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The Relationship Between Metalinguistic Awareness &
Linguistic Redundancy, Some Notes for Turkish
Instructors”

Seda DEMIiR** Alpaslan OKUR**

Abstract. Pleonasm has been defined as a hypernym (umbrella term) in Western
linguistics, mainly as an unnecessary language element, with expressions that can be
translated as 'linguistic redundancy’ and, ‘pleonasm’ or ‘linguistic extention'. It is
used to describe any element belonging to any field of linguistics, component, or
situation that contains semantic or functional repetition in the discourse that is not
necessary. Such an increase in the number of elements does not affect or change the
intended meaning of the discourse and does not provide information that was not
presented before. At the same time, the phenomenon in question serves some
literary, phraseological, or pragmatic purposes, that is, it is used to create linguistic,
poetic, and literary effect. However, the phenomenon in question may have some
effects that make it difficult to understand the discourse in foreign language/second
language learning. In developing metalanguage awareness, it is essential to enable
the learners to realize these elements in the foreign/second language teaching
process, by intuiting or direct teaching. In developing metalanguage awareness, it is
important to present these elements to learners in the foreign/second language
teaching process, intuiting and direct teaching. The study was designed with a case
study, which is a qualitative research design, and the data obtained in the research
were subjected to content analysis and descriptive analysis. In the research, a
triangulation was created through observation notes, interview questions and the
written practice applied to the participants, and whether the learners of Turkish as a
foreign language could detect pleonastic examples in the fields of linguistics
morphology, syntax, semantics, pragmatics, and lexicology were examined through
productive skills such as writing and speaking. According to the results of the
research, it was seen that the learners determined the examples of pleonasm and
linguistic redundancy in the morphological and semantic fields without difficulty,
especially in the syntactic field, and in the most lexical and pragmatic field with
difficulty. The most frequent reason for the phenomenon including all linguistic
fields has emerged as not knowing/understanding the linguistic
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structure/context/meaning. Based on the results of the study, some suggestions
were presented to Turkish teachers in terms of linguistic redundancy and pleonasm
to make language teaching more effective at the point of metalanguage awareness.

Keywords: Linguistic redundancy, metalinguistic awareness, Teaching Turkish as a
foreign language, Instructors teaching Turkish as a foreign language.

1. INTRODUCTION

Linguistics practices are no longer based solely on language philosophy, but in addition
to the applied linguistics, it has also started to exist with approaches based on theories
that are effective even in language teaching. As a general determination, language
teaching and more specifically, teaching Turkish as a foreign language is an area of
practice for linguistics. It can be said that while linguistics describes language systems
with different aspects, it aims to facilitate and activate language teaching as well. Such
that “it is almost impossible to think of language teaching without the products, data and
contributions of linguistics” (Enginarlar, 2006, p. 151).

At this point it should be noted that the instructors must be familiar with the nature of
the language. An important linguistic factor in teaching Turkish as a target language is
that sequential/symbolic relations should be reflected correctly and with all
possibilities. As in all languages, there are rules of syntactic axis in Turkish, in other
words, called grammar. It is expected from the instructors to effectively make learners
intuit how each of the elements in the sentence gains its meaning value (influenced by
the element before and after) and how it narrows and expands providing them with
appropriate activities and examples.

For instance, a competent instructor who knows the nature of Turkish, while clarifying
expressions close or almost alike such as "I was looking /I was the one looking. / It was
me looking, etc.” the instructor should be attending to raising awareness of the syntactic
and semantic relationship arises in these cases, especially when teaching Turkish as a
foreign language. In other words, it is crucial to reflect the point of connection-coherence
while teaching Turkish as a foreign language. Because Turkish language is agglutinative,
flexible, and variable in terms of semantic and syntactic context, and if it is considered in
terms of syntax, Turkish has a generative-transformational structure according to
distributional linguistics.

In the context of linguistics, one of the subjects closely related to the research is the fact
that the linguistic redundancy and pleonasm can be handled indirectly in terms of
syntactic-semantic relationships, with the principle of language economy, and an
awareness of the phenomenon should be provided in this regard especially in terms of
Turkish grammar teaching. Because most of the common natural languages do not allow
this due to their distributional structure but every linguistic unit that has 1/1
correspondence is possible to opt out in Turkish. Thus, it is important that the instructor
is linguistically aware of this subtlety and characteristic nature of Turkish in this
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direction. Because only in this way, the instructor can effectively reflect the relationship
of the deep structure-surface structure in terms of connection-coherence at the point of
syntax/semantics in the process of teaching.

According to Chomsky's surface structure-deep structure theory, "every sentence has a
"deep structure” that forms its semantic basis, and a concrete "surface structure" that
forms its syntactic and phonetic form, even if it is not pronounced. The conversion of the
first to the second takes place through conversion rules. However, deep structures never
reach the surface structures completely” (Miildiir, 2016). In this context, it is important
for the target language instructor to raise awareness of the deep structure (semantic
basis)-surface structure (spoken or written-produced form) relationship so that
learners can develop their ability to establish conceptual relationships correctly.

Linguistic Pleonasm and Redundancy in Terms of Metalinguistic Awareness

Knowing which element of the sentence the words are used as, and what kind of suffixes
and forms they will take also facilitates syntactic and semantic interpretation. At this
point, how orthographic, phonological, morphological, and semantic awareness affects
the correct spelling and pronunciation of words is a subject that needs to be discussed in
terms of both educational science and linguistics. While the first three are more
concerned with grammatical details, the semantic and pragmatic domains focus on the
abstract, physically invisible part of the word, namely the cognitive part and related
pleonastic bits in the mind of the target language learner. “Actually, the main purpose of
grammar teaching is to ensure that the individual who tends to learn a foreign language
with a perception conditioned according to the logic of the mother tongue is directed to
the logic of the learned foreign language” (Geng¢ & Oflaz, 2015). This consciousness is
directly related to metalinguistic awareness. “Language awareness should be considered
as the consciousness and sensitivity that an individual develops against the
characteristics and use of his own language” (Biiyiikkantarcioglu, 2006, p.103).
However, “it is seen that the sound, meaning, form and syntactic features that constitute
the systematic aspect of the language cannot be adequately reflected in language
teaching in studies on mother tongue education” (Onan, 2009, p. 83). While such a
determination can be made even for mother tongue teaching, it will be very useful for
the instructor to have a background on linguistically functioning dynamics in both
languages in terms of activating the awareness of the target language learner about the
language and organizing the teaching processes. Linguistic awareness can be an
important source of insight into how some linguistic areas work in target language
learning. When target language teachers know the factors affect learning in these areas,
they can be more effective in directing students' discursive outputs that include
pleonastic uses and linguistic redundancy in their language learning processes.

Based on all these, the aim of the research is to try to determine what kind of pleonastic
uses in the elements that make up the categorical framework may arise, as well as the
theme prepared for the morphological, syntactic, semantic, pragmatic, and lexical stages.
For this, examples of pleonasm in the productive language skills of Turkish learners
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were specified, and some basic factors were tried to be specified affecting this
phenomenon in teaching Turkish as a foreign language. It should be noted that there has
been no similar study in the literature (Turkish Education of Teaching Turkish as a
Foreign Language) in which the topic in question has been studied in an applied
technique classifying it in various fields of linguistics, and the researcher's aim is to fill
this gap, albeit partially. Although this is seemingly the first study which is based on a
linguistical frame in an applied form in the field of education, there have also been two
theoretical studies on the structural features of Turkish (Sar1, 2019; Dogan, 2019).

Within the scope of the research, the study was settled in a three-dimensional character
in its analytical approach in linguistic field. In order to obtain information on how
effectively the participants can detect (i) linguistic phenomenon containing redundant,
in other words pleonastic uses presented in the interfaces of the language that are heard
and seen in written form within the conceptual framework are used with quantitative
fields (morphology-syntax), (ii) while examples suitable for linguistic data that mostly
concern mental processes, it was tried to be measured with qualitative fields (semantics-
pragmatics). However, it has been seen that the pleonasm that occurs in word types is
related to both morphology and semantics, and it has been acted that the examples of
pleonasm included in the lexicological field addresses to (iii) both qualitative and
quantitative dimensions.

The research questions and the data collection tools used to collect data on these fields
are presented in Table 1 in detail.

2. METHOD

The study was designed with a case study, which is a qualitative research design. In
terms of the effectiveness of the study, the easiest way to detect linguistic pleonasm and
redundancy has been determined to examine the discourse samples of people learning
Turkish as a foreign language. Since linguistic redundancy is a subject that has not been
studied in this context in Turkish, the absence of any scale related to the subject
necessitated creating a written practice that fits well into the research axis. The practice
was made ready by taking expert opinions on the conceptual framework created and the
suitability of the linguistic classification prepared.

Participants

Ethical approval was obtained from Sakarya University Rectorate Educational Research
and Publication Ethics Committee with decision number 20/13 and dated 05.02.2020.
The participant group of the study consists of 12 students from different nationalities
whose first language is not Turkish and who learn Turkish at B1 level. A signed
voluntary consent form was obtained from the participants. The sample was selected
from B-level students, who were thought to reflect linguistic pleonasm at the most ideal
level for the enrichment of discourses and their emergence in different layers, using the
purposive sampling method. Information about the participants is given in Table 2.
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Table 1.

Gender and Nationality Information of Participants

Participant No. Gender Nationality
Female Palestine

2 Female Macedonia

3 Male Macedonia

4 Female Kosovo

5 Female Afghanistan

6 Female Kyrgyzsistan

7 Female Kosovo

8 Female Jordan

9 Female Syria

10 Female Somalia

11 Female Ukraine

12 Male Kazakhistan

Research Questions, Data Collection Tools, and Data Collection Processes

To ensure data diversity, consecutive written practices were made that allowed the
participants to reflect their pleonastic awareness in writing. Interview forms were filled
in to evaluate the answers given immediately after the written practices. Finally,
observation forms prepared and filled by the researcher were used to describe the
written practice.

In written practices, which were applied for five consecutive weeks, it was ensured that
the elements containing linguistic pleonasm were identified by underlining, sentence
condensation, choosing the appropriate context, and shortening sentences without loss
of meaning, with the written practice prepared by the researcher.
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Table 2.

Research Questions and Related Data Collection Tools

Research Questions

Data Collection Tools

How does linguistic pleonasm appear in the morphological
domain of productive language skills of learners of Turkish
as a foreign language?

How does linguistic pleonasm appear in the syntactic
domain of productive language skills of learners of Turkish
as a foreign language?

How does linguistic pleonasm appear in the semantical
domain of productive language skills of learners of Turkish
as a foreign language?

How does linguistic pleonasm appear in the pragmatic
domain of productive language skills of learners of Turkish
as a foreign language?

How does linguistic pleonasm appear in the lexicological
domain of productive language skills of learners of Turkish
as a foreign language?

Document Analysis on
Written Practice

Interview
Observation

Document Analysis on
Written Practice

Interview
Observation

Document Analysis on
Written Practice

Interview
Observation

Document Analysis on
Written Practice

Interview
Observation

Document Analysis on
Written Practice

Interview

Observation

Written Practice

Document Anaylsis and Documents for the Written Practice

All the written practices, interview and observation forms used in the these were
created by the first researcher based on the conceptual framework of the research, with
the thought that the samples related to the dimensions targeted to be examined would
constitute appropriate data for descriptive and content analysis.
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Written Practice of Morphological Pleonasm

In this document, the participants were asked to rewrite the underlined words and
expressions containing 10 examples of morphological pleonasm given in sentences by
shortening or narrowing them in accordance with Turkish. It includes:

e examples of pleonasm that emerged by adding the plural suffix to the loanwords
that already signifies plurality in meaning.

examples of pleonasm formed by adding the plural suffix to the nouns that
follow the numeral adjective.

use of profession names with the suffixes -ci, -ci.

plural suffixes used to express uncertainty or intensity.

plural suffixes at the end of the greeting expressions.
* -si, -si suffixes used unnecessarily to imply belonging.

e plural suffixes articulated to end of some reduplications whose meaning is
already plural, or already in plural as its stereotyped form.

e the complementary verb used unnecessarily in the present tense.

o suffixes -lik, -lik that appear in words that come to the end to making them
nouns.

Written Practice of Syntactic Pleonasm

In this document, the participants were asked to reduce the number of items by
rewriting the 10 sentences containing syntactic pleonasm examples. It was requested
that words and expressions be rewritten by condensing, abbreviating, or arranged in a
more simplified Turkish form. It includes:

e cases where the semantic dimension of any word used in a sentence and the meaning
in the verb's conjugation and mood are the same (the word “eger” + the conditional
mode “...cikkmazsa”; the word “simdi” + a conjuated verb form like “...geliyorum”; the
word “gecmiste” s + a conjuated verb form like... “otururduk”).

e creating semantic circumlocution with the word “olan”

not using the possessive pronoun instead of the verb “ait olmak”
e the use of the word “tane” after the numeral adjective
e unnecessary use of the particle "kadar"

o the use of the adverb of place “-e dogru” following the word with a prepositional
suffix

e the use of adjective verbs that cause syntactic pleonasm, such as "yenecek
yemek, gidilecek yol, etc."
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Written Practice of Semantic Pleonasm

In this practice, the participants were asked to underline the expressions of
prolongation, such as repetition, tautology, clichéd words, re-definition with other
words, filling sounds and words in the given sentences, for artistic expression and daily
usage features. It includes:

e stereotype/cliche expressions like “Sen de mi Briitiis?” and “ Laf soyledi bal
kabagi!”.

o fillers like “Hmmmm; Hah!” or the use of any other words and sounds serving as
fillers between words.

e the simultaneous and successive use of synonymous words switched to Turkish
from other languages like “renovasyon, yenilenme; tekzip, diizeltme yazisi, etc.”

e the simultaneous and successive use of idoms which are very close in meaning
like “kim vurduya gitmek, faili mechul cinayete kurban gitmek”.

e the simultaneous and successive use of synonymous words like “degisim,
baskalasim”.

Written Practice of Pragmatic Pleonasm

In this practice, the participants were asked to specify the communicative functions in
sense of the possible pragmatic context of the sentences given according to categories
like "request”, "warning"”, "ordering"”, "suggesting”, "requesting info", "notifying",
"prohibiting”, "allowing"”, "asking permission”, "promising", “expressing regret”,
“apologizing”, “thanking”, etc. Categories were grouped as the reporting category
(including warning, suggestion, reporting, promising qualities), enforcement category
(including ordering, prohibiting, allowing qualities), demanding category (including
requesting (general), requesting info., asking permission qualities), emotional transfer
category (including expressing regret and feeling thankfulness). The purpose in this
dimension is to provide insight on whether the participants can effectively distinguish
the functions of pragmatic communications, and whether they perceive unnecessary
function/meaning load that may occur in the sentences they communicate.

Written Practice of Lexical Pleonasm

This practice was developed to measure both qualitative and quantitative features. It
focuses on the function of the words in the sentence which is their functional quality
and also focuses on the recognition of their semantic qualities in terms of meaning
which is their contextual quality. They were asked to mark their answers by writing (Is.)
under the words for the functional attribute, (i¢.) for the contextual attribute, and (Is.-
I¢.) for both attributes.
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Interview

In the study, semi-structured interview forms, which were prepared in accordance with
the conceptual framework and aimed to obtain data in this context, was used. During the
interview, the researcher both audio-recorded and filled in the forms. While transcribing
the audio recording, it was ensured that the content of the interview was revealed more
effectively by making use of both the field notes and the interview details that the
researcher noted down. Each week, forms prepared in the context of the conceptual
framework of the research were used. And after the written practice every week,
interviews were conducted with the participants including questions about how they
answered the 10 questions in the written practice, why they gave this answer or
whether their ideas would change when they read it again. These three data collection
phases took place consecutively every week. The interview questions were arranged in
such a way as to proceed parallel to the questions in the written practice.

Observation

In the study, semi-structured observation forms were created by the first researcher
before starting the observations to collect data on the participants' responses about
their answers in written practices. It questions the parallel circumstances in the written
practices and interviews collecting data for descriptive and content analysis. These
forms were subjected to peer review by three experts teaching in undergraduate and
graduate levels in language education. According to the feedback of two experts and two
peers, necessary changes were made in the observation form and the semi-structured
form was given its final form.

Immediately after the interview held after the written practices, the researcher filled the
in the observation forms every week regularly.

Data Analysis

The collected data were analyzed by content analysis and descriptive analysis, in
addition to the linguistic pleonasm types that occur in speaking and writing skills, the
forms of the phenomenon in linguistic sub-fields determined in the conceptual
framework were examined. The suitability of the analyzes was examined by two field
experts.

Validity and Reliability
Reliability and Diversification (Triangulation)

Since the approach, design and data of qualitative research are different, different
criteria are used for validity and reliability and are not considered as in quantitative
research (Yildirim ve Simsek, 2016, p. 48; McMillan, 2000). One of the important factors
that ensured the reliability of the study is the use of data on the nature of the answers
given by the participants during the written practice and interview in the Part A of the
semi-structured observation form prepared by the researcher. This section, which
questions the consistency of the answers of the participants in terms of written and oral
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answers, whether the participants use grammatical elements effectively enough to
answer the questions, whether they take time to think before answering verbally,
whether they erase and correct during the written answer, whether they try to correct
their verbal answers during the speech, determines the reliability of the study. In
addition, data diversity was used as one of the ways to ensure validity in this study.

Validity

External validity in scientific research depends on the generalizability of the results.
External validity in qualitative research is not related to the generalizability of the
results as in quantitative research. However, the generalizability in qualitative studies is
low, as the character of qualitative studies is generally focused on a particular
phenomenon, the area of interest to this phenomenon is limited or determined by
certain criteria, and it is limited in terms of generalizability to larger participants and
sample groups. “Therefore, in a qualitative research, the better the data, categories,
analyses, patterns, in short, each of the stages are defined, and the easier it is for other
researchers to understand the results and do similar studies in other settings
(Biiytikoztiirk ve digerleri, 2017, p. 265). In summary, qualitative research aims to
provide specific and in-depth information about the sample, rather than providing
generalizable information. Internal validity in qualitative research depends on whether
the categories determined by the researcher, arising from the codes determined by the
researcher and the interpretations of the findings he/she has reached overlap with the
truths that are thought to be true within the scope of the research and reflect these facts
clearly (Karasahin, n.d.). In this study, it was tried to ensure both the validity and
reliability by using more than one data collection tool, taking detailed field notes during
the implementation of the study, getting expert and colleague opinions for the validity of
the written practice document, and recording audio during the interviews.

3. FINDINGS

The Relationship between Linguistic Redundancy in Productive Language SKkills
and Morphological Structure in Turkish Words

Table 3.

Morphological Category Framework Based on the Conceptual Content of the Research Used
in Data Analysis and Frequencies for Participant Responses

Categories Forming the Morphological Pleonasm Frequency

-lar, -ler suffixes (added to end of the plural suffix to the loanwords
that already signifies plurality in meaning)

-lar, -ler suffixes (added to end of the nouns that follow the numeral
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adjective) 11

-lar, -ler suffixes (unnecessarily used to express uncertainty or
intensity)

11
-lar, -ler suffixes (used at the end of some reduplications whose
meaning is already plural, or already in plural as its stereotyped 11
form)
-lar, -ler suffixes (used at the end of the greeting expressions)

10
-lik, -lik suffixes 9
-ci, -c1 suffixes 3
-si, s1 suffixes 5
dir, -dir, tir, -tir (complementary verbs in Turkish) 11

When Table 3 is examined, it has been determined that the pleonastic examples are
highly noticeable in most of the categories discussed in the morphological domain.
Examples of pleonasms identified by most of the participants according to their
frequency follows as: the plural suffix which is marked for the nouns after the adjective
number (f= 11), the plural suffix used to express uncertainty or concentration (f=11), the
plural suffix used with the stereotyped expressions and reduplications (f= 11). ), the use
of complementary verb (f= 11), the plural suffix that comes at the end of the greeting
expressions (f= 10), the situations where the -lik, -lik suffix causes redundancy or
pleonasm (f= 9), the pleonastic use of -si, si suffixes (f= 5), the use of plural suffix at the
end of the loanwords that have a plural meaning,(f= 3), and unnecessarily marked -ci, -ci
suffixes (f= 3).

Table 4.

Findings Related to Factors Causing Morphological Pleonasm According to Participant
Responses and Observation Results

Theme Category Code Frequency
Factors Causing Linguistic For stressing or emphasizing 2
Morphological Factors

Pleonasm

Not knowing or understanding 8
the linguistic structure/
context/signification (meaning)
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The concern for grammatical 4
correctness or avoiding loss in
meaning while speaking/writing

Social Factors Not having experienced or 2
having heard before in daily life
occurances

According to Table 4, the codes and categories related to the causes of linguistic
pleonasm in the lexicological field were determined as linguistic factors (f= 14) and
social factors (f= 2). The most frequently identified code among linguistic factors was
not knowing the linguistic structure/context/meaning (f= 8). This category was followed
by the category of concern for grammatical correctness or avoiding loss in meaning
while speaking/writing (f= 4), and not having experienced or having heard before in
daily life occurances (f= 2).

The Relationship between Linguistic Pleonasm in Productive Language Skills and
Syntactic Knowledge

Table 5.

Syntactic Category Framework Based on Conceptual Content of Research Used in Data
Analysis

Categories Forming the Syntactic Pleonasm Frequency

the word “ge¢miste” + a conjuated verb form “otururduk” (semantic dimension of 4
the word + meaning in the modal in compound tenses)

the word “eger” + the conditional mode “...citkmazsa” (semantic dimension of the 5
word + meaning in the mood)

semantic circumlocution with the word “olan” 3

the word “simdi” + a conjuated verb form “...geliyorum” (semantic dimension of
the word + meaning in the mood)

5
uncessarry use of the verb “ait olmak” 3
the use of the word “tane” after the adjective 5

the use of the particle "kadar” .

the use of the adverb of place “-e dogru” following the word with a prepositional 5
suffix

N

the use of adjective verbs that cause syntactic pleonasm, such as "yenecek yemek,
gidilecek yol, etc."
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According to Table 5, the most common categories with pleonastic uses in the syntactic
field of the study follows as the examples with same meaning in the word and in the
modal/ the inflected verb (f= 5), use of the word “tane” (f= 5), use of the word “-e dogru”
(f= 5), the examples with same meaning in the word and in the inflected verb (f= 4), the
use of the verb “ait olmak” (f= 3), the use of the word “olan” (f= 3), and the the
unnecessary use of an adjective verb (f= 2).

Data obtained by filling in the observation forms according to the answers given by the
participants in the written practice and the interview were analyzed and the reasons
that could affect the emergence of syntactic pleonasm examples were tried to be
determined. The codes and categories emerged are as follows.

Table 6.

Findings Regarding Factors Causing Syntactic Pleonasm According to Participant
Responses and Observation Results

Theme Category Code Frequency
Factors Causing Linguistic Factors For stressing or 5
Syntactic Pleonasm emphasizing

Not knowing or not 2

understanding the
linguistic structure/
context/signification
(meaning)

The concern for 3
grammatical

correctness or avoiding

loss in meaning while

speaking/writing
Similarities in 1
L1/mother tongue

Social Factors Not having experienced 2

or having heard before
in daily life occurances

According to Table 6, the codes and categories related to the causes of linguistic
pleonasm in the syntactic domain were determined as linguistic factors (f= 11) and
social factors (f= 2). The most frequently detected code among linguistic factors was the
purpose of stressing or emphasizing (f= 5). This category was followed by the concern
for grammatical correctness or avoiding loss in meaning while speaking/writing and not
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knowing or not understanding the linguistic structure/ context/signification (meaning)
(f=2).

Linguistic Pleonasm and Semantic Structure Relationship in Productive Language
Skills

Table 7.

Semantic Category Framework Based on Conceptual Content of Research Used in Data
Analysis

Categories Forming the Semantic Pleonasm Frequency

tautological expressions (Para paradir; Diin diindiir. Bugiin ise 9; 4
bugiin)

cliches (Sen de mi Briitiis?; Laf soyledi bal kabagi!) 10;4

fillers (himmmm; Hah!) e

the simultaneous and successive use of synonymous words 6;7
swithced to Turkish from other languages like “renovasyon,
yenilenme; tekzip, diizeltme yazisi, etc.”

the simultaneous and successive use of idoms which are very 5; -
close in meaning like “kim vurduya gitmek, faili mechul
cinayete kurban gitmek”.

the simultaneous and successive use of synonymous words like 4;-
“degisim, baskalasim”.

According to Table 7, the most common categories with pleonasm in the semantic field
of linguistics are clichés (f= 18), tautological expressions (f= 13), sequential use of
synonyms, one of which is foreign (f= 13), the simultaneous and successive use of idoms
very close in meaning (f=5) and the successive use of synonyms (f= 4). It has been
determined that the most detectable area of examples with pleonasm in this linguistic
area is the use of filler words (f= 11).

Data obtained by filling in the observation forms according to the answers given by the
participants in the written practice and the interview were analyzed and the reasons
that could affect the emergence of semantic pleonasm were tried to be determined. The
codes and categories emerged are as follows.
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Table 8.

Findings Regarding Factors Causing Semantic Pleonasm According to Participant
Responses and Observation Results

Theme Category Code Frequency
Semantic Linguistic Factors For stressing or 2
Pleonasm emphasizing
Not knowing or not 5
understanding the

linguistic structure/
context/signification
(meaning)

The concern for 1
grammatical correctness

or avoiding loss in

meaning while
speaking/writing

Social Factors Not having experienced 4
or having heard before in
daily life occurances

According to Table 8, the codes and categories related to the causes of linguistic
pleonasm in the semantic domain were determined as linguistic factors (f= 8) and social
factors (f=4).

The most frequently identified code among linguistic factors was not knowing or not
understanding the linguistic structure/context/signification (meaning) (f= 5). Among
social factors, the codes followed as not having experienced in daily life and not having
heard before (f= 4) among social factors.

The Relationship between Linguistic Extension and Pragmatic Structure in
Productive Language SKkills

Volume : 12 o Issue : 3 « December 2022 680



The Relationship Between Metalinguistic Awareness & Linguistic Redundancy, Some Notes for Turkish ...

Table 9.

Pragmatic Category Framework Based on Conceptual Content of Research Used in Data
Analysis

Categories Forming the Pragmatic Frequency Coded (For Items Not Detected
Pleonasm as Pleonastic Use)
request 6

warning 35

order 11

suggesting 11

requesting info. (irrelevant item)
notifiying 49

prohibiting 7

allowing 13

asking permission 2

promising 9

expressing regret 14

thanking 0

As in table 9, there were at least 6 coded pleonasms in each category in the answers
given by the participants in the written practice and in the interview, except for the
answers in the code of thanking, which was determined as an example of pleonastic use
in pragmatic field of the study.

In the data collection tools, the distribution for the specified codes in the pragmatic field
in the related categories, the most common code was the in the reporting category
(included warning, suggestion, reporting, promising qualities) (f= 100) category while
the least number of codes were detected in emotional transfer category (included
expressing regret and feeling thankfulness) (f= 14).

Observation data filled according to the answers given by the participants to the written
practice and interview were analyzed and the reasons that could affect the emergence of
pragmatic extension types were tried to be determined. The following codes and
categories were created by examining the observation forms filled by the researcher for
the written practice and the answers given to the interview.
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Table 10.

Findings Regarding Factors Causing Pragmatic Pleonasm According to Participant
Responses and Observation Results

Theme Category Code Frequency
Pragmatic Linguistic Factors Not knowing or not 8
Pleonasm understanding the

linguistic structure/
context/signification
(meaning)

Social Factors Not having experienced 3
or having heard before
in daily life occurances

According to Table 10, the codes and categories related to the causes of linguistic
pleonasm in the semantic domain were determined as linguistic factors (f= 8) and social
factors (f= 3).Tablo

The Relationship between Linguistic Pleonasm and Lexicological Structures in
Terms of Productive Language Skills in Learning Turkish as a Foreign Language

Table 11.

Lexicological Category Framework Based on Conceptual Content of Research Used in Data
Analysis

Categories Forming the Lexicological Frequency
Pleonasm

functional quality 12
contextual (semantic) quality 13
fuctional-contextual quality 27

According to Table 11, the distribution of pleonastic codes in the lexicology field was the
most common in the functional/contextual quality (f= 27) category. This category was
followed by the contextual quality (f= 13) and then the functional one (f=12).
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Table 12.

Findings Related to Factors Causing Lexicological Pleonasm According to Participant
Responses and Observation Results

Theme Category Code Frequency
Factors Causing Linugistic For stressing or emphasizing 1
Lexicological Factors

Pleonasm

Not knowing or understanding 7
the linguistic structure/
context/signification (meaning)

The concern for grammatical 2
correctness or avoiding loss in
meaning while speaking/writing

Social Factors Not having experienced or 3
having heard before in daily life
occurances

According to Table 12, the codes and categories related to the causes of linguistic
pleonasm in the lexical field were determined as linguistic factors (f = 10) and social
factors (f = 3). The most frequently detected codes among linguistic factors are not
knowing or not understanding linguistic structure/context/meaning.

4. CONCLUSION, DISCUSSIONS AND SUGEGSTIONS

In the study, the most common factors effective in the emergence of linguistic pleonasm
have been detected as not knowing-not understanding the linguistic structure / context
/ the meaning, and social factors such as not having experienced in daily life and not
having heard before. This reveals how important it is to use grammatical structures
effectively in teaching Turkish as a foreign language, as well as teaching it in a specific
context. It is important in foreign language teaching, especially in terms of the using
cultural cliches and stereotypes, to be intertwined with the target culture, to learn by
experiencing linguistic structures and phenomena in relation with authentic texts and in
communication with native speakers, in order to ensure permanent learning.

One of the important points to be kept in mind is to expand the knowledge of
morphology in foreign language teaching especially when there is difference between
languages and alphabetical systems. In logographic writing systems, typefaces
correspond to words or morphemes, syllables in syllable writing systems, and smallest
phonemes of sound systems in alphabetic systems. There is often a systematic
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connection between language type (which is divergent, conjunctive, and convoluted)
and font (Glinther and Ludwig, 2008). Learners can reflect the articulation and bending
features they transfer from their mother tongue to their Turkish learning processes. In
classrooms with homogeneous mother tongues, analogical approaches can be effective
in this context. Because, while learning how to read and write in Turkish, it will also be
necessary to add suffixes to morphemes with additional spelling and fusion/sound
changes. On the other hand, native speakers of languages such as Arabic and Hebrew,
whose alphabet systems and spelling/pronunciation are working from right to left, and
where vowel sounds are not always used, learners need to develop morphological
proficiency as well as orthographic one while learning Turkish as a second or foreign
language. For this reason, in the contexts where Turkish is taught as a foreign language,
considering the basic building blocks of Turkish morphology as a separate course may
be effective in the effective recognition of morphemes in learners.

Ullman (2004) found that procedural memory weakens, and declarative memory
strengthens in cognitive and neurological terms starting from adolescence. For this
reason, while the morpho-syntactic elements of the language are processed by
procedural memory in the mother tongue, they are mainly processed by declarative
memory in second language learning that starts after adolescence. The corollary to this
is that late second language learning is based on explicit knowledge that has gone
through supervised processes. Based on this, it can be argued that explicit knowledge
type gains weight in defining language learning disposition for people who start
language learning at a late age after puberty (Yal¢in et al., 2015). Therefore, direct, and
systematic teaching of Turkish suffixes may be necessary in certain situations.

According to the results of the study, it was seen that the morphological-syntactic
features of the contextual/functional/contextual-functional pleonasm examples used in
the lexicology category cause redundancy in this level. It is seen that there is a
relationship between linguistic pleonasm in productive language skills and word
recognition-recognition processes in foreign language teaching. One of the most
important difficulties experienced by those who learn Turkish as a foreign language
based on the use of words is that they cannot correctly determine the lexical functions of
the elements in question. It can also be thought that the phenomenon of linguistic
pleonasm or redundancy is caused by the inability to determine the word type correctly.
In addition, it can be seen that there are many different categorization tendencies among
scholars and researchers regarding word types and functions in Turkish language
teaching (See. Sebzecioglu, 2017; Ersen-Racch ve Onasi, 2015, p. 26; Ciiriik, 2020, p. 376-
378; Giinay, 2007, p.17; Adali, 2004, p.27, as cited in Yildiz et al., 2014). From this point
of view, it is necessary to be aware of this diversity and not to forget that some lexical
and functional free morphemes, which are lexical units, can also be lexemes.

According to the results of the research, it was determined that the syntactic pleonasm
could be detected more effectively than the morphological domain, and the participants
had more difficulty in noticing the pleonastic examples in the morphological domain
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than other linguistic domains. This difficulty in distinguishing reveals that linguistic
awareness, that is, upper language ability, is necessary for the development of learning
Turkish as a foreign language. Target language learners, who can observe their own
learning outcomes and compare them with other suitable and economical language
examples, can gain the ability to convey the message more effectively with an ideal
message volume. At this point, it is crucial for the target language teacher to present
written and spoken texts containing appropriate inputs for the learner. In addition, it
can be predicted that there will be a connection between the progress at the language
level and the emergence of conscious or naturally occurring pleonastic uses.

Likewise, contrary to the ideal message volume approach, causing conscious linguistic
pleonasm in utterance or writing in a way that prevents misunderstanding or
incomplete understanding of the message, when necessary, shows that the target
language learner can use the language for various artistic and literary purposes. Such
uses can also be considered as an indication that the target language learner is
developing or has developed metalinguistic awareness.

The results of the lexicological field are also important in terms of providing insight into
how the participants can distinguish in which dimensions
(qualitative/quantitative/qualitative-quantitative) words might cause pleonastic uses.
In foreign language learning, the word must first be recognized in a morphological sense
and given meaning in cognitive processes, and then its semantic and functional
dimensions must be determined and used effectively in discourse. Skills that require
knowledge of orthographic usage are learned through exposure to frequent and accurate
examples of visual word input, and association between letters and sounds. Some
researchers have suggested that in order for students to read meaningfully, they must
have acquired the meaning of most of the words in a text written in a learned language.
A receptive vocabulary of approximately 5,000 words allows a reader to know about
95% of the words in various texts, providing a basis for transferring comprehension and
L1 reading strategies to L2 tasks ( Laufer, 1992; Nation & Newton, 1997, as cited in
Fukkink et al,, 2005, p. 72). In this context, not only recognizing the word, but also
knowing the different aspects and functions of the word and the use of the word is
fruitful while teaching the word by paying attention to its collocation features.

In their report examining the studies on working memory and short-term memory,
Swanson and Siegel (2010) revealed that both working memory and short-term memory
are related to word recognition and reading comprehension performance. However,
these terms are not different from each other and are not similar enough to be used
interchangeably, the mental activities performed by both are of different nature. While
both require attention to stimulate the mind and activate information, the main
difference between the two is that working memory requires the simultaneous retention
of the information presented, but also the active manipulation of it (Baddeley, 1986).

However, short-term memory only manages processes that require information to be
retrieved. Working memory is more complex. For example, it is often measured using
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tasks such as repeating a sequence of letters or numbers in the reverse order of what is
presented (August ve Shanahan, 2007: 30). Therefore, there is a difference between the
word recognition and processing in terms of the spots in brain where they are active in
the mind, and both require different processes and skills. Recognizing a word means
distinguishing it from others that are similar in shape or similar in meaning and
mastering its effective use. In other words, it means understanding the word heard
through its pronunciation, being able to read the written form from the graphemes it
contains and calling it from the mind with the right meaning and function needs to be
used. This situation requires the same mental processes in both mother tongue and
foreign/second language learning, but the language learned later is made sense by the
mother tongue information in mind. Using words, on the other hand, can be defined as
preferring the word with its effective and correct form in speaking and writing
processes in grammatical context. It is at this point when the distinction between the
functional task of the word and its contextual, in other words, semantic task is realized.

As it is seen, word recognition is mostly based on phonology and morphology, while
word use is a process based on syntactic and semantic elements as well as word
recognition. Some studies on word use and how the brain manages the process show
that word selection is not an isolated process in the brain, but words are recalled and
selected in the context of the sentence and the content of the speech (Ries, 2013). In that
case, teaching vocabulary in Turkish as a foreign language should not only be based on
reading but also on speaking and writing, and it is important to draw attention to the
existence of the pleonasm in writing activities as well as reading activities.

Based on this information obtained from the syntactic field of the research, it is
beneficial for Turkish teachers to keep in mind the following elements in the dimension
of words and sentences in the syntactic context in their teaching processes:

e  Syntactic approach in singularity-plural teaching: In terms of the relationship
between subject and predicate in Turkish, plurality can be achieved in more than
one way. For example, in order to provide the meaning of plurality, the plural
suffix can be added both ways in the relationship between the subject and the
predicate, or the same meaning can be obtained without adding the third person
plural suffix to the end of the verb (For example; “Arkadaslarim geldi”/
”Arkadaslarim geldiler”.)

e The gender factor is not reflected in the morpheme-syntax level: The gender factor
is not effective in Turkish nouns; since there is no article usage, it does not
reflect on verb conjugations or other grammatical elements that affect the
related word.

e Teaching structures involving indirection: Providing various examples in sentence

« «

structures related to the use of expressions such as “..olan”, “... tane” is

important in terms of raising awareness on this issue.
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e Verbals: Verbal structures formed by using person suffixes in Turkish can be
used both as a subject and as a verb in a sentence (subject in case of interest). Ex:
“Bunu hatirlaman ¢ok hos.”

e Pronouns: The use of pronouns is not mandatory in most contexts in terms of its
use in Turkish (eg, “Onlar geldiler”/ "Geldiler”).

e Making learners intuit unnecessary elements in the use of adjectives: Making
definitions with adjectives like "yiyecek yemek", "gidilecek yol" causes syntactic
and semantic pleonasm according to the context in Turkish.

In time, some changes may occur in Turkish words’ internal structure as well as
syntactic features in the sentences they are used in in such a way that also affects usage,
which is called diachrony. These include such reasons like the fact that the language in
question is affected by other languages (especially from English for reasons such as the
place and importance of translation in daily life, cinema, programming language,
commercial relations, borrowing cultural elements, etc.) and the reflection of the change
in the thought systems of language users shape the language over time.

Considering that the reason for the emergence of these is being influenced by other
languages, the most affected area will be the physical area for use, that is phonological
one, which is the visible and audible interface of the language, and the morphological
and syntactic area in the context of literacy. While teaching it as a foreign language, it is
important to reflect the usage characteristics of Turkish that emerge in this way by
creating awareness in both morphology and syntax, that is, morpho-syntactic in quality.
With the grammatical issues becoming more complex at level B, it may be effective to
present some features related to the morpho-syntactic features of Turkish.

As for the results of the semantic field of the study, it is possible to comment on how the
pleonastic examples emerged. But first, it is important to state that processing the
semantic dimension of words rather than their physical aspects in second/foreign
language learning is a stage that takes time and progresses differently for everyone.
Turkish is a very functional language in meaning. However, the fact that it is not from the
same language family as some of the languages known in the world brings about some
problems. Also, age, occupation, experiences, health status and culture play an important
role in teaching Turkish (Demiralay, 2016). In addition, since it is an agglutinative
language, Turkish words can be quite long due to repetitive loops (Durgunoglu, 2006)
and therefore difficult to comprehend. Speeches that include linguistic pleonasm for the
purposes of increasing the density of the meaning, emphasizing, influencing the receiver
of the message, ensuring the understanding of the message, ensuring the harmony in
speech and repetitive use such as tautology, help the correct comprehension of the
elements in discourse in foreign language teaching. In order to determine which
pleonasm is present in semantic and syntactic dimensions, it is significant to raise
awareness by underlining such factors as which element binds the meaning of another,
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that is, which one is based on the other, whether the pleonastic expression turns into the
common usage and normal way of expressing something, etc.

Semantic information automatically presents the image of the word to the individual,
but still cannot reach awareness and can’t be sent to the long-term memory. Thus, it is
seen that the most important factor in the semantic task is memory and memory
training (Fisher & Craik, 1977). At this point, contextuality is a point that should not be
ignored. Context constrains the semantic dimension of the word so that the most
appropriate meaning of the word emerges. Semantic information facilitates the
contextual dimension. In this process, semantic information takes place first, and
contextual facilitation occurs later, which proves this situation (Koda, 2005: 34-35).

When target language learners are unfamiliar with the common knowledge in the target
culture, they may not be able to decipher and correctly interpret the message of the
common discourse about the common knowledge in question, so they may not be able to
act correctly. This situation was described by Gumperz (1982) as “not being able to
contextualize”. In order to interpret the grammatical data in the discourse, some
contextual presuppositions are required. When necessary, it should be ensured that the
target language instructors familiarize the students with the relevant texts and verbal
expressions. “The correct perception of an expression cannot depend only on grammar
or text knowledge alone. Both meet the statement.

In this case, while the rules of grammar are used with text information it usually
depends on the culture of the society. The individual combines the two to express what
he really wants to tell according to the grammar” (Murat and Kogaer, 2017). The most
effective elements to be applied in terms of contextualization are idioms, proverbs,
stereotypes, and expressions in terms of recognizing cultural judgments for becoming
familiar with the ways of thinking and expression. This situation proves the intertwining
of semantics and pragmatics, especially in foreign language teaching.

At this point, based on the above information in the semantic context, it would be
beneficial for Turkish instructors teaching it as a foreign language to consider the effects
of pragmatic dimensions and contextuality as well as the variety of meanings and
polysemy in words, spelling/pronunciation similarity, especially while teaching verbal
actions and presenting items in the dimension of words and sentences. In addition, it has
been observed that in all linguistic areas determined within the conceptual framework
of the study might contain linguistic redundancy and pleonastic uses and unnecessary
communicational elements may arise in discourses in language learning.

Some pragmatic or non-linguistic psychological factors may not be visible directly in the
language itself but affect language learning somehow. However, according to pragmatics,
which is a communication-focused field in communication, redundancy does not always
have the nature of unnecessary element use or redundant/pleonastic linguistic bits. So,
linguistic pleonasms that emerge with repetition (tautology), cliché words or other
artistic uses have become embedded in the language and have become a part of the daily
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communication that enables the receiver to perceive the meaning correctly or indirectly.
As a matter of fact, the phenomenon is also effective in learning/teaching Turkish as a
foreign language, with its facilitating affects raising awareness in foreign language
teaching. But also, on the contrary, it might be difficult to grasp for foreign language
learners at the same time, inhibiting the learning process at the very early levels of
learning. So, it should be examined with various applied or theoretical studies in this
field.

Especially in foreign/second language learning, the ability to use pragmatic knowledge
strategically allows one to convey the meaning correctly in the communication process
and to interpret the information in the incoming discourse correctly. Cultural knowledge
is a very important factor in defining what is appropriate and what is not to say in any
given situation, or when, where, to whom, in what style, and why to say it. However, this
kind of information is naturally and automatically included in L1 language acquisition
process by induced latently by both parents and guided educational environments (at
schools). Language skills learned in isolation from the cultural element may, in some
cases, not relate to discourses that contain clear messages correctly coded in the
relevant texts of the target society. But it can be thought that the discourse in question
carries messages and meanings that it does not actually contain, or it can be perceived as
having a culturally offensive and contemptuous style. However, this is a result of the
pragmatic differences between languages. Also, this situation may cause a more
perceptible communication barrier in writing skill than in the other three basic language
skills. For example, Gilbert (1991) found that non-native English language learners
misunderstood the instructions expressed directly in the English Language and,
accordingly, British culture while examining the written skill-based products in their
speaking lessons. He even stated that most of the written discourses of these students
were open to be perceived too tactless and reckless by the reader. Whereas English
language teachers usually teach in the teaching process that when talking about an idea
or belief, the use of "I think...", "In my opinion...", "This may be because..." can help to
convey the message correctly. In other words, it is important to present the language or
target culture elements with a pragmatic dimension to the target language learner in
and out of the context or to create a richness of experience in this regard.

It can be thought that an analogical teaching will contribute to the effective use of
interlingual pragmatic language phenomena. The pragmatic relations that the target
language learner establishes with his/her mother tongue or L1 will enable the pragmatic
transfer to occur in similar situations through the effective use of correct speech acts,
formulaic words, or daily expressions. For example, Durmus and Kiling (2021), in their
study examining the effectiveness of using the comparative teaching method in the
teaching of speech acts, stated that it would make a positive contribution if the
similarities and differences between the languages in question could be transferred to
the teaching processes in an appropriate way. They concluded that the instructors
would increase their metalinguistic (metalinguistic) and intercultural awareness levels.
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In short, acquiring writing and speaking skills is pragmatically difficult and it takes a lot
of effort and time on the part of the both instructor and learner. It requires familiarity
with proverbs and idioms and patterns in the target language, greetings and expressions
of thought patterns reflected in the language. It, moreover, requires having the
background or knowledge about the subject to be written, the ability to express what
pragmatic facts it contains and how to express them in written language with
appropriate words, spelling and punctuation marks. Therefore, when learning a foreign
or a second language, it is important to be familiar with the semantic dynamics
underlying language phenomena such as speech acts. For example, the speech-act theory
put forward by Austin is based on the contractual aspect of conversations in a
community. What is meant here is not that language utterances express an action, but
that these utterances themselves are considered actions. In addition to the fact that the
utterances aimed at a certain purpose are initially described as performative, they also
have their own specific contexts. In addition, some utterances have direct descriptive
and detective meanings that are completely outside the performative. However, when
evaluated with traditional methods, an utterance depends on the sentence with formal
and syntactic operations (Searle, 1996, p. 30). After acquiring the skill of grasping this
language phenomenon in speaking and then reading skills in target language, it is
important to be able to include it effectively in writing skills, especially from the basic
levels.

The phenomenon of linguistic pleonasm or the presence of any kind of linguistic
redundancy in discourse plays a very important role in the production of linguistic input.
Choosing the information to be conveyed ensures that it is organized and grouped so
that each discourse contains clearer messages. Therefore, linguistic pleonasm or any
kind of linguistic redundancy focuses on operations between linguistic stimuli and
smallest units corresponding to the processes that occur at a higher conscious level.
Linguistic redundancy is especially important for the learning of written language. The
written message is effective in understanding the message appropriately by providing
all the visible necessary elements. In terms of language acquisition and learning, this
phenomenon can be considered as a subject that needs to be emphasized at the point of
developing reading and writing skills in first and second language acquisition. While
teaching Turkish as a foreign language, it would be very useful to clearly express this to
the learners or explain with appropriate examples when necessary, also, some clues that
the meaning is provided not only in the word dimension, but also in the smaller
elements, morphemes, and even in the discourse itself as the largest domain.

In addition, based on the general results of the research, it is considered important that
in terms of linguistic competence, instructors teaching Turkish as a foreign language
should be familiar with the general linguistic concepts of the basic European and
American structuralism like "generative transformational grammar", "pragmatics" and
"pronunciation rules". So that they can be aware of the internal and external dynamics of

the language and its possible effects on the teaching processes.
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0z. S6z uzatimi (pleonasm), dilbilimsel artiklik ve uzatim veya dilsel fazlalik’ gibi
terciime edilebilecek ifadelerle, Bat1 dilbiliminde bir hipernim (semsiye terim)
olarak ¢ogunlukla gereksiz veya artik dil 6gesi seklinde tanimlanmistir. S6ylem
icinde dilbilimin herhangi bir alaninda gerekli olmayan 6ge, bilesen veya
tlimcelerdeki anlamsal veya islevsel tekrar iceren durumlar1 tanimlamak igin
kullanilmaktadir. Oge sayisindaki bu tiirden artis séylemin hedefledigi anlami
etkilemez veya degistirmez, 6ncesinde sunulmayan bir bilgi sunmazken s6z konusu
olgu bir takim edebi, iisluba dayali veya edimbilimsel amaglara hizmet etmektedir
yani dilbilimsel, siirsel ve edebi etkiler yaratmak i¢in kullanilir. Ancak s6z konusu
olgu yabanci dil/ikinci dil 6greniminde s6ylemin anlasilmasini zorlastiran birtakim
etkilere sahip olabilir. Ust dil farkindaligi gelistirilmesinde bu unsurlarin
yabanci/ikinci dil 6gretim siirecinde ogrenicilere gerek sezdirme gerekse
dogrudan 6gretim yolu ile fark ettirilmesi énemlidir. Calisma nitel karakterde bir
arastirma deseni olan durum ¢alismasi ile desenlendirilmis ve arastirmada elde
edilen veriler igerik analizi ve betimsel analize tabi tutulmustur. Arastirmada
gbzlem ve arastirmaci notlari, goriisme sorular1 ve katilimcilara uygulanan yazih
uygulama {izerinden bir tg¢genleme olusturularak Tirkgeyi yabanci dil olarak
Ogrenenlerin uzatim orneklerini dilbilimin bi¢imbilim, s6z dizimi, anlam bilim,
edim bilim ve s6zciik bilim alanlarinda tespit edip edemedikleri yazma ve konusma
gibi Uretici beceriler Uzerinden incelenmistir. Arastirma sonuclarina gore
Ogrenicilerin uzatim orneklerini en basta s6z dizimsel alanda olmak tzere
zorlanmadan Dbigimbigisel ve anlambilimsel alanda, zorlanarak ise en
sozciikbilimsel ve edimbilimsel alanda tespit edebildikleri goriilmiistiir. Dilbilimsel
uzatimin tiim dilbilimsel alanlarda en sik ortaya ¢ikma sebebi ise dilbilimsel
yapiyl/baglami/anlami bilmeme-anlamama olarak belirlenmistir. Calisma, elde
edilen sonuglara dayanarak ayrica istdil farkindaligi ve dilbilimsel uzatim iliskisi
noktasinda Tiirkce 6greticilerine bazi 6neriler sunmay1 hedeflemektedir.

Anahtar Kelimeler: Dilbilimsel uzatim, Ustdil farkindahg, Yabanc dil olarak Tiirkce
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1. GIRIS

Dil bilime yonelik uygulamalar artik yalnizca dil felsefesine dayali olmaktan ¢ikmuis, dil
bilim kazandigi uygulamali karakterin ardindan dil 6gretiminde dahi etkili olan
kuramlarina dayali yaklasimlarla var olmaya baslamistir. Genel bir tespit olarak dil
O0gretimi ve daha 6zelde yabanci dil olarak Tiirkce 6gretimi dilbilimin bir uygulama
alanidir. Dilbilimin dil sistemlerini farkli yonleri ile betimlerken ayni zamanda dil
ogretimini kolaylastirip etkinlestirmeyi de amacladig1 da séylenebilir. Oyle ki “dilbilimin
iriinleri, verileri ve katkilar1 olmadan dil 6gretimini diisiinmek olanaksiz gibidir”
(Enginarlar, 2006, s. 151).

Bu noktada 6g8reticinin dilin dogasini tanimasi gerektigini kaydetmek gerekir. Tiirkcenin
hedef dil olarak 6gretiminde 6nemli bir dilbilimsel faktoér de dizisel/dizimsel iliskilerin
dogru ve miimkiin olan tiim olasiliklari ile aksettirilmesi gerektigidir. Tiim dillerde oldugu
gibi Tiirkcede de dizimsel eksen denilen nitelikteli kurallar, yani temelinde dilbilgisi
olarak adlandirilan kurallar mevcuttur. Dil 6greticisinden beklenen tiimce icindeki
Ogelerin her birinin anlam degerini yerine gore (6niindeki ve sonundaki 6geden
etkilenerek) nasil kazandigi, nasil daralip genisledigini 6grenicilere uygun etkinlik ve
orneklerle etkin sekilde sezdirmektir. Ornegin; “Baktim. /Ben, baktim. /Bendim bakan. /
Bendim o bakan.” seklindeki ifadelerin 6gretiminde Tiirk¢enin dogasini bilen yetkin bir
ogretici, 6zellikle Tiirkceyi yabanci dil olarak 6gretirken yukarida verilen tiimcelerin
benzeri yapilarin 68retiminde ortaya ¢ikan s6zdizimsel ve anlambilimsel iliskiye yonelik
Ogrenici farkindaligi uyandirmak konusunda hassas olmalidir. Yani Tiirkge ve yabanci dil
olarak Tirkge Ogretiminde iliski-bagdasiklik noktasini aksettirmek onemlidir. Ciinki
Tiirkce eklemeli, anlambilimsel ve sodzdizimsel baglamda esnek ve degisken nitelik
sergiler ve s6z dizimi acisindan ele alinacak olursa Tiirkce dagilimsal dilbilime gore
iretici-dontisiimsel bir yapidadir.

Dil bilim baglaminda arastirmay1 yakindan ilgilendiren konulardan biri de dilbilimsel
uzatim ve artik olgusunun s6zdizim-anlambilim iliskisi agisindan dolayli olarak da dilde
ekonomi ilkesi ile Tiirkce dilbilgisi 6gretiminde ele alinabilirligi ve bu konuda saglanmasi
gereken Ogretici farkindahigidir. Clinkii ¢ogu yaygin dogal dil dagilimsal yapisi nedeniyle
buna izin vermezken Tiirkcede 1/1 anlam ifade eden her sey silinebilir. Ogreticinin bu
inceligin, Tiirk¢enin bu yondeki dogasinin dilbilimsel anlamda farkinda olmasi da
onemlidir. Ciinkii 6gretici ancak bu sekilde s6zdizim-anlambilim noktasinda iligki-
bagdasiklik acisindan derin yapi-ylizey yapi iliskisini 6gretimde etkili bir sekilde
aksettirebilir. Chomsky'nin ylizey yapi-derin yap1 kuramina gore “her ciimlenin sesletime
¢ikmamis olsa bile anlamsal temelini olusturan bir “derin yap1”s1, sézdizimsel ve sescil
bicimini olusturan somut bir “yiizey yap1”s1 vardir. ilkinin ikinciye déniisiimii, doniisiim
kurallar1 aracilifiyla gerceklesir. Ancak derin yapilar, hi¢cbir zaman yiizey yapilara
tamamiyla cikmazlar” (Muldiir, 2016). Bu baglamda hedef dil 6greticisinin 6g8renicilerin
kavram iliskilerini dogru kurma becerisini gelistirebilmeleri icin derin yap1
(anlambilimsel temel)-yiizey yapi iliskisini (soylenen ya da yazilan- iiretilmis bicim)
Ogretim yontemleri ile sezdirmesi veya bu konuda farkindalik kazandirmasi 6nemlidir.
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Dilbilimsel Farkindalik Acisindan Dilbilimsel Uzatim

Sozciiklerin ciimlenin hangi 6gesi olarak kullanildiklari, buna bagh olarak alacaklari
degisik ek ve formlar1 bilmek de sdzdizimsel ve anlambilimsel agidan yorum getirmeyi
kolaylastiracaktir. Bu noktada ortografik, sesbilimsel, bi¢cimbilgisel ve anlambilimsel
farkindaligin s6zciiklerin dogru yazim ve sesletimini nasil etkiledigi hem egitim bilim hem
de dil bilim agisindan tartisilmasi gereken bir konudur. Ilk iicii daha ¢ok dilbilgisel
detaylarla ilgilenirken, anlambilimsel ve edimbilimsel alanlar kelimenin soyut, fiziksel
olarak gorilmeyen sozciik dtesi kismina yani bilissel kisma ve hedef dil 6grenicisinin
zihnindeki ilgili uzantilara yoneliktir. “Aslinda dilbilgisi 6gretimindeki temel amacg
anadilin mantigina gore kosullanmis bir algiyla yabanci dil 6grenmeye yonelen bireyin
Ogrenilen yabanci dil mantigina yonlendirilmesini saglayabilmektir” (Gen¢ ve Oflaz,
2015). iste bu biling dogrudan iist dil farkindalig ile ilgilidir. “Dil farkindalig), bireyin
kendi dilinin 6zelliklerine ve kullanimina karsi gelistirdigi bilin¢ ve duyarlilik anlaminda
diisiiniilmelidir” (Biiyiikkantarcioglu, 2006, s.103).

Ancak “ana dili egitimi ile ilgili yapilan ¢alismalarda dilin dizgesel yoniinii olusturan ses,
anlam, bicim ve so6z dizimi oOzelliklerinin dil 6gretimine yeterince yansitilamadigi
gorilmektedir” (Onan, 2009, s. 83). Ana dili 6gretimi i¢cin dahi bdyle bir tespit
yapilabiliyorken yabanci dil 6gretimi noktasinda 6greticinin her iki dilde dilbilimsel
anlamda isleyen dinamiklere iliskin altyapiya sahip olmasi, hedef dil 6grenicisinin dille
ilgili farkindaligin1 harekete gecirme ve 6gretim siireclerini organize etme noktasinda
oldukca faydal olacaktir. Dilbilimsel farkindalik bazi dilbilimsel alanlarin hedef dil
6greniminde nasil isledigi noktasinda 6nemli i¢ gorii kaynagi olabilir. Hedef dil 6greticileri
bu alanlarda 6grenmenin ne gibi unsurlardan etkilendigini bildikleri noktada 6grencilerin
dil 6grenim siireclerinde dilbilimsel uzatim ve artiklik ornekleri iceren sdylemsel
¢iktilarina yon vermede daha etkili olabilirler.

Tiim bunlardan hareketle arastirmanin amaci bigimbilgisel, s6zdizimsel, anlambilimsel,
edimbilimsel ve sézclikbilimsel asamalar i¢in hazirlanan tema ve ayni zamanda kategorik
cerceveyi olusturan ogelerin Tirkce 6grenenlerin liretici dil becerilerinde ne tiirden
uzatim drnekleri olusturduklarini, buna etki eden faktorleri tespit etmeye ¢alismak ve
Tirk¢enin yabanci dil olarak 06gretimi noktasinda dilbilimsel uzatimin 6gretim
stireclerinde goz oniinde bulundurulmasi gereken bir olgu oldugunu ortaya koymaktir.
Alanyazinda dilbilmsel uzatimin dilbilimin cesitli alanlarinda tasnif edilerek uygulamali
sekilde calisildig1 benzer bir ¢alismanin olmayisinin ve arastirmacinin bu boslugun
kismen de olsa doldurmak istemesinin calismanin 6nemini belirtmek acisindan bu
noktada kaydedilmesi gerekmektedir.

Calisma egitim alaninda dilbilime dayali veya uygulamali olarak hazirlanmis ilk ¢alisma
olma o6zelligi tasimakla birlikte konu ile ilgili olarak Tiirkce’'nin yapisal 6zelliklerine
yonelik iki kuramsal calisma mevcuttur (Sari, 2019; Dogan, 2019).

Arastirma kapsaminda katilimcilarin uzatim iceren dilbilimsel olgulari ne kadar etkili
tespit edebildiklerine yonelik bilgi elde edebilmek amaciyla kavramsal gerceve iginde
dilin isitilen ve yazili haliyle gériilen ara yiizlerinde sunulan uzatim 6rnekleri nicel
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alanlarla (bicimbilim-s6zdizim), daha c¢ok zihinsel siirecleri ilgilendiren dilbilimsel
verilere uygun uzatim drnekleri ise nitel alanlarla (anlambilim-edimbilim) 6l¢tilmeye
calisilmistir. Ancak sozciik tiirlerinde ortaya ¢ikan uzatimin hem bigimbilim hem de
anlambilimi ilgilendirdigi goriilmiis ve s6zctlikbilimsel alanda da uzatim 6rneklerinin hem
nitel hem de nicel boyuta hitap etmesi acgisindan ¢alisma kapsaminda olmasi gerektigi
yoniinde hareket edilmistir. Arastirma sorular1 ve bu sorulara iliskin veri toplamak icin
kullanilan veri toplama araglar1 Tablo 1’de detayli olarak sunulmustur.

2. YONTEM

Calisma nitel arastirma karakterinde bir arastirma deseni olan durum calismasi ile
desenlendirilmistir. Calismanin etkinligi acisindan dilbilimsel uzatim ve artiklig1 tespit
etmenin en kolay yolu yabanc dil olarak Tiirkce 6grenen kisilerin sdylem orneklerini
inceleme; hatta bazi sdylemlerdeki dilbilimsel uzatim ve artikhig1 tespit edebilme
yetilerine basvurulmustur. Dilbilimsel artiklik Tiirkcede bu baglamda ¢alisiimamis bir
konu oldugundan, konuyla ilgili herhangi bir 6lcek mevcut olmamasi arastirma eksenine
diizgiin sekilde oturan bir yazili uygulama olusturmay:1 gerektirmistir. Olusturulan
kavramsal cerceve ve hazirlanan dilbilimsel tasnifin uygunlugu konusunda uzman
gorisleri alinarak uygulama hazir hale getirilmistir.

Calisma Grubu

Bu calisma icin etik kurul izni Sakarya Universitesi Rektorliigii Egitim Arastirmalar ve
Yayin Etigi Kurulu'ndan 05.02.2020 tarih ve 20/13 sayili karar ile alinmistir. Calismanin
katilimc1 grubunu birinci dili Tiirk¢e olmayan ve B1 seviyesinde Tiirkce 6grenen farkl
uyruklardan 12 6grenci olusturmaktadir. Katihmcilardan imzali gontlli katilimel onam
formu alinmistir. Orneklem, amach 6rneklem yonte ile, dilbilimsel uzatimi séylemlerin
zenginlestigi ve farkli katmanlardaki ortaya cikisi icin en ideal seviyede yansitacagi
diisiiniilen B seviyesindeki dgrencilerden secilmistir. Katilimcilara iliskin bilgiler Tablo
2’de verilmisgtir.

Tablo 1.
Katilimcilara Ait Cinsiyet ve Uyruk Bilgisi

Katilimci No Cinsiyet Uyruk

1 Kadin Filistin

2 Kadin Makedonya
3 Erkek Makedonya
4 Kadin Kosova

5 Kadin Afganistan
6 Kadin Kirgizistan
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7 Kadin Kosova

8 Kadin Urdiin

9 Kadin Suriye

10 Kadin Somali

11 Kadin Ukrayna
12 Erkek Kazakistan

Arastirma Sorulari, Veri Toplama Araglari ve Veri Toplama Siirecgleri

Veri cesitliligini saglamak amaciyla, katilimcilarin uzatim bilgilerini yazili olarak
yansitmalarini saglayan ve ardisik olarak uygulanan yazili uygulamalar, yazili basvurunun
hemen ardindan verilen yanitlar1 degerlendirmek icin goriisme formlar1 ve yazil
uygulamay1 betimlemek i¢in arastirmaci tarafindan hazirlanip doldurulan goézlem
formlar1 kullanilmistir. Ardisik bes hafta uygulanan yazili uygulamalarda dilbilimsel
uzatim ve artiklik iceren dgelerin altinin cizilerek tespit edilmesi, climle 6zlestirme, uygun
baglami1 se¢me, anlam kaybi olmadan climle kisaltma gibi uygulamalar iceren ve
arastirmacinin hazirladigi yazili uygulama ile tespit edilebilmesini saglanmistir.

Tablo 2.

Arastirma Sorular ve Ilgili Veri Toplama Araglari

Arastirma Sorusu Veri Toplama Araclari

Dilbilimsel uzatim yabanc dil olarak Tiirkce 6grenenlerin ~ Yazili uygulama tzerinde
tiretici dil becerilerinde bigimbilgisel alanda ne sekilde dokiiman incelemesi

ortaya ¢ikmaktadir? Goriisme

Gozlem

Dilbilimsel uzatim yabanci dil olarak Tiirkce 6grenenlerin ~ Yazili Uygulama iizerinde
tiretici dil becerilerinde s6zciikbilimsel alanda ne sekilde  dokiiman incelemesi

ortaya ¢ikmaktadir? Gériigme

Gozlem

Dilbilimsel uzatim yabanci dil olarak Tiirkce 6grenenlerin ~ Yazili Uygulama iizerinde
tiretici dil becerilerinde s6zdizimsel alanda ne sekilde dokiiman incelemesi

ortaya ¢ikmaktadir? Goriisme

Gozlem
Dilbilimsel uzatim yabanci dil olarak Tiirkce 6grenenlerin ~ Yazili Uygulama iizerinde

tiretici dil becerilerinde anlambilimsel alanda ne sekilde dokiiman incelemesi

ortaya ¢ikmaktadir? Goriisme
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Gozlem

Dilbilimsel uzatim yabanci dil olarak Tiirkce 6grenenlerin ~ Yazili Uygulama iizerinde
tiretici dil becerilerinde edimbilimsel alanda ne sekilde dokiiman incelemesi

ortaya ¢ikmaktadir? Goriisme

Gozlem

Yazili Uygulama
Dokiiman inceleme ve Yazili Uygulama Dokiimanlari

Uygulamada kullanilan tiim yazili uygulama, gériisme ve goézlem formlari incelenmesi
hedeflenen boyutlara iliskin 6rneklerin betimsel analiz i¢in uygun veri olusturacagi
diisiincesi ile arastirmanin kavramsal cercevesine dayali olarak arastirmaci tarafindan
olusturulmustur.

Bicimbilimsel Uzatima Yonelik Yazili Uygulama

[k uygulama haftasinin ilgili dékiimaninda katihmcilardan ciimle icinde verilen 10 adet
bicimbilgisel uzatim 6érnegi iceren alt1 ¢izili s6zciik ve ifadelerin 6zlestirilerek, kisaltilarak
veya Tiirkceye uygun sekilde daraltilarak yeniden yazilmasi istenmistir.

Bu yazili uygulama doékiimani:

o Farkh dillerin etkisi ile cogul halleri ile Tlrkgeye yerlesmis olan ¢ogul yapida
sozciiklere tekrar cogul eki getirilerek ortaya c¢ikan bigimbilgisel uzatim
orneklerini

e Cogul ekinin say1 sifatindan sonra gelen isimlere getirilmesi ile ortaya ¢ikan
bicimbilgisel uzatim 6rneklerini

e Meslek isimlerinin -ci, -c1 eki gerektirmeyen halleriyle kullanimlarini

o Belirsizlik veya yogunluk ifade etme amaciyla kullanilan ¢ogul eklerini

e Selamlama ifadelerinn sonuna getirilen ¢ogul eklerini

e -si,-s1eklerinin aidiyet ima etmek amaciyla gereksiz yere kullanildig1 bicimbilgisel
uzatim 6rneklerini

e Anlami zaten ¢ogul olan ikilemelere gelen veya kaliplasmis hali ile halihazirda
cogul kullanilan ikilemelere gelen ¢ogul eklerini

o Ekfiilin genis zamanda gereksiz yere kullanildigi durumlarda ortaya ¢ikan
bi¢cimbilgisel uzatim 6rneklerini

e -lik, -lik eklerinin isim yapmak amaciyla sonuna geldigi kelimelerde ortaya ¢ikan
bicimbigisel uzatim drneklerini icermektedir.

Sozdizimsel Uzatima Yonelik Uygulama
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Ikinci hafta uygulamasinin ilgili dékiimaminda, katthmcilardan ciimle icinde verilen
sozdizimsel uzatim 6rnegi iceren 10 adet climlenin gereksiz dgelerinin elenerek yeniden
yazilmas1 yoluyla kez o6ge sayisinda azaltilma yapilmasi s6z konusudur. Soézciik ve
ifadelerin ozlestirilerek, kisaltilarak veya daha ar1 Tiirkce halleri ile yeniden yazilmasi
istenmistir. Bu yazili uygulama doktiimani:

e Ayni tiimce icinde kullanilan herhangi bir s6zciiglin anlambilimsel boyutu ile ytiklemin
birlesik zamanh ¢ekimlerindeki ve kipindeki anlamin ayni oldugu durumlar (“eger”

sozcliigi + “cikmazsa” kipi kullanimi; “simdi sozciigii + “geliyorum”; “gecmiste” so6zciigii +
.. otururduk” gibi)

e “Olan” sozciigii ile anlam dolaylamasi kullanilmasi

e “Ait olmak” yliklemi yerine iyelik zamirinin kullanilmamasi

e Sayi sifatini takiben “tane” s6zciligiiniin kullanilmas

e “Kadar” edatinin gereksiz kulanimi

e Yonelme eki almis s6zctigi takip eden “dogru” yer yon zarfi

e “Yenilecek yemek” gibi s6zdizimsel uzatima neden olan sifat fiil kullanimlari

Anlambilimsel Uzatima Yénelik Yazili Uygulama

Uzatimin bu boyutuna iliskin yazili uygulamada, verilen climlelerdeki yinelem, totoloji,
klise sozler, baska sozciiklerle yeniden tanimlama, s6z arasi dolguluk ses ve sozctikler
gibi- sanath anlatim amach ve giinliik kullanim 6zellikleri iceren s6z uzatim- ifadelerinin
altinin ¢izilmesi istenmistir. Bu uygulamada katilimcilarin anlambilimsel boyutta ortaya
cikan uzatima iliskin kullanimlari tespit edip edemedigi 6l¢tiilmeye calisilmistir. Yazih
uygulamada katilimcilara anlambilimsel uzatim saglamak icin kullanilan 6rnekler,

e “Para paradir; Diin diindiir. Bugiin ise bugiin” gibi totolojik ifadeler
e “Sen de mi Briitiis?” ve “Laf s0yledi bal kabag1!” gibi basmakalip (klise) sozler
e “Himmmm; Hah!” gibi s6z aras1 dolguluk ses ve s6zciiklerin kullanimi
e “Renovasyon, yenilenme; tekzip, diizeltme yazisi” gibi biri yabanci dilden
Tlrkgeye
gecmis es anlamli ardisik kullanilan s6zciiklerin kullanimi

e “Kim vurduya gitmek, faili mechul cinayete kurban gitmek” gibi es anlamh ve
ardisik

kullanilan deyimler

e Degisim, baskalasim gibi es anlaml ve ardisik kullanilan sézciiklerden
olusmaktadir.

Edimbilimsel Uzatima Yénelik Yazili Uygulama
Yazili uygulamada katihmcilardan verilen ciimlelerin “rica”, “uyar1”, “emir”, “6neri”,

» o« »oou: T

“bilgi/bilgilendirme isteme”, “bilgilendirme”, “yasaklama”, “izin verme”, “izin isteme”,

» o« »ooc ”»oo«

“soz verme”, “pismanlik belirtme”, “6zilir dileme”, “tesekkiir etme” gibi edimbilimsel
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baglamda bildirisimsel islevlerden hangilerini yerine getirebilecegini isaretlemeleri
istenmistir. Dilbilimin bu boyutunda uygulamaya yer verilmesindeki amag katilimcilarin
edimbilimsel bildirisimlerin islevlerini etkin olarak ayirt edip ayirt edemediklerini,
bildirisime girdikleri ciimlelerde ortaya cikabilecek gereksiz islev yiiklemeyi algilayip
algilamadiklarina yonelik veri saglamaktir.

Sézciikbilimsel Uzatima Yénelik Yazili Uygulama

Sozciikbilimsel boyutta uzatima yonelik katilimci kullanimlarini incelemek icin hem nitel
hem de nicel dzellikleri 6lcecek nitelikte sozciikbilimsel yazili uygulama gelistirilmistir.
Yazili uygulamanin bu besinci asamasi sozciliklerin climle icinde bir gorevi, islevsel
6zelligi; anlam tasimasi yontlinden ise iceriksel gorevlerinin taninmasina odaklanmistir.
Uygulamada katilimcilardan clmlelerde alti c¢izili s6zciik ve so6zciik obeklerindeki
uzatimin s6zciigiin islevsel 6zelligi yani climledeki gérevi mi yoksa iceriksel 6zelligi yani
tasidig1 anlam yiiziinden mi ortaya ciktigim belirtmeleri istenmistir. Islevsel nitelik icin
sozciiklerin altina (Is), Igeriksel nitelik icin (Ig), her iki nitelik s6z konusuysa (Is-Ig)
yazarak cevaplarini belirtmeleri saglanmstir.

Gorisme

Calismada, kavramsal cerceveye uygun olarak hazirlanmis ve bu kapsamda veri elde
etmeyi amaglayan yar1 yapilandirilmis karakterde goriisme formu kullanilmistir.
Goriisme sirasinda arastirmaci hem ses kaydi almis hem de 6zetler halinde goriisme
formlarinda yar1 yapilandirilmis formlara goriismelere iliskin cevaplari not diismustiir.
Ses kaydinin transkripti ¢ikarilirken hem alan notlarindan hem de goriisme formlarina
arastirmacinin not diistiigii gériisme detaylarindan istifade edilerek goriisme iceriginin
daha etkili sekilde ortaya ¢ikarilmasi saglanmistir. Calismada arastirmanin kavramsal
cercevesi baglaminda hazirlanan bes goriisme formundan istifade edilmis ve her hafta
yapilan yazili uygulamanin ardindan katilimcilarla yazili uygulamalardaki 10 adet soruya
nasil cevap verdikleri, neden bu cevabi1 verdikleri veya tekrar okuduklari zaman
fikirlerinin degisip degismeyecegi yoniinde sorular iceren goriismeler yapilmistir. Bes
hafta boyunca her bir katilima ile yazili uygulamadan hemen sonra ardisik bes hafta
boyunca bes goriisme siireci gerceklesmistir. Gorlisme sorular1 uygulamadaki sorulara
paralel ilerleyecek sekilde diizenlenmistir.

Gozlem

Calismada, katiimcilarin uygulamada verdikleri cevaplarin dogasina yonelik tepkileri
tizerine veri toplamak amaciyla arastirmaci tarafindan gozlemlere baslanmadan 6nce
yari- yapilandirilmis gézlem formu olusturulmustur. Gézlem formu yari-yapilandirilmis
karakterde olup betimsel analiz ve icerik analizi a¢isindan uygulama ve goriisme ille
paralel kosullar1 sorgular niteliktedir. Bu formlar lisans ve yiiksek lisans alaninda egitim
veren 3 uzman; dil egitimi alanda calismakta olan iki egitimci tarafindan akran
incelemesine tabi tutulmustur. Alinan iki adet uzman ve iki adet akran doniitiine gore
gozlem formunda gerekli degisiklikler yapilarak yari-yapilandirilmis forma son hali
verilmis ve ilk yazili uygulama sirasinda alinan alan notlarindan da istifade ederek ve
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yazili uygulamanin ardindan gergeklestirilen goriismenin hemen akabinde arastirmaci
gozlem formlarini her hafta uygulama ve goériismenin ardindan doldurulmustur.

Verilerin Analizi

Toplanan veriler icerik analizi ve betimsel analiz ile incelenmis, konusma ve yazma
becerilerinde ortaya ¢ikan dilbilimsel uzatim ve artiklik tiirleriyle birlikte kavramsal
cercevede belirlenen dilbilimsel alt alanlarda olgunun hangi sekillerde ortaya ciktigi
incelenmistir. Yapilan analizlerin uygunlugu iki alan uzmanina inceletilmistir.

Gegerlilik ve Giivenirlik
Giivenirlik ve Cesitleme (Ucgenleme)

Nitel arastirmalarin yaklasimi, tasarimi ve verileri farkli oldugu icin gecgerlik ve giivenirlik
icin farkli odlgiitler kullanilir ve nicel arastirmalarda oldugu gibi ele alinmamaktadir
(Yildirim ve Simsek, 2016, s. 48; McMillan, 2000). Calismada giivenilirligini saglayan
onemli etkenlerden biri de arastirmacinin hazirladigl yari- yapilandirilmis goézlem
formunun A boliimiinde yer alan katilimcilarin yazili uygulama ve goériisme sirasinda
verdikleri cevaplarin dogasina iliskin verilerin kullanilmasidir. Katilimcilarin
cevaplarinin yazili ve sozlii cevaplar acgisindan tutarlhiligi, katilimcilarin sorular
cevaplayabilecek kadar dilbilgisel ogeleri etkin kullanip kullanilmadigisézli olarak
yanitlamadan dnce diistinmeye zaman ayirip ayirmadiklari, yazili cevaplama sirasinda
silip diizeltme yapip yapmadiklari, s6zel olarak verdikleri cevaplar1 konusma esnasinda
diizeltmeye calisip ¢alismadiklarini sorgulayan bu béliim, calismanin giivenilirligini
saglayan onemli etkenlerden biridir. Ayrica, veri cesitlemesi bu ¢alismada gecerliligi
saglamanin yollarindan biri olarak kullanilmigtir.

Gecerlilik

Bilimsel arastirmalarda dis gecerlilik sonuglarin genellenebilirligine baghdir. Nitel
arastirmalarda dis gecerlik, nicel arastirmalardaki gibi sonuclarin genellenebilirligi ile
alakali degildir. Ancak nitel calismalarin karakteri genellikle belirli bir olguya odakli
oldugu, bu olguyu ilgilendiren alan sinirli veya belirli 6lgiitlerle belirlenmis oldugu ve
daha genis katilimc1 ve 6rneklem kitlesine genellenebilme agisindan kisith oldugu i¢gin
nitel arastirmalarda genellenebilirilik diisiiktiir. “Bu nedenle nitel bir arastirmada veriler,
kategoriler, analizler, kaliplar kisacasi asamalarin her biri ne kadar iyi tanimlanirsa ve
diger arastirmacilarin sonuglar1 anlamasi ve baska ortamlarda benzer calismalari
yapmalan o kadar kolay olur (Biiyiikéztiirk ve digerleri, 2017, s. 265). Ozetle nitel
karakterdeki arastirmalar genellenebilir bilgi saglamaktan ¢ok s6z konusu érnekleme
0zgli ve derinlemesine bilgi sunmay1 amaglar.

Nitel arastirmalarda i¢ gegerlilik ise arastirmacinin belirledigi kodlardan ortaya ¢ikan
belirledigi kategorilerin ve ulastig1 bulgulara iliskin yorumlarin arastirma kapsaminda
gercek oldugu diisiintilen dogrularla 6rtiisiip bu gercekleri net bir sekilde yansitmasina
baghdir (Karasahin, ty.). Bu ¢alismada birden fazla veri toplama aracit kullanmak,
calismanin uygulama siiresi boyunca detayli alan notlar1 almak, hazirlanan yazih
uygulama dokiimanin gegerligi icin uzman ve meslektas gorisii almak, goériismeler
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sirasinda ses kaydi almak yoluyla calismanin hem gecerligi hem de giivenirligi saglamaya
calisilmistir.

3. BULGULAR

Uretken Dil Becerilerinde Dilbilimsel Uzatim ve Tiirk¢e Sozciiklerdeki
Bicimbilgisel Yap iliskisi

Tablo 3.

Veri Analizinde Kullanilan Arastirmanin Kavramsal Icerigine Dayali Bicimbilgisel Kategorik
Cerceve ve Katilimci Cevaplari Icin Frekanslar

Bicimbilgisel Uzatim1 Olusturan Kategoriler = Frekans

-lar, -ler eki (farkli dillerden gecen ¢ogul
anlama sahip so6zciiklere getirilen) 3

-lar, -ler eki (say1 sifatindan sonra gelen
isimlere getirilen) 11

-lar, -ler eki (belirsizlik veya yogunluk ifade
etme amaciyla kullanilan) 11

-lar, -ler eki (¢ogul anlaml kaliplasmis ifade
ve ikilemelere getirilen) 11

-lar, -ler eki (selamlama ifadelerinin sonuna

getirilen) 10
-lik, -lik ekleri 9
-ci, -c1 ekleri 3
-si, s1 ekleri 5
ek fiil 11

Tablo 3 incelendiginde, bigcimbilgisel alanda ele alinan kategorilerin ¢ogunda uzatimin
fark edilir durumda oldugu tespit edilmistir. Kolay ve ¢ogu katilimci tarafindan tespit
edilen uzatim 6rneklerinin ise say1 sifatindan sonra gelen isimlere isaretlenen ¢ogul eki
(f=11), belirsizlik veya yogunlasma ifade etme amaciyla kullanilan ¢ogul eki (f=11), cogul
anlamli kaliplasmis ifade ve ikilemelere gelen cogul eki (f= 11), ek fiil kullanim1 (f= 11),
selamlama ifadelerinin sonuna gelen ¢ogul eki (f= 10), -lik, -lik ekinin uzatima sebep
oldugu durumlar (f=9), -si, s1 eklerinin uzatim iceren kullanimlari (f= 5), yabanci dillerden
gecen ¢cogul anlama sahip so6zciiklere gelen ¢ogul eki (f= 3) ve -ci, -c1 eklerinin gereksiz
isaretlenmesi oldugu gorilmiistiir (f= 3).
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Tablo 4.

Katilimc1 Cevaplart ve Gézlem Sonuglarina Gore Bigimbilgisel Uzatima Neden Olan
Faktérlere Iliskin Bulgular

Tema Kategori Kod Siklik
Bicimbilgisel Uzatim  Dilbilimsel Vurgulama amaci 2
Faktorler
Dilbilimsel 8
yapi/baglami/anlami bilmeme-
anlamama
Dilbilgisine uygun ve anlam 4

kayb1 olmadan
konusma/yazma kaygisi

Sosyal Giinliik yasamda tecriibe 2
Faktorler etmemis, daha 6nce duymamis
olma

Tablo 4’e gore sozciikbilimsel alanda dilbilimsel uzatimin ortaya ¢cikma nedenlerine iliskin
bulunan kod ve kategoriler dilbilimsel faktorler (f= 14) ve sosyal faktorler (f= 2) olarak
belirlenmistir. Dilbilimsel faktorler i¢cinde en sik tespit edilen kod ise dilbilimsel
yap1/baglami/anlami bilmeme olmustur (f= 8). Bu kategoriyi dilbilgisine uygun ve anlam
kaybi olmadan konusma/yazma kaygisi (f= 4) ve sosyal faktorler kategorisi altinda ele
alinan giinliik yasamda tecriibe etmemis, daha 6nce duymamis olma (f= 2) kodlar: takip
etmistir.

Tablo 5.

Veri Analizinde Kullamilan Arastirmanin Kavramsal Icerigine Dayali Sézciikbilimsel
Kategorik (Cerceve

Sozciikbilimsel Uzatimi Olusturan Kategoriler Uzatim Ornegi Iceren Katilimc1 Cevabi

Frekansi
islevsel gorev 12
iceriksel gorev 13
islevsel-iceriksel gorev 27

Tablo 5’e gore uzatim kategorilerinde sozciikbilimsel alaninda uzatim kodlar igin
dagilimi islevsel/iceriksel ozellik (f= 27) kategorisinde en sik olmakla birlikte, bu
kategoriyi anlamsal 6zellik (f= 13) ve sonrasinda ise islevsel 6zellik (f= 12) takip etmistir.
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Uretken Dil Becerilerinde Dilbilimsel Uzatim ve Yabanci Dil Ogretiminde S6z Dizimi
Bilgisi iliskisi

Tablo 6.

Veri Analizinde Kullanilan Arastirmanin Kavramsal Icerigine Dayali Sézdizimsel Kategorik
Cerceve

Sozdizimsel Uzatimi Olusturan Kategoriler Uzatim Igeren Cevap Frekansi
a)“gecmiste” sozcigll + ..”otururduk” (sézciiglin 4

anlambilimsel boyutu + birlesik zamanl ¢cekimlerde

kipteki anlam)

b)“eger” sozciigii + “..cikmazsa...” kipi kullanimi 5

(s6zciigiin anlambilimsel boyutu + kipteki anlam)

c)“olan” s6zciigl ile anlam dolaylamasi 3

d)“simdi s6zcigii + “geliyorum” (sézciigiin

anlambilimsel boyutu + kipteki anlam) 5
e) “ait olmak” yiiklemi 3
f)Say1 sifat1 + “tane” sézciigi 5

g)“kadar” soziigiiniin gereksiz kulanimi -

h) Yonelme eki almis s6zciigii takip eden “dogru” yer 5
yon zarfi

1) “yenilecek yemek” gibi sifat fiil kullanim 2

Tablo 6’ya gore veri toplama araclarinda, dilbilimin s6zdizimsel alaninda uzatim igeren
en yaygin kategorilerin sozciikteki anlam ile kipteki anlamin ayni olmas1 (f= 5), tane
sozcliginiin kullanimi (f= 5), dogru s6zctiglintin kullanimi (f= 5), sozciikteki anlam ile fiil
cekimindeki anlamin ayni olmasi (f= 4), ait olma fiilinin kullanimi (f= 3), olan sézctigiiniin
kullanim (f= 3), sifat fiilin gereksiz kullanimi (f= 2) ile ortaya ¢iktig1 belirlenmistir.

Katilimcilarin yazili uygulama ve goériismeye yonelik verdigi cevaplara gore doldurulan
gozlem verileri analiz edilmis ve s6zdizimsel uzatim tirlerinin ortaya ¢ikmasina etki
edebilecek nedenler belirlenmeye calisiimistir. Yazili uygulama ve goriismeye verilen
cevaplara yonelik arastirmaci tarafindan doldurulan go6zlem formlarn incelenerek
asagidaki kod ve kategoriler olusturulmustur.
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Tablo 7.

Katilimci Cevaplari ve Gézlem Sonuglarina Gére Sézdizimsel Uzatima Sebep Olan Faktorlere
Iliskin Bulgular

Tema Kategori Kod Siklik
Uzatima Neden Dilbilimsel Vurgulama amaci 5
Olan Faktorler Faktorler
Dilbilimsel 2
yap1/baglami/anlami

bilmeme-anlamama

Dilbilgisine uygun ve 3
anlam kaybi olmadan
konusma/yazma kaygisi

Ana dilindeki benzer 1
kullanimlar

Sosyal Faktorler  Gilinliikk yasamda tecriibe 2
etme, duyma

Tablo 7’e gore, sozdizimsel alanda dilbilimsel uzatimin ortaya ¢ikma nedenlerine iliskin
bulunan kod ve kategoriler dilbilimsel faktorler (f= 11) ve sosyal faktorler (f= 2) olarak
belirlenmistir. Dilbilimsel faktorler icinde en sik tespit edilen kod ise vurgulama amaci
olmustur (f= 5). Bu kategoriyi dilbilgisine uygun ve anlam kayb1 olmadan
konusma/yazma kaygisi (f= 3) ve dilbilimsel yapiy1/baglami/anlami bilmeme (f= 2) takip
etmistir.

Uretken Dil Becerilerinde Dilbilimsel Uzatim ve Anlambilimsel Yap iliskisi

Tablo 8.

Veri Analizinde Kullanilan Arastirmanin Kavramsal Icerigine Dayali Anlambilimsel
Kategorik Cergeve

Anlambilimsel Uzatimi Olusturan Kategoriler Uzatim  Iceren  Cevap
Frekansi

Totolojik ifade (Para paradir; Diin diindiir. Bugiin ise
bugiin) 9.4

Basmakalip (Klise) s6z (Sen de mi Briitilis?; Laf soyledi
bal kabagi!)) 10:4

Dolguluk s6z (himmmm; Hah!) i
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Biri yabanci dilden Tiirkceye ge¢cmis es anlamli ardisik
kullanilan s6zctikler (renovasyon, yenilenme: tekzip, 6:7
diizeltme yazis1 gibi)

Es anlamli ve ardisik kullanilan deyimler (kim vurduya

gitmek, faili mechul cinayete kurban gitmek) 5. .

Es anlamli ve ardisik kullanilan sézctikler (degisim,
baskalasim) 4.

Tablo 8’e gore, dilbilimin anlambilimsel alaninda uzatim igeren en yaygin kategorilerin
ise basmakalip (klise) s6z (f= 18), totoloji (f= 13), biri yabanci olmak tizere es anlaml
sozcliklerin ardisik kullanimi (f= 13), es anlaml ardisik deyim kullanimi (f= 5) ve es
anlamh sozciik tekrar (f= 4) oldugu belirlenmistir. Bu dilbilimsel alanda uzatim iceren
orneklerin en fazla tespit edilebiligi alan ise dolguluk s6z kullanimi (f= 11) oldugu tespit
edilmigtir.

Katilimcilarin yazili uygulama ve goriismeye yonelik verdigi cevaplara gore doldurulan
gozlem verileri analiz edilmis ve anlambilimsel uzatim tiirlerinin ortaya ¢ikmasina etki
edebilecek nedenler belirlenmeye calisiimistir. Yazili uygulama ve goriismeye verilen
cevaplara yonelik arastirmaci tarafindan doldurulan goézlem formlar1 incelenerek
asagidaki kod ve kategoriler olusturulmustur.

Tablo 9.

Katilimcr Cevaplart ve Gézlem Sonuglarina Gére Anlambilimsel Uzatima Sebep Olan
Faktérlere Iliskin Bulgular

Tema Kategori Kod Siklik
Bicimbilgisel Dilbilimsel Vurgulama amaci 2
Uzatim Faktorler
Dilbilimsel 5
yapi/baglami/anlami

bilmeme-anlamama

Dil bilgisine uygunve 1
anlam kaybi olmadan
konusma/yazma

kaygisi

Sosyal Giinliik yasamda 4
Faktorler tecriibe etmemis,
daha 6nce duymamis
olma
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Tablo 9’a gore, anlambilimsel alanda dilbilimsel uzatimin ortaya ¢ikma nedenlerine iliskin
bulunan kod ve kategoriler dilbilimsel faktorler (f= 8) ve sosyal faktorler (f= 4) olarak
belirlenmistir. Dilbilimsel faktorler i¢cinde en sik tespit edilen kod ise dilbilimsel
yapi/baglami/anlami bilmeme olmustur (f= 5). Bu kodu sosyal faktorler icinde gilinliik
yasamda tecriibe etmemis, daha 6nce duymamis olma (f= 4) izlemistir.

Uretken Dil Becerilerinde Dilbilimsel Uzatim ve Edimbilimsel Yap1 iliskisi

Tablo 10.

Veri Analizinde Kullanilan Arastirmanin Kavramsal Icerigine Dayal Edimbilimsel Kategorik
Cerceve

Edimbilimsel Uzatimi Olusturan Kategoriler Uzatim iceren Cevap Frekansi

rica 6
uyarl 35
emir 11
oneri -
bilgi/bilgi isteme 12
bilgilendirme 49
yasaklama 7
izin verme 13
izin isteme 2
sOz verme 9
pismanlik belirtme 14

ozur dileme -

tesekkiir etme -

Tablo 10’a gore, edimbilimsel uzatim kategorilerinde uzatim 6rnegi olarak belirlenen
tesekkiir etme kodundaki cevaplar disinda katilimcilarin yazili uygulamada ve goriismede
verdigi cevaplarda her kategori icinde en az 6 kez kodlanmis uzatim bulundugu
gorilmiistir. Arastirma kapsamindaki veri toplama araglarinda, uzatim kategorilerinde
edimbilimsel alaninda uzatim kodlar1 i¢in dagilimi bildirme (f= 100) kategorisinde en sik
olmakla birlikte, yaptirma (f= 31), isteme (f= 18) ve duygu aktarimi (f= 14) seklinde
karsilik bulmustur. Edimbilim alaninda en yaygin rastlanan uzatim cevaplarinin ise
bildirme ve yaptirma kategorilerindeki kullanim sekillerinde ortaya ¢iktig1 belirlenmistir.

Katilimcilarin yazili uygulama ve goériismeye yonelik verdigi cevaplara gore doldurulan
gozlem verileri analiz edilmis ve edimbilimsel uzatim tiirlerinin ortaya ¢ikmasina etki
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edebilecek nedenler belirlenmeye calisiimistir. Yazili uygulama ve goriismeye verilen
cevaplara yonelik arastirmaci tarafindan doldurulan goézlem formlar incelenerek
asagidaki kod ve kategoriler olusturulmustur.

Tablo 11.

Katilimci Cevaplart ve Gézlem Sonuglarina Gére Edimbilimsel Uzatima Sebep Olan
Faktdrlere Iliskin Bulgular

Tema Kategori Kod Siklik
Edimbilimsel Dilbilimsel Faktorler  Dilbilimsel 8
Uzatim yap1/baglami/anlami

bilmeme-anlamama

Sosyal Faktorler Glnliik yasamda tecriibe 3
etmemis, daha 6nce
duymamis olma

Tablo 11’e gore, anlambilimsel alanda dilbilimsel uzatimin ortaya ¢ikma nedenlerine
iliskin bulunan kod ve kategoriler dilbilimsel faktorler (f= 8) ve sosyal faktorler (f= 3)
olarak belirlenmistir.

4, SONUC, TARTISMA VE ONERILER

Arastirma kapsaminda dilbilimsel uzatimin ortaya ¢ikmasinda etkili olan faktorler
dilbilimsel yapi/baglami/anlami bilmeme-anlamama seklindeki dilbilimsel ve giinliik
yasamda tecriibe etmemis, daha 6nce duymamis olma seklindeki sosyal faktorler olarak
6n plana ¢ikmistir. Bu durum Tiirk¢enin yabanci dil olarak 6gretiminde dilbilgisel yapilari
etkin kullanmanin yani sira baglam iginde 6gretimin de ne kadar 6nemli oldugunu ortaya
koyar niteliktedir. Ozellikle kiiltiirel kalip s6z ve kalip ifadelerin kullanimi agisindan hedef
kiltiirle ic ice olmak, otantik metinlerde ve gercek dil konusuculari ile ilgili dilsel yap1 ve
olgular1 tecriibe ederek 6grenmek kalic1 izle 6grenme saglamak adina yabanci dil
O0gretiminde 6nemlidir.

Yabana dil 6gretiminde bigim bilgisi birikimini genisletmek adina akilda tutulmasi
gereken onemli noktalardan biri diller aras1 yazim sekli ve alfabeler arasi farklilikladir.
Logografik yazi sistemlerinde yazi karakterleri kelimelere veya morfemler, hece yazim
sistemlerinde hecelere, alfabetik sistemlerde ses sistemlerinin en kiiciik ses birimlerine
karsilik gelir. Siklikla (ayriskan, bitisken ve biikiinlii karakterde olan) dil tipi ve yaz1 tipi
arasinda sistematik baglanti vardir (Giinther ve Ludwig, 2008). Ogreniciler ana
dillerinden getirdikleri eklemlenme ve biikiinlenme 6zelliklerini Tiirkce 68renim
slireclerine yansitabilirler. Ana dilleri homojen olan siniflarda analojik yaklasimlar bu
baglamda etkili olabilir. Clinkii Tiirk¢enin biikiinlii dil sinifina girisi okuma ve yazma
6grenme asamasinda da eklerin morfemlere dogru ek yazim ve kaynastirma/ses degisimi
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uygulamalariyla eklenmeleri gerekmektedir. Arapga ve Ibranice gibi diller ise hem alfabe
sistemleri hem de yazim/okunus yonii- sagdan sola- farkli olan, iinlii seslerin ise
kullanilmadig1 dillerin anadili konusucular ikinci dil veya yabanci dil olarak Tiirkce
ogrenirken ortografik yeterliligin yani sira bicim birim yani morfolojiye dayal yeterliligi
de gelistirme durumundadirlar. Bu nedenle Tiirk¢enin yabanci dil olarak o6gretildigi
baglamlarda Tirkge bicim bilgisinin temel yapitaslarinin ayri1 bir ders seklinde ele
alinmasi bicim birimlerin 68renicilerde etkin taninmasinda etkili olabilir.

Ullman (2004), ergenlikten itibaren yontemsel bellegin zayifladigin1 ve bildirimsel
bellegin giiclendigini bilissel ve norolojik acilardan saptamistir. Bu nedenle dilin
bicimbilimsel-sozdizimsel 6geleri anadilde yontemsel bellek tarafindan islenirken
ergenlikten sonraki yaslarda baslayan ikinci dil 6greniminde agirlikli olarak bildirimsel
bellek tarafindan islemden gecirilmektedir. Bunun dogal sonucu, ge¢ yaslardaki ikinci dil
6greniminin denetimli siireclerden gecen acik bilgilere dayal olmasidir. Buna dayanarak,
ergenlikten sonra ge¢ yasta dil 6grenmeye baslayan kisiler i¢in dil 6grenme yatkinliginin
tanimlanmasinda acik bilgi tiiriiniin agirlik kazandigi savlanabilir (Yal¢in ve digerleri,
2015). Dolayisyla Tiirkee eklerin dogrudan ve sistematik bir sekilde 6gretimi belirli
durumlarda gerekli olabilir. Baska bir ifade

Calisma sonuclarina gore sozclikbilim kategorisinde uzatim érneklerinde kullanilan ve
iceriksel/islevsel/ iceriksel-islevsel uzatim 6rneklerinin bigim-s6zdizimsel 6zelliklerinin
dilbilimsel uzatima neden oldugu goriilmiistiir. Uretken dil becerilerinde dilbilimsel
uzatim ve yabanci dil 6gretiminde s6zciik bilme-tanima siire¢leri arasindaki iligki oldugu
gorilmektedir. Tirkeceyi yabanci dil olarak 6grenenlerin sozciik kullanimina dayah
yasadigl en 6nemli sikintilardan biri de s6z konusu unsurlarin sézciikbilimsel goérevlerini
dogru tespit edememeleridir. Dilbilimsel uzatim olgusunun sézciik tiiriintin dogru tespit
edilememesinden kaynaklandigi da diisiiniilebilir. Ayrica Tiirk dili 6gretiminde sézciik
tlrleri ve islevlerine iliskin bircok farkli kategorilestirme egilimi oldugu gortilebilir (Bkz.
Sebzecioglu, 2017; Ersen-Racch ve Onasi, 2015, s. 26; Clirik, 2020, s. 376-378; Glinay,
2007, s.17; Adali, 2004, s.27’den akaran Yildiz ve digerleri, 2014). Buradan hareketle bu
cesitliligin farkinda olmak ve sézciikkbirim olan bazi sozlilksel ve gorevsel o6zgir
bicimbirimlerin ayni1 zamanda birer s6zliikbirim olabilecegini unutmamak gerekir.

Arastirma sonuglarina gore bicimbilgisel alana gore s6zdizimsel uzatiminin daha etkili
tespit edilebildigi ve katilmcilarin bicimbilgisel alandaki uzatimlar1 diger dilbilimsel
alanlara gore daha zor fark edebildikleri belirlenmistir. Bu ayirt etme giicliigii dilbilimsel
farkindalik yani st dil yeteneginin Tiirkgenin yabanci dil olarak 06gretiminde
gelistirilmesi agisindan gerekli oldugunu ortaya koymaktadir. Kendi 6grenme ciktilarini
gozlemleyip diger uygun ve ekonomik dil ornekleriyle kiyaslayabilen hedef dil
Ogrenicileri ideal ileti hacmi ile iletmek istedikleri mesaji daha etkili iletme becerisini
zamanla kazanabilirler. Bu noktada hedef dil 6greticisinin 6greniciye uygun girdiler
iceren yazili metin ve so6zli dil 6rnekleri sunmasi baglayici niteliktedir. Ayrica dil
seviyesinde ilerleme ile bilingli veya dogal olarak ortaya cikan dilbilimsel uzatim igeren
kullanimlarin ortaya ¢ikisinda baglanti olacagi 6ngoriilebilir.
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Aymi sekilde ideal ileti hacmi mantiginin tersine anlam ve edimbilimsel a¢ilardan da
gerektiginde iletinin yanlis veya eksik anlasilmasini engelleyecek sekilde s6zceleme veya
yazimda bilingli dilbilimsel uzatim yapmak da hedef dil 68renicisinin dili ¢esitli sanatl ve
edebi amacgh kullanabildigini gostermektedir. Bu tiirden kullanimlar hedef dil
Ogrenicisinin st dil farkindalig1 gelistiriyor veya gelistirmis oldugunun bir gostergesi
olarak da diisiiniilebilir.

Arastirma sonucunda ortaya c¢ikan soézciikbilimsel alana iliskin sonuclar katilimcilarin
sozcliklerin hangi boyutta (nitel/nicel/nitel-nicel) uzatima neden oldugunu ayirt
edebildiklerine iliskin i¢ gori saglamasi ag¢isindan énemlidir. Yabanci dil 6greniminde
sozcligiin 6nce bicimbirimsel anlamda taninarak bilissel siire¢lerde anlamlandirilmasi
sonrasinda anlamsal ve islevsel boyutlarinin tespit edilerek sodylem icinde etkin
kullanilabilmesi gerekir. Ortografi kullanim bilgisi gerektiren beceriler gorsel sézciik
girdisine sik ve dogru o6rneklerle maruz kalma ile harfler ve sesler arasi iliski kurulmasi
yoluyla 6grenilir. Baz1 arastirmacilar, 6grencilerin anlaml bir sekilde okuyabilmeleri icin
sonradan 6grenilen bir dilde yazilmis metnindeki sdzciiklerin ¢ogunun anlamini edinmis
olmalar1 gerektigini 6ne sirmistir. Yaklasik 5.000 sozciik iceren alict bir sézciik
dagarcigl, bir okuyucunun cesitli metinlerdeki sozciiklerin yaklasik %95'ini bilmesini
saglar, bu da anlama ve Ll okuma stratejilerinin L2 gérevlerine aktarilmasi icin bir temel
saglar (Laufer, 1992; Nation & Newton, 1997’den akt. Fukkink ve digerleri, 2005, s. 72).
Bu baglamda sadece sozcligii tamimak degil farkli yanlar1 ve islevleri ile sdzciigiin
kullanimin1 bilmek 6gretici payina esdizimlilik 6zelliklerine dikkat ederek sozciik
Ogretimini gerceklestirmek diismektedir.

Isleyen bellek ve kisa siireli bellek ile ilgili caigmalari inceledigi raporunda Swanson ve
Siegel (2010), hem isleyen bellegin hem de kisa streli hafizanin sozciik tanima ve
okudugunu anlama performansi ile ilgili oldugunu ortaya koymustur. Ancak bu terimler
birbirinden farkli ve birbirleri yerine kullanabilecek kadar benzer nitelikte zihinsel
siirecler degildir, her ikisinin de gerceklestirdigi zihinsel etkinlikler farkl yapidadir. Her
ikisi de zihni uyarip bilgiyi harekete gecirmek icin dikkat gerektirirken ikisi arasindaki
temel fark isleyen bellegin sunulan bilginin es zamanlh olarak hafizada tutulmasini
gerekirken aktif sekilde manipiile edilmesini de gerektirmesidir (Baddeley, 1986). Ancak
kisa siireli bellek yalmzca bilginin cagrilmasini gerektiren siiregleri yonetir. isleyen bellek,
daha karmasik calisir. Ornegin, genellikle bir harf veya say1 dizisini sunulanin tersi sirada
tekrarlamak gibi gorevler kullanilarak 6l¢iiliir (August ve Shanahan, 2007: 30). Dolayisi
ile s6zciik tanima ve isleme siirecleri arasinda zihinde aktif olduklar1 noktalar agisindan
da fark s6z konusudur ve ikisi de birbirinden farkli islem ve becerileri gerektirir. Bir
sozciigli tanima onu kendine sekilce benzeyen veya anlamca yakin seyleri cagristiran
digerlerinden ayirt etmek ve etkin kullanimina hakim olmak demektir. Yani isitilen
sozcliigiin sesletimi {izerinden anlasilmasi, icerdigi grafemlerden yazili halini
okuyabilmesi ve kullanilmasi gerektiginde zihinden dogru anlam ve islev ile ¢agrilmasi
demektir. Bu durum hem anadili hem de yabanci/ikinci dil 68reniminde ayni zihinsel
islemleri gerektirir ancak sonradan 6grenilen dil ana dili zihinde ana dili bilgileri ile
anlamlandirilmis durumdadir. S6zctik kullanmak ise dil bilgisel baglamda konusma ve
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yazma slireclerinde so6zciigiin etkin ve dogru formu ile tercih edilmesi olarak
tanimlanabilir. S6zcligiin islevsel gorevi ile igceriksel yani anlamsal gérevinin ayirdi da iste
bu noktada gerceklesmektedir.

Goruldugi gibi sozciik tanima daha ¢ok ses ve bicimbilgisi temelli iken s6zciik kullanma,
so6zclik tanimaya dayanmanin yani sira sozdizimsel ve anlambilimsel 6gelere dayali olarak
da isleyen bir siirectir. S6zctik kullanimi ve beynin siireci nasil yonettigine iliskin yapilan
bazi arastirmalar sézciik se¢iminin beyin icinde miinferit bir siirec olmaktan 6te, tlimce
ve konusmanin icerigi baglaminda geri cagrilip secilerek kullanildigini géstermektedir
(Ries, 2013). O halde Yabana Dil Olarak Tiirk¢e 6gretiminde sézciik 6gretimi yalnizca
okuma temelli degil konusma ve yazma temelli de ele alinmali ve okuma etkinliklerinde
oldugu kadar yazma etkinliklerinin uygulama siireclerinde de ilgili olgunun varhigina
dikkat cekmek 6nemlidir.

Arastirmanin s6zdizimsel alanindan elde edilen bu bilgilerden hareketle Tirkce
Ogreticilerinin 6gretim silireclerinde s6zdizimsel baglamda sézciik ve tlimce boyutunda su
unsurlar1 da akillarinda tutmalarinda fayda vardir:

o Tekillik- ¢ogulluk oOgretiminde sozdizimsel yaklasim: Tiirkgcede 6zne yiiklem
arasindaki iliski acisindan tekil c¢ogulluk birden fazla sekilde saglanabilir.
Ornegin, cogulluk anlamim saglamak acisindan 6zne ile yiiklem iliskisi icinde
cogul eki cift yonlii eklenebilecegi gibi 3. ¢ogul sahis eki yiliklem sonuna
eklenmeden de ayn1 anlam saglanabilir (Orn; Arkadaslarim geldi/Arkadaslarim
geldi.)

e (insiyet faktériiniin bicim-sézdizime yansimamasi: Tirkc¢e soylu sozciiklerde
cinsiyet faktori etkili degildir; artikel kullanimi olmadigi i¢in ne fiil cekimlerine
ne de ilgili s6zciigl etkileyen diger dil bilgisel unsurlara yansimaz.

» o«

e Dolaylama iceren yapilarin égretimi: “... olan”, “... tane” gibi ifadelerin kullanimina
iliskin ciimle yapilarinin 6rneklendirilmesi bu konuda farkindalik saglamak
acisindan dnemlidir.

e Fiilimsiler: Turkcede sahis ekleri kullanilarak olusturulmus fiilimsi yapilar ctimle
icinde hem 6zne hem de fiil olarak kullanilabilmektedirler (ilgi durumunda 6zne).
Orn: “Bunu hatirlaman ¢ok giizel.”

e Zamirler: Zamir kullanimi Tirkcede kullanimi agisindan ¢ogu baglamda
zorunluluk géstermez (Orn; Onlar geldiler/Geldiler).

o Sifatfiil kullaniminda gereksiz dgelerin sezdirilmesi: “yenecek yemek”, “gidilecek
yol” ifadelerinde yemek ve yol ifadelerinin bu sekilde tanimlanmasi s6zdizimsel
ve baglama gore anlambilimsel uzatima neden olmaktadir.

Zaman igerisinde Tirkce sozciik ve sozdizim oOzellikleri acisindan ve kullanimi da
etkileyen bir sekilde yani artzamanlilik acisindan bir takim degisiklikler ortaya c¢ikabilir.
Bunlar arasinda s6z konusu dilin gerek diger dillerden etkilenmesi (¢evirinin giinliik
hayattaki yer ve 6nemi sinema, programlama dili, ticari iliskiler, kiiltlirel 6gelerin 6diing
alinmasi gibi nedenlere 6zellikle Ingilizce’den) gerekse zaman icinde dili kullanlarin dile
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sekil veren diistince sistemlerindeki degisikligin dil kulanimina yansimasi gibi nedenler
sayilabilir. Bunlardan ¢ogunun ortaya ¢ikis nedeninin baska dillerden etkilenme oldugu
diisliniiliirse en fazla etkiledigi alanin kullanima ydnelik fiziksel alan yani dilin gériilen ve
isitilen arayilizii olan sesbilimsel, okuma yazma baglaminda ise big¢imbilgisel ve
sozdizimsel alan olacaktir. Yabanci dil olarak 6gretiminde Tirkgenin bu sekilde ortaya
cikan kullanim 6zelliklerinin hem bicim bilim hem de s6zdizimsel yani bicim-s6zdizimsel
boyutta farkindalk yaratilarak 6gretilmesi o6nemlidir. Ozellikle B seviyesinde
karmasiklasmaya baslayan dil bilgisel konularin siklagmasi ile birlikte Tiirk¢enin bicim-
sozdizimsel ozelliklerine iliskin bazi 6zelliklerin sunulmasi etkili olabilir. Ornegin,
“Avrupa dillerinin ¢ogunda kalip fiil olarak ifade edilen olasilik, yetenek, izin, istek,
kapasite, Oneriler, diizen, yiikiimliiliik veya tavsiye bildiren fiiller, Tiirk¢ede yiiktimliiliik
yani -mali/-meli anlaminda fiil kokii + mastar eki veya fiilimsi + iyelik eki ve lazim/gerek
olasilik, izin veya beceri ile ilgili ifadelerde -ebilmek/abilmek ekleri kadar fiilimsinin
iyelik eki ile kullanimi ve “miimkiin” ifadesi ile tavsiye veya uyar1 amaciyla fiil koki + sart
kipi - se, -sa + iyelik ekinden sonra “iyi olur” ifadesi; fiil kokii+ mastar eki veya fiilimsi
kullanimlari ve kalip fiil kullanimina karsilik gelen ifadeler gormek miimkiindiir ” (Demir,
2021,s.70).

Anlamlandirma goéreceli bir siirectir. [kinci/ yabana dil 6greniminde sézciiklerin fiziksel
taraflarindan ¢ok anlambilimsel boyutunun kazanilmasi zaman isteyen ve her bireye gore
farkl ilerleyen bir asamadir. Tiirk¢e ¢ok anlaml bir dildir. Bununla birlikte diinyada
bilinen bazi dillerle ayni dil ailesinden olmamasi sorunlari da beraberinde getirmektedir.
Bu bilgiden hareketle Tiirkcenin 68retiminde yas, meslek, yasantilar, saghik durumu,
kiltiir 6nemli bir rol oynar (Demiralay, 2016). Ayrica Sondan eklemeli dil oldugu icin
tekrarlamali dongiiler nedeniyle Turkge soézcilikler oldukca uzun (Durgunoglu, 2006)
dolayisiyla da anlasilmasi1 gii¢ olabilir. Tirkcede anlamdaki yogunlugu artirma,
vurgulama, anlam odagina dayalilik gibi mesajin alicisini etkileme, mesajin anlasilmasini
garantileme, konusmada ahengi ve yinelem (totoloji) gibi tekrarli kullanimi saglama gibi
amaglarla dilbilimsel uzatim iceren konusmalar yabanc dil 6gretiminde sdéylemin dogru
anlasilmasi noktasinda énem arz etmektedir. Anlambilimsel ve s6zdizimsel boyutlarda
uzatimin neye dayali olarak ortaya ¢iktigini tespit etmek icin hangi 6genin bir 6tekinin
anlamini bagladigi yani hangisinin digerine dayal oldugunu, uzatimh ifadenin bir seyi
ifade etmenin giindelik ve normal haline dontisiip dontismedigi gibi etmenlere bakmak ve
bu konuda dil 6grenicilerinde farkindalik uyandirmak yabanci/ ikinci dil 68retiminde
onemli ip u¢larindan biridir.

Anlambilimsel bilgi otomatik olarak sézciiglin goriintiisiinii bireye sunar fakat yine de
farkindaliga eristiremeyip uzun siireli bellege gonderemez bu noktada anlambilimsel
gorevdeki en 6nemli faktoriin hafiza ve bellek egitimi oldugu goriliir (Fisher ve Craik,
1977). Iste bu noktada baglamsallik goz ard1 edilmemesi gereken bir noktadir. Baglam,
sozcligiinn anlamsal boyutunu kisitlar, boylece ortaya sézciigiin en uygun anlami cikar.
Anlam bilgisi baglamsal boyutu kolaylastirir. Bu siirecte anlamsal bilginin (semantic
information) 6nce, baglamsal kolaylastirmanin (contextual facilitation) sonra goriilmesi
bu durumu kanitlar niteliktedir (Koda, 2005: 34-35). Hedef dil 68renicileri hedef kiiltiir
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icindeki ortak bilgiye yabanci olduklarinda s6z konusu ortak bilgiye iliskin yaygin
soylemin tasidigi mesaji ¢c6zemeyebilir ve dogru anlamlandiramayabilir dolayisiyla dogru
davranimda  bulunamayabilirler. Bu durum Gumperz (1982) tarafindan
“baglamlastiramama” olarak nitelendirilmistir. S6ylem icinde gecen dil bilgisel veriyi
yorumlayabilmek icin bazi baglamsal 6n kabuller gerekir. Yeri geldikce hedef dil
Ogreticileri tarafindan gerek ilgili metinler gerekse s6zel anlatimlarla 6grencilerce asina
olunmasi saglanmalidir. “Bir ifadenin dogru algilanmasi sadece dil bilgisine ya da sadece
metin bilgisine bagh kalamaz. Her ikisi birden ifadeyi karsilar. Bu durumda dil bilgisinin
kendi kurallari, metin bilgisiyle kullanilirken toplum kiiltiiriine ve kiiltlirii tasiyan bireyin
asil anlatmak istedigini dil bilgisine gore bicimlendirmesine baglidir” (Murat ve Kocaer,
2017). Baglamlastirma acisindan basvurulacak en etkili unsurlar kiiltiire ait yargilarin
taninmasi, diislince ve ifade sekillerine asina olunmasi agisindan deyim, atasézleri, kalip
soz ve ifadelerdir. Bu durum ise anlam bilim ve edim bilimin i¢ igeligini 6zellikle yabanci
dil 68retimi acisindan kanitlar niteliktedir.

Bu noktada anlambilimsel baglamda yukaridaki bilgilerden hareketle Tiirkge
Ogreticilerinin sézciik ve tlimce boyutunda 6gretim ogeleri sunarken soézciikte anlam
cesitliligi ve ¢ok anlamlilik, yazilis/okunus benzerligi, s6z eylemlerin 6gretimi kadar
edimbilimsel boyutlarin ve baglamsalligin etkilerini de g6z 6éniinde tutmalarinda yarar
vardir. Ayrica ¢alismanin kavramsal cercevesi kapsaminda belirlenen tiim dilbilimsel
alanlarda dilbilimsel artiklik ve uzatim igeren kullanimlar ile gereksiz iletisim ogesi
icerebilen baglamlarin ortaya ¢ikabilecegi goriilmiistiir.

Edimbilimsel veya dil dis1 bir takim ruhbilimsel etmenler de dilin dogrudan icinde
olmayan ancak dil 6grenimini etkileyen dil dis1i etmenlerdendir. Ancak iletisimde
bildirisime odakli bir alan olan edim bilime gore s6z uzatimi her zaman gereksiz 6ge
kullanimi veya dilbilimsel fazlalik niteligi tasimamaktadir. Oyle ki; artik yinelem (totoloji),
klise s6z veya diger sanath kullanimlarla ortaya ¢ikan dilbilimsel uzatim tiirleri dilin igine
yerlesmis, giindelik iletisimde gerektigi zaman anlamin alic1 tarafindan daha fazla 6ge ile
de olsa dogru veya dolayl yollardan algilanmasini saglayan birer pargasi haline gelmistir.
Nitekim gerek yabanci dil 6gretimini kolaylastirici gerekse tam aksi yonde kavramayi
zorlastiric1 nitelikleriyle bu olgunun yabanci dil olarak Tiirk¢e Ogrenimi/6gretimi
noktasinda da etkili oldugu agiktir. Yabanci dil olarak Tiirkge 6gretiminde uygulamal
veya kuramsal ¢alismalarla incelenmesi gerekmektedir.

Ozellikle yabanci/ikinci dil 6greniminde edimsel bilgiyi stratejik olarak kullanma
yetenegi, kisinin iletisim slirecinde anlami dogru iletmesi ve gelen soylemdeki bilgiyi
dogru yorumlamasina izin verir. Kiltir bilgisi herhangi bir hedef dilin
6grenim/6gretiminde hangi durumda neyi séylemenin uygun neyin uygun olmadigini,
neyi ne zaman, nerede, kime, hangi uslupla soyledigimizi ve neden soyledigimizi
tanimlamada olduk¢a 6nemli bir faktordiir. Ancak bu tiirden bilgiler ana dili 6grenim
slirecinde hem ebeveynler hem de giidiimlii egitim ortamlarinda dil 6gretimine en dogal
haliyle dahil edilmis durumdadir. Kiiltlir 6gesinden soyutlanmis bir sekilde 6grenilen dil
becerileri bazi durumlarda hedef toplumun ilgili metinlerinde dogru sekillerde kodlanmis
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net iletiler iceren séylem icermeyebilirler. Oyle ki s6z konusu séylemin aslinda icermedigi
mesaj ve manalari tasiyor oldugu diisliniilebilir veya kiiltiirel anlamda kirici, hor géren
bir tisluba sahipmis gibi algilanabilir. Ancak bu durum tamamen diller arasi edimbilimsel
farklarinin bir sonucudur. Bu durum yazma becerisinde diger ii¢ temel dil becerisine gore
daha da hissedilir diizeyde iletisim engeline neden olabilir. Ornegin, Gilbert (1991) ana
dili Ingilizce olmayan dil 6grenicilerinin konusma derslerinde yazili beceriye dayal
tiriinlerini incelerken Ingiliz Dili ve buna dayali olarak Ingiliz kiiltiiriinde dogrudan ifade
edilen talimatlar1 yanlis anlamlandirdiklarini gérmiistiir. Hatta bu 6gre nicilerin yazih
soylemlerinin ¢ogunun okuyan kisi tarafindan fazlasiyla patavatsiz ve pervasizca sarf
edilmis hissi uyandirici nitelikte oldugunu ifade etmistir. Oysaki Ingiliz Dili égreticileri
genellikle bir fikir veya inanctan s6z ederken tiimce basinda “Bence...”, “Bana kalirsa...”,
“Bunun sebebi su olabilir...” seklinde kullanimin mesajin dogru verilmesine yardimci
olabilecegini 6gretim siireclerinde mutlaka 6gretmektedirler. Yani edimsel boyutu olan
dil veya hedef kiiltiir 6gelerinin baglam ici ve disinda hedef dil 6grenicisine sunulmasi
veya bu konuda yasanti zenginligi olusturulmasi 6nemlidir.

Anaolojik bir 6gretimin de diller arasi edimsel dil olgularinin etkin kullanimina katki
saglayacagl diisiiniilebilir. Hedef dil 6grenicisinin ana dili ile kurdugu edimbilimsel
iliskiler benzer durumlarda dogru s6z edimleri, kalip sozler veya giinliik ifadelerin etkin
kullanimini dolayisyla da edimbilimsel transferin gerceklesmesini saglayacaktir. Ornegin,
Durmus ve Kiling (2021) karsilastirmali 6gretim metodunun s6z edimlerinin 6gretiminde
kullanilmasinin etkililigini inceledikleri ¢alismalarinda sz konusu diler arasindaki
benzerlik ve farkliliklarin o6gretim silireclerine uygun bir bicimde tasinabilmesi
durumunda olumlu katki yapacagy; Ogreticilerin iist dilsel (metalinguistik) ve
kiltirlerarast farkindalik diizeylerini artiracagl sonucuna varmislardir. Yazma ve
konusma becerisi edinmek edimbilimsel agidan zordur. Hedef dilde atasozii ve deyimler
ve kalip ifadelere, selamlamalara ve dile yansiyan diisiince kaliplarinin ifade sekillerine
tanidik olmay1 gerektirir. Yazilacak konu ile ilgili altyapiya veya bilgiye sahip olmayz,
bunun hangi edimsel olgular icerdigini ve bunlarin nasil ifade edilecegini uygun sozciik,
imla ve noktalama isaretleri ile yazili dilde ifade edebilme becerisi gerektirir. Bu nedenle
yabanci1 veya ikinci bir dil 6grenirken s6z edimleri gibi dil olgularinin altinda yatan anlam
dinamiklerine tanidik olmak énemlidir. Ornegin, Austin tarafindan ortaya atilan séz eylem
kuramui bir topluluktaki konusmalarin sézlesimsel yoniinii temel alir. Burada belirtilmek
istenen dil s6zcelerinin bir eylemi ifade etmesi degil, bu sdzcelerin kendilerinin birer
eylem olarak degerlendirilmesidir. Belirli bir amaca yonelik s6zcelemelerin ilk basta
edimsellikle betimlenmesinin yaninda, kendilerine 6zgii baglamlar: da mevcuttur. Ayrica
bazi sozcelerin edimselligin tamamen disinda bulunan dogrudan betimleyici ve saptayici
anlamlar1 vardir. Ancak geleneksel yontemlerle degerlendirme yapildiginda, bir s6zce
bicimsