giivenirligi degerlendirme,
metnin igerigi ve bicimi iizerine diisiinme, uyusmazliklar1 belirleme ve uyusmazliklarin {istesinden
gelme gibi degerlendirme ve derinlemesine diisiinme siireclerini kapsadigr dikkate alindiginda
ogrencilerin Ozyeterlik algilarina gore sinav performanslar istedikleri sekilde gergeklesmemektedir.
Tiirkge dersi 6gretim programlarindaki kazanimlarin énemli bir boliimii alt diizey becerilerle iligkili
olmasi (Aslan ve Atik, 2018; Filiz ve Yildirim, 2019), 6gretmenlerin hazirladiklar: sinavlarin daha ¢ok
ogrencilerin bilgi, kavrama bilissel diizeylerini degerlendirmesi ve ortadgretim gecis smavlari
sorularinin bilgileri bir araya getirme ve yorumlama boyutunda yogunlastig1 (Asici, Baysal ve Sahenk,
2012; Tuzlukaya, 2019) dikkate alindiginda iist diizey bilissel diizeyleri 6lgen uluslararasi sinavlardaki
Tiirk 6grencilerin basarisiz olmasinin nedeni olarak ulusal 6gretim yaklasimimizin uluslararasi 6gretim
programlarinin hedeflerinden, 6gretim siireglerinden, 6lgme ve degerlendirme anlayisindan farkl

olmasidir.

Ogrencilerin PISA’da en ¢ok matematik okuryazarligi, ardindan fen okuryazarligi alaninda
zorlandiklari belirlenmistir. Sadece bir 6grencinin okuma becerisi alaninda zorlandig1 bulgulanmistir.
Ogrenciler okuma becerisi alaninda zorlanmadigini dile getirse de Tiirk 6grenciler okuma becerisinde
OECD ortamalasinin altinda sonuglar almistir. Okuma becerisindeki zayiflikla dogru orantili olarak
yazma becerisinde de zayiflik olmasi nedeniyle Tiirk 6grenciler OECD ortalamas: altinda kalmistir
(Bozkurt, 2016). Ogretmenler Tiirkge dersinde sinifta metni okuma, metinle ilgili okudugunu anlama
sorular1 sorma ¢alismalarini siklikla yapmakta ve en gok okuma becerisine zaman ayirmaktadir. En ¢ok
zaman ayrilan dil becerisi okuma becerisi olmasina ragmen PISA’da istenen Ogrenci basarisini
yakalayamamada iglenen metinlerin, 6gretim siireclerinin ve yapilan etkinliklerin niteligi ile ilgili

yetersizliklerden kaynaklandig: soylenebilir.

Ogrenciler en cok okudugunu anlamaya yénelik sorular olan paragraf sorularini ¢ozmekte
zorlanmiglardir. Ayrica Ogrenciler bu sorulardaki metinlerin olduk¢a uzun oldugunu dile
getirmislerdir. Buna bagl olarak bu sorularin zaman alic1 oldugunu diisiinmiislerdir. Onceki benzer
arastirmalarda da Ogrencilerin okuma becerilerinde yer alan paragraflarin uzunlugu sebebiyle siire
sikintis1 yasadiklary; sorular1 uzun, karmasik ve diistindiiriicii olarak degerlendirdikleri belirlenmistir

(Simsek, Tuncer ve Dikmen, 2018). Metinden anlam ¢ikarma konusunda Tiirk 6grencilerin yetersizlikler
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yasadig1 onceki PISA sonuglarinda goriilmiistiir (Aydin ve digerleri., 2011; Bozkurt, 2016; Dilekgi, 2022).
Ayrica Tiirk dgrencilerin okudugunu anlamada sorunlar yasadiklari belirlenmistir (Baydik, 2011;
Temizkan ve Sallabas, 2011; Topuzkanamis ve Maltepe, 2010). Ogrencilerin iist diizey okuma becerisine
sahip olmamalar1 ve okuma aliskanlig1 edinmemis olmalar1 arastirmadaki bulgularin gerekgesi olarak
gosterilebilir. Ogrencilerin farkli metin tiirleriyle karsilastirilmasi, {ist diizey bilissel siireclerin etkin
kullanimini gerektiren metni anlamaya yonelik calismalar yapilmamas: 6grencilerin okudugunu

anlama becerilerinin tam olarak gelisimine engeldir.

Ogrencilerin agik uglu sorulara cevap vermede zorluk yasadiklari belirlenmistir. Nitekim Tiirk
Ogrencilerin soru tiirlerine gore basarilar1 degerlendirildiginde, agik uglu sorular1 yanutlamada basarisiz
olduklar1 bulgulanmistir (Aydin, Sarier ve Uysal, 2014; Demir, 2010). Cevabin yapilandirildig: soru
tiirlerinde 6grenciler kendilerini ifade etmede sorunlar yasamistir. Verilen secenekler arasindan birini
tercih etmeye dayali ¢oktan se¢meli sinavlarin okullarda sik ve yaygin kullanilmas: bu sorunun
gerekcelerinden biridir. Ayni sekilde iist 0gretim kurumlarina gecis smavlarmin da ¢oktan se¢meli
sorularla yapilmasi nedeniyle Ogrenciler egitim siirecinde siklikla bu sorularla smavlara
hazirlanmaktadir (Karatay ve Dilekgi, 2019). Ogretmenlerin yazili smavlarini ¢oktan se¢meli sorularla
yapmasi, 0grencilere ¢coktan se¢meli soru ¢ézme 6devlerinin verilmesi ve yazma ¢alismalarina derslerde
yeteri kadar zaman ayrilmamas: Tiirk 6grencilerin acik uglu sorulari yanitlamadaki basarisizligin
gerekgesidir. Bunun yaninda ulusal 6grenci degerlendirme sinavlarmin bu soru tiiriinden yapilmasi
Ogretmenlerin Ogretimi bu soru tiirline cevaplaya yonelik Ogrencileri hazirlamasina ve dersi
yapilandirmasia neden olmaktadir. Ogrencilerin agik uglu sorulara dogru ve yeterli cevap
verebilmelerini desteklemek i¢in derslerde yazili anlatim g¢alismalar1 ve dijital yazma etkinlikleri
yapilabilir. Ayrica 6zellikle Tiirkge ve TDE ders siavlarinda agik uglu sorularin yer almasi, 6grencilerin
yazma becerisini gelistirecektir. Merkezi sinavlarda da bu soru tiirlerinin kullanilmasi 6grencilerin bu

tiir 6lgme ve degerlendirme siireclerinde kendilerini kolaylikla ifade etmelerini saglayacaktir.

Ogrencilerin bazilar1 iginde sekil, tablo veya gorsel bulunan sorulari daha kolay
cevaplayabildiklerini belirtmislerdir. Ancak Tiirk 6grencilerin simnav performanslarinin metnin bi¢cimine
gore sistemli bir diisiis ya da artisin olmadig1 belirlenmistir (Basak, 2016). Bu arastirmada 6grencilerin
gorsel okuma alaninda kendilerini daha yeterli hissettikleri belirlenmistir. Ogrencilere gére metnin
gorsellerle desteklenmesi, soyut olan diisiincenin somutlasmasini, metnin anlasilmasim
kolaylastirmaktadir. Tiirkge ders kitaplarindaki metin tiir dagilimi edebi Ozelliklere gore
planlanlanmaktadir. PISA’daki metinler ise siirekli, siireksiz ve karma metin olarak
smiflandirmaktadir. Tiirkce ders kitaplarinda ogrencilerin farkli edebi tiirlerin o6grencilere
Ogretilmesine odaklanilmisken PISA’daki metinlerde 6grencilerin giinliik yasmada karsilasabilecekleri
farkli metinlerden anlam ¢ikarabilmeleri 6ncelendigi sdylenebilir. Bu durumlar nedeniyle 6grencilerin

metnin bi¢iminden bagimsiz olarak karsilastiklari metinden anlama ulasmalar1 zor olabilmektedir.
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Tiirkge ders kitaplarindaki metinlerin 6grencilerin iist diizey diistinme siireclerini gelistirmede yetersiz

olmasi da (Coskun, 2013) 6grencilerin farkli metinlerden anlama ulasmalarini engelleyen bir etmendir.

Ogrencilere gore PISA okuma alam okudugunu anlama ve okuma becerilerini lgmeye yonelik
sorulardan olusmaktadir. Bunun yaninda sorularin odaklanma becerisini de OoOl¢tiiglinii dile
getirmislerdir. Ogrenciler PISA sorularmin biligsel olarak akil yiiriitmeye dayali mantik gerektirdigini
belirtmislerdir. Ogrencilerin okuma metinlerinden hareketle biligsel siiregleri etkin kullanmalari
gerektiginin farkinda olduklari soylenebilir. MEB uluslararas: sinavlardaki bu soru yapisimni dikkate
alarak beceri temelli sorular olusturmus, 6gretmenelerden derslerde bu soru yapilarini kullanilmalarini
istemigtir. Ogretmenlerden &grencilere iist diizey beceri temelli sorular yonelterek onlarin bilgiyi isleme

siire¢ ve becerilerini gelistirmesi beklenmektedir.

Arastirmaya katilan okuma becerisi alaniyla ilgili sorularla karsilasan 6grencilerin cogu TDE
dersinde islenen konularin soru olarak karsilarina ¢iktiklarmi belirtmislerdir. Az bir grup 6grenci ise
dersteki konular ile PISA okuma alani sorularinin birbirlerinden farkli oldugunu dile getirmislerdir.
Tiirkce ve TDE dersleri 6gretim programlar: kazanimlar1 PISA okuma yeterlik diizeylerine gore
incelendiginde kazanimlarin alt diizey okuma becerilerine yogunlastig1 belirlenmistir (Batur ve Ulutas,
2013; Demiral ve Mensan, 2017; Ince, 2016; i@eri, 2019; Karabulut, 2017; Kog, 2021). Buna benzer sekilde
ders kitaplarinda st diizey diisiinme etkinliklerinin olmadig1 (Yagmur, 2009), ders kitaplarindaki
sorularin alt diizey bilissel siireglere yonelik oldugu belirlenmistir (Benzer, 2019; Bozkurt ve digerleri.,
2015). Ogretim programlari kazanimlarinin PISA okuma yeterlilik diizeyleriyle tam olarak uyum
gostermemesine bagl olarak derslerde islenen konularin ve ders kitaplarindaki etkinliklerin PISA
sorular ile farklilasmasmin gerekgesi olarak gosterilebilir. Uluslararas1 smavlar dikkate almarak

Ogretim programlarinin, ders kitaplarinin giincellenmesi bu sorunu ortadan kaldirabilir.

TDE sinav sorulari ile PISA okuma sorularini bir kisim 6grenci benzer bulurken diger bir kisim
Ogrenci bunlarin birbirlerinden farkli oldugunu ifade etmistir. Ders sorulari ile PISA sorularini benzer
oldugunu diisiinen 6grencilerin metin baglamindan hareketle okudugunu anlamaya yonelik sorular
g6z oniinde bulundurdugu; farkli oldugunu diisiinen 6grencilerin ise edebiyat konularindan hareketle
sorulan sorular: dikkate aldig1 sdylenebilir. Ayrica son donemde dil derslerinde dahi daha pratik 6lgme
ve degerlendirme imkani vermesi dolayisiyla ¢oktan se¢gmeli sorularin sinavlarda yaygin kullanilmasi
diger soru tiirleri ile 6grencilerin karsilasmamasina neden olmustur. PISA’daki soru tiirleri derslerin
sinav soruyla benzer ve farkli yapida olabilmektedir (Simsek ve digerleri., 2018). Bu farkli soru tiirleri
nedeniyle ders sinavlari ile PISA uygulamasindaki soru tiirlerinin benzer olmadigi diisiiniilmiis
olabilir. PISA uygulamasinda sorularin bilissel siireclere gore kategorize edilerek ogrencilere
sunuldugu bilinmektedir. Ogretmenlerin hazirladi1 smav sorular: biligsel basamaklara gore yeterli ve

dengeli dagilim gostermemektedir (Karatay ve Dilekgi, 2019). Bu durum nedeniyle 6grenciler PISA
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okuma sorularini daha karmasik ve zor olarak diisiinmiislerdir. Olcme ve degerlendirme araglarindaki

bu farklilik Tiirk 6grencilerin PISA’da beklenen basariya ulasmasini engelledigi soylenebilir.

2000, 2003, 2006, 2009, 2012 yillarinda PISA uygulamas: geleneksel egitim araclar1 olan kagit ve
kalem ile gergeklestirilmistir. 2015 yilindan itibaren ise bilgisayar {izerinden smnav uygulamasi
gergeklestirilmektedir. Bu uygulama degisikliginin 6grencilerin sinav basarisini olumsuz etkilemedigi
belirlenmistir. Arastirmaya katilan biitiin 6grenciler smavin bilgisayar iizerinden gergeklesmesini
olumlu bulmuslardir. Ogrencilerin geneli bilgisayar iizerinden sinavlara katilmayi tercih etmislerdir.
Sadece ¢ok az bir 6grenci grubu bilgisayar uygulamasina olumsuz yaklasmamakla birlikte sinav
uygulamasinin kagit ve kalem araglari ile yapilmasini tercih etmistir. Bu tercihler gostermektedir ki
teknolojiye uyumlu olan 6grenciler egitim-6gretim ortaminda teknoloji kullanimini onaylamaktadir.
Ogrencilerin kendi yasamlarinda bilgisayar, cep telefonu ve interneti siklikla kullanmalarma bagh
olarak 6grenciler teknoloji kullanim becerilerine sahiptir. Onceki arastirmanin (Simsek ve digerleri.,
2018) aksine bilgisayar tabanli degerlendirme uygulanmasmin PISA sonuglarim etkilemedigi

sOylenebilir.

Arastirma bulgularina gore birkag Oneri siralanmustir. Ogretim programlarindaki kazanimlar
iist diizey diistinmeyi hedefleyecek sekilde diizenlenebilir ve ders kitaplarindaki metinler ve etkinlikler
PISA okuma olgiitlerine gore dikkati alinarak giincellenebilir. Derslerdeki ve merkezi sinavlardaki
Ol¢me ve degerlendirme calismalarindaki soru tiirleri ve sorularin biligsel diizeyleri PISA okuma
alanina uyumlu yapilabilir. Bu giincelleme ve uyum g¢alismalarmin 6grencilerin PISA performansin

olumlu etkileyecegi sdylenebilir.
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Introduction

Reading is a skill learned during school life. Teachers introduce the letters to primary school
students and then have them pronounce the words formed by the letters. Reading skill is acquired at
the basic level by reading written symbols and attributing meanings to them. Education is in progress
to further cultivate and enhance this skill, aiming for proficiency at higher levels of education (Dilekgi,
2022). Students develop the ability to extract information from texts, choose pertinent materials, draw
conclusions, and assess the credibility and dependability of the provided text through their reading
skills (MoNE, 2019). Recognizing its significance in students' academic journey and its essential role in
their long-term achievements, reading skills have garnered growing emphasis, leading to their

evaluation and scrutiny in international examinations.

The Program for International Student Assessment (PISA), coordinated by the Organization for
Economic Cooperation and Development (OECD), is an international assessment that measures
reading, mathematics, and science literacy. First conducted in 2000, it is held once every three years. In
PISA, the major domain of study rotates between reading, mathematics, and science in each cycle.

Reading literacy was the major domain in PISA 2000, 2009, and 2018.

The PISA test typically evaluates the knowledge and competencies of 15-year-olds, often
enrolled in middle or senior high school. To select the sample from Turkey for test participation, the
country was divided into 12 regions using statistical information systems as a basis.The selection
process considered both the distribution of students aged 15 across these regions and the number of
students categorized by school type.In this regard, the sample for PISA 2018 was selected from
Anatolian high schools, vocational and technical Anatolian high schools, Anatolian Imam Hatip high
schools, multi-program high schools, science high schools, social sciences high schools, fine arts high

schools, and secondary schools depending on the participant rate (MoNE, 2019).

Within the scope of the evaluation framework in the reading domain of PISA, the following
questions are addressed: “Can students infer from different text types and text formats?”, “Can students

identify and use the appropriate information in the text based on their purposes?” and “Can students
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carry out critical reading?” (MoNE, 2010; Tuzlukaya, 2019). Consequently, the assessment of students'

reading skill levels allows for an evaluation of countries' educational achievements and standings.

PISA contains various questions with cognitive processes, proficiency levels, question types,
text types, and text formats. Readers engage in four distinct cognitive processes while perusing a text:
access to information, interpretation, evaluation, and reflection. In addition to these processes, the
reading scale is divided into a range of proficiency levels as Levels 1c, 1b, 1a, 2, 3, 4, 5, and 6, in an
ascending order of proficiency. In the reading domain of PISA, questions are formulated based on

various cognitive processes and levels of proficiency.

The question types or tasks in PISA reading literacy may be classified as multiple choice, yes-
no, and true-false questions. These questions require students to select from among different options.
Certain questions in the Reading Unit may also entail long or short constructed responses. Through

those tasks, students must construct and interpret the truth by themselves.

The objective of PISA reading literacy is to offer students a diverse array of texts and tasks that
reflect real-world situations, evaluating their ability to comprehend and navigate these texts effectively.
Therefore, six major text types have been identified: descriptions, narrations, expositions,
argumentations, instructions, and transactions (OECD, 2021). Forms of presentation of the text are
fluent, independent, and mixed texts. Starting from 2015, PISA introduced computer-based
assessments. As a result, the assessment now encompasses not only static texts but also dynamic texts,
providing a comprehensive measure of students' reading skills. Static text refers to text that is presented
on paper or online and remains unaltered, with no intention for modification. However, dynamic texts
are hyperlinked texts appearing online, such as, a website embedded hyperlinks. These features
incorporate innovative elements that allow learners to engage and interact with digital texts. In sum,
different text types and text formats are included in PISA to evaluate various texts that students may

encounter in their daily lives (Bozkurt, 2016).

Various countries participate in each PISA. Tiirkiye participated in PISA in 2003 for the first
time. Tiirkiye scored higher in PISA reading skills from 2003 to 2015, while it ranked relatively low in
2018. Turkish students scored lower than the OECD average in reading. In these exams, most Turkish
students generally exhibited low performance (Bozkurt, 2016). Numerous studies have been
undertaken to explore the root causes of this phenomenon. These studies are related to curricula (Batur
and Ulutag, 2013; Ince, 2016; i§eri, 2019; Karabulut, 2017; Kog, 2021; Sefer, Oren, Saritag and Konuk, 2017;
Temizyiirek and Ince, 2019), textbooks (Benzer, 2019; Bozkurt, Uzun and Lee, 2015; Cogkun, 2013;
Yagmur, 2009), and assessment and evaluation (Asici, Baysal and Sahenk, 2012; Batur, Ulutas and
Beyret, 2019; Savran, 2004; Tuzlukaya, 2019). In addition, the PISA results of Turkish students were
evaluated by teachers (Dilekgi, 2022). However, what may be of greatest importance is to determine the

opinions of students about the exam. The assessment of PISA from a student perspective in relevant
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literature can be facilitated through the examination of factors such as students' exam strategies,
emotional experiences during the exam, their motivation towards the exam, question difficulty levels,
their proficiency in responding to different question types, and the alignment between exam questions

and topics covered in their lessons.
The Objective and Research Statement

This study seeks to investigate the experiences of Turkish students with regards to their
participation in PISA. For this aim, we believe it holds significance to ascertain students' perspectives
concerning the PISA test and its questions. This study sought answers to the following research
questions to reveal students’ perspectives on the exam. The main research question was, “What do

Turkish students think about PISA?”:
1. What do students think about the exam after PISA implementation?
2. In what areas do students have difficulty?

3. What are the question structures (question type, text type and format) that students easily

answer or have difficulty concerning reading skills?
4. What reading skills do students think the questions address?

5. What do students think about the similarities or differences between the topics covered in
TDE (Turkish Language and Literature- TLL) lesson and the questions in PISA? Also, what do students

think about the similarities or differences between exam questions in TLL lesson and PISA?

6. How did computer-based PISA test affect students’” performance? By which means do they

prefer the exam to be administered?
Method
Research Design

The research adopted a case study design. The rationale of this research design is to determine
students’ experiences and opinions about the PISA test. During the case study process, participants are
interviewed and posed questions in the interview form. In light of their experiences, participants’ views
and perceptions on the subject matter are determined (Gillham, 2000). A case study allows researchers
understand and explain a situation, thus guide further applications (Merriam, 1990). The objective of
this study was to delve into students' encounters with the PISA test and their opinions regarding the

questions within the test.
Study Group

Tiirkiye is divided into 12 regions based on statistical information systems regarding Turkish
students that will take the exam. Students up to the age of 15 are selected based on the student

population density within these regions. The sample consisted of 20 male tenth graders 15 years of age
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from a vocational high school in Eastern Marmara. Participants were recruited using purposive criterion

sampling. The inclusion criterion was having taken the PISA exam.
Data Collection

The data were collected using a semi-structured interview formdeveloped by the researchers.
The researchers consulted three experts and then finalized the form based on their feedback. The
interview form consisted of eight open-ended questions that address students” PISA experience and the
areas they have difficulty in and easily answered, their opinions on the questions, what PISA
implementation is to measure, the similarities and differences between the questions in PISA and in the
lessons, and their preferences regarding the implementation process of PISA. Face-to-face interviews

were conducted with participants. During the interviews, participants’ views were noted down.
Data Analysis

The data were analysed using content analysis, a qualitative data analysis method. In the
content analysis process, similar data are collected under specific themes (Yildirim and Simsek, 2013).
First of all, the main themes are identified (Balci, 2009). In this study, the data were examined by the
researcher and a field expert and coded into themes. The frequencies of the themes were tabulated and

interpreted. Participants’ opinions were given below these themes.
Validity and Reliability

The data were investigated independently by the researcher and a field expert to ensure
reliability. Then, the analyses were compared. The consistency between the analyses was calculated as
%84 (Miles and Huberman, 1994). Later, the researcher and the expert came together and reached a

consensus. Thus, reliability was assured.
Research Ethics

The study adopted the principles based on all the rules within the scope of the “Higher
Education Institutions Scientific Research and Publication Ethics Directive.” None of the actions
specified under the title of “Actions Contrary to Scientific Research and Publication Ethics”, which is

the second part of the directive, were carried out.
Ethics Committee Permission

The study was approved by the Human Research Ethics Committee of the Bolu Abant Izzet
Baysal University (date 27.05.2022, no. 2022/ 200).

Findings
First sub-question

Participants’ views were analyzed to answer the first sub-question “What do students think

about the exam?” The findings are given in Table 1.
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Table 1. Participants’ evaluations of PISA

Themes Participants f
The exam went well. 1,2,3,4,5,7,8,9,10,11, 12,13, 18, 20 14
The exam was easy. 1,6,9, 11,17 5
The exam was neither hard nor

easy. 14, 16, 19

The exam was hard. 15 1

Fourteen participants reported that the exam went well. Five participants stated that the exam
was easy. Three participants noted that the exam was neither hard nor easy. One participant said that
the exam was hard. The following are some quotes:

“It was easy. It was better than I expected (P1)”, “It went well (P2), “It was very good. There

were not too many difficult questions as I thought (P9)”, “The exam was good. At first, ] was a

little stressed but then I got used to the questions, and so I was relaxed (P13)”, “The questions
were hard. Reading domain questions were too long (P15)” ...

Second sub-question

The second sub-question addressed in what areas the students had difficulty. The findings are

presented in Table 2.

Table 2. Areas that students have difficulty in PISA

Themes Participants f
Mathematical literacy 2,6,7,10,11, 12,13, 14, 15, 18, 19, 20 12
I did not encounter any questions in reading

domain. 2,3,5,6,8,9, 6
Science literacy 3,5,8,16,17 5
They were all easy. 4,9 2
Reading skill 14 1

Twelve participants had problems with the mathematics domain. Five participants had
problems with the science domain. One participants had problems with the reading domain. Two
participants stated that all the areas in the exam were easy. In addition, six participants noted that they
did not encounter any questions related to the reading domain. The following are some quotes:

“The questions were easy, I had no difficulty (P4)”, “The questions in the science domain

challenged me the most (P5)”, “I did not encounter the questions in the reading domain (P9)”,

“Mathematics was a bit too hard (P10)”, “I had difficulty in the mathematics domain (P11)”, “I
had difficulty in the reading domain (P14)”...

Third sub-question

The third sub-question investigated the question structures (question type, text type and
format) that students easily answer or have a difficulty concerning reading skills. Tables 3 and 4 present

the findings.
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Table 3. The types of questions that participants had difficulty in the reading domain

Themes Participants f
Paragraph questions 1,7,10,13,17,18, 20 7
Open-ended questions 4,11,12,14, 15, 16 6
Multiple choice questions 12,19 2
Reading texts were long. 15 1

Seven participants had difficulty answering paragraph questions. Six participants had difficulty
answering open-ended questions. Two participants had difficulty answering multiple choice questions.

In addition, one participant had hardships due to the text length. The following are some quotes:

“The paragraph questions took too much time to answer (P1)”, “I had difficulty answering the
open-ended questions in the reading domain (P4)”, “It was a bit difficult because the
paragraphs were a bit too long (P10)”, “I had problems with the multiple-choice questions
(P12)”, “I had difficulty understanding the paragraph questions (P17)”...

Table 4. Questions easily answered by students regarding reading skill

Themes Participants f
Questions with figures 10,11, 15,17, 18, 20 6
Paragraph questions 12,14, 16 3
Multiple choice questions 4,13,18 3
Reasoning Questions 10 1
Open-ended questions 13 1

Six participants reported that they easily answered the questions involving figures. Three
participants answered the multiple-choice questions easily. One participant answered the reasoning

questions easily, while another answered the open-ended questions easily. The following are some

quotes:

“] answered the multiple-choice questions in the reading domain easily (P4)”, “The questions
with figures (P17)”, “The ones with figures and reasoning questions were a little easier (P10)”,
“I easily answered the questions with figures (P11)”...

Fourth sub-question

The fourth sub-question looked into the reading skills addressed by the PISA test. The findings

are given in Table 5.

Table 5. Participants views on cognitive processes measured by PISA questions regarding reading skills

Themes Participants f
Reading Comprehension 1,4,7,11,12,13, 14, 15, 16,17, 19 11
Reading Skills 1, 10, 15, 18 4
Concentration 13 1
Reasoning 15 1

Eleven participants stated that the questions in the reading domain measured reading
comprehension. Four participants noted that the questions measured reading skills. In addition, one
participant reported that the questions addressed concentration. Another participant noted that the

questions were related to reasoning skills. The following are some quotes:
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“Reading skills and reading comprehension (P1)”, “They measure reading comprehension the
most (P4)”, “An exam for reading comprehension and attention (P13)”, “Reasoning skill is
measured by reading (P15)”...

Fifth sub-question

The fifth sub-subquestion, investigated participants” opinions on whether the PISA questions
are covered in lessons as well as the similarity between exam questions in PISA and the lessons. The

findings are presented in Tables 6 and 7.

Table 6. The involvement of the topics related to PISA in the lessons

Themes Participants f
PISA questions were associated with the topics included in our lessons. 1, 4,7, 11, 12, 14, 16, 18,20 9
The topics in lessons and exam questions were different. 10,13, 15,17, 19, 5

Nine participants noted that the topics addressed in the lessons were asked in PISA.
Nevertheless, five participants stated that the topics covered in lessons were different from the reading
domain questions. The following are some quotes:

“We covered PISA questions as subjects in our TLL classes (P1)”, “I think we learned them in
our literature lessons (P4)”, “No, there were only reading comprehension questions (P19)”...

Table 7. Participants’ views on the similarities between exam questions in lessons and PISA

Themes Participants f
The exam questions in TLL lesson and PISA reading questions were

similar. 4,14,15,16, 18 5
The exam questions in TLL lesson and PISA reading questions were

different. 1, 10,13, 19 4
Topics were similar, but question types were different. 11, 12,17 3
The PISA questions were far more difficult. 19 1
PISA questions were easier than the exam questions in TLL lessons. 7 1

Five participants stated that the questions were similar. However, four participants reported
that the questions were different. Besides, three participants emphasized that the topics were similar
but thatquestion types were different. However, one participant expressed that PISA questions were far
more difficult. Another participant stated that the PISA questions were easier than the exam questions

in the lessons. The following are some quotes:

“The PISA questions and the exam questions in the TLL classes are similar (P4)”, “The PISA

Za7i

questions were easier (P7)”, “The topics were similar, but the questions addressed in the lessons
are different (P11)”, “The topics were similar, but they were different in format (P12)”, “We
can’t say there are many similarities; the reading questions in the TLL classes are easy but the
ones in PISA are more complicated (P19)”...

Sixth sub-question

The sixth sub-question addressed how students preferred to take PISA; online or paper-based.

The findings are presented in Table 8.

Table 8. Participants preferences for PISA test

Themes Participants f
Computer 1,2,3,4,5,6,7,8,9,10, 11, 14, 15, 16, 17, 18, 19, 20 18
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Paper-pencil 12,13 2

All participants stated that online PISA test did not affect them adversely. In addition, 18
participants preferred to take PISA test online, while two participants preferred paper- pencil-based
PISA test. The following are some quotes:

“It would be better to administer PISA online (P1)”, “It is better to take it online (P3)”, “We were

contented that the exam was conducted by means of a computer. I cannot be so eager when the

exam is carried out through paper-pencil (P5)”, “It was easy for me to take the exam on the

computer (P11)”, “I would like the exam to be administered through paper-pencil (P13)”, “The
fact that the exam was held online did not negatively affect my performance (P15)”...

Discussion and Conclusion

Most of our participants pointed out that their exams went well and added that the questions
were easier than they thought they would be. Although our participants” opinions were positive after
the examTurkish students have not exhibited high performance in the exam in previous years (Aydin,
Erdag, and Tas, 2011; Bozkurt, 2016). Furthermore, students from vocational schools generally
performed poorly. It can be argued that their first evaluations after the exam are positive although the
exam results are negative, contrary to the expectation. Research shows a significant relationship
between Turkish students’ perceptions of reading self-efficacy and reading comprehension scores.
Accordingly, students with high self-efficacy also have high reading comprehension scores (Altunkaya,
2018; Innali and Aydin, 2014; Ug¢gun, 2014; Ulper and Sirin, 2020). Taken together, students were more
successful in answering surface texts, while their success in inference questions was at the medium level
(Ulper and Sirin, 2020). Given that PISA reading questions encompass evaluation and reflection,
including tasks such as appraising quality and reliability, analyzing content and structure, and
recognizing and addressing inconsistencies, students' performance in the exams often falls below
expectations in comparison to their self-efficacy perceptions. Considering the fact that the The difference
between our national education approach and the objectives, instructional processes, assessment and
evaluation approach of international education programs is the major source underpinning Turkish
students’ failures in international exams that measure higher-order cognitive levels for three reasons
First, the majority of acquisitions in the Turkish language curriculum are related to low-level skills
(Aslan and Atik, 2018; Filiz and Yildirim, 2019). Second, the exams prepared by teachers mostly assess
such cognitive levels as knowledge and comprehension. Third, the questions of the transition to
secondary school exam are mainly based on the dimensions of gathering and interpreting information

(Asicy, Baysal and Sahenk, 2012; Tuzlukaya, 2019),

Our participants had most difficulty answering mathematics literacy questions, followed by
science literacy questions. Only one participant had hardships in the reading domain. Although Turkish
students stated that they did not have difficulty with the reading domain, they received results below
the OECD average in reading skills. Turkish students scored lower than the OECD average because

students perform worse in reading and writing skills (Bozkurt, 2016). In Turkish classes, teachers mostly
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carry out activities of text-reading and reading comprehension and allocate time to reading skills to the
greatest extent. Even though reading receives the most dedicated time for language skill development,
it can be posited that the inability to attain the desired level of success in PISA may stem from

shortcomings in the quality of texts, teaching methods, and instructional activities.

Our participants had difficulty answering paragraph questions, which are associated with
reading comprehension skills. Moreover, they reported that the texts in the questions were quite long,
thereby thinking that those questions were time-consuming. Earlier research has shown that students
had time problems due to the length of the paragraphs included in the reading domain. Therefore, they
believed those questions weretoo long, complicated, and challenging (Simsek, Tuncer, and Dikmen,
2018). Former PISA results indicate that Turkish students fail to make inferences from texts (Aydin et
al., 2011; Bozkurt, 2016; Dilekgi, 2022). In addition, Turkish students have difficulty answering reading
comprehension questions (Baydik, 2011; Temizkan and Sallabas, 2011; Topuzkanamis and Maltepe,
2010). The fact that students have no high-order reading skills and reading habits can be cited as the
justification of the findings of the present study. Because students are not exposed to a variety of text
types, their reading comprehension skills may not fully develop, impeding their ability to engage in

activities demanding the effective utilization of advanced cognitive processes.

Our participants had difficulty answering open-ended questions. Reschearch also shows that
Turkish students fail to answer open-ended questions (Aydin, Sarier, and Uysal, 2014; Demir, 2010).
Students have difficulty expressing themselves in such questions where answers are structured. The
frequent and widespread use of multiple-choice questions in schools, based on choosing the best option,
is one of the major sources of this problem. In the same vein, students study for a transition to higher
education exams through these kinds of questions since these exams are also held along with multiple-
choice questions (Karatay and Dilekgi, 2019). Turkish students fail to answer open-ended questions for
three reasons. First, teachers administer written exams with multiple-choice questions. Second, students
are assigned multiple-choice questions. Third, less time is allocated to writing exercises during lessons.
Furthermore, teachers deliver lessons, prepare students based on this question type and construct their
lessons accordingly because national exams aske these types of questions. Written expression exercises
and digital writing activities can be performed in lessons in order to help students give correct and
adequate answers to open-ended questions. In addition, the involvement of open-ended questions in
Turkish language and TLL classes will improve students’” writing skills. Using these question types in
central exams will allow students to easily express themselves in such assessment and evaluation

processes.

Some of our participants noted that they could answer questions with figures, tables, or visuals
more easily. However, there is no systematic decrease or increase in the exam performances of Turkish

students according to the text format (Basak, 2016). Our participants felt more competent in visual
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reading. According to them, the use of visuals in texts facilitates the concretization of abstract thoughts
and the comprehension of texts. The distribution of text types in Turkish textbooks is planned with
respect to literary characteristics. The texts in PISA are classified as continuous, non-continuous, and
mixed. Although Turkish textbooks center mainly on teaching students various literary genres, the texts
in PISA prioritize students’ ability to make inferences from different texts that they may encounter in
daily life. Taken together, it may be challenging for students to yield a meaning from a text that they
encounter regardless of the text format. The fact that the texts in Turkish textbooks fall behind in
improving students’” higher-order thinking processes (Coskun, 2013) also poses a major source that

prevents them from comprehending texts.

Based on students’ views, the PISA reading domain consists of questions that measure reading
comprehension and reading skills. Moreover, our participants reported that the questions also assessed
concentration skills. They also noted that PISA questions required reasoning in terms of cognition. It
may be alleged that students know that they need to use cognitive processes effectively based on
reading texts. The Ministry of National Education has generated skill-based questions by considering
this question structure in international examinations and asked teachers to use these question structures
in lessons. Teachers are expected to address higher-order skill-based questions to their students to

improve their knowledge-processing processes and skills.

Most of our participants emphasized that the subjects addressed in the lessons were asked by
PISA test. However, some participants stated that the topics covered in the lessons were different from
the questions in the reading domain in PISA test. When examining the acquisitions of Turkish language
and TLL curriculum based on the reading proficiency levels of PISA, it was determined that the
acquisitions were at low-level reading skills to a great extent (Batur and Ulutas, 2013; Demiral and
Mensan, 2017; Ince, 2016; i§eri, 2019; Karabulut, 2017; Kog, 2021). Similarly, there are no higher-order
thinking activities in textbooks (Yagmur, 2009). Moreover, the questions in textbooks are oriented at
low-level cognitive processes (Benzer, 2019; Bozkurt et al., 2015). The fact that the curricular acquisitions
do not fully comply with PISA reading proficiency levels can be regarded as the reason for the difference
between the topics addressed in the lessons, the activities in textbooks, and the questions in PISA test.
Updating curricula and textbooks by taking international exams into account can eliminate this

problem.

Although some participants stated that the questions in TLL classes and PISA were similar,
others argued that they were different from each other. It can be stated that students who think that the
questions in lessons and PISA are similar consider the questions for reading comprehension based on
the text context, while the ones who think that the questions are different take into account the questions
with regard to literary subjects. In addition, recently, the widespread use of multiple-choice questions

in exams due to the fact that they ensure more practical assessment and evaluation opportunities even
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in language courses has caused students to encounter merely these types of questions. The question
types in PISA test may be similar to or different from exam questions in lessons (Simsek et al., 2018).
Depending on these different question types, it may have been thought that the question types in course
exams and PISA test were not similar. It has been acknowledged that questions are categorized based
on cognitive processes and then administered to students. Questions prepared by teachers do not show
an adequate and balanced distribution based on cognitive steps (Karatay and Dilekgi, 2019). Therefore,
students regard PISA reading questions as more complicated and difficult. It can be stated that this
difference in assessment and evaluation tools prevents Turkish students from attaining the expected

success in PISA.

In 2000, 2003, 2006, 2009, and 2012, the PISA test was administered with paper-pencil. Since
2005, the exam has been held online. This change did not adversely affect students” performance. All
our participants found it favorable that the exam was held online computer. The majority of our
participants preferred taking the exam online. Although a few participants did not regard the computer
application as negative, they preferred the paper-pencil version. These preferences show that students
who are compatible with technology appreciate the use of technology in educational settings. Students
can use technology effectively because they spend a great deal of their time on computers and mobile
phones. Unlike previous research (Simsek et al., 2018), we can state that computer-based exam did not

affect PISA results.

In light of our findings, several recommendations are made. The acquisitions in curricula should
be organized to target higher-order thinking skills. The texts in textbooks and activities should be
meticulously updated based on PISA reading criteria. The types and cognitive levels of questions in
assessment and evaluation activities in courses and central exams should be compatible with the PISA
reading domain. These updates and adaptations will positively influence the PISA performance of

students.
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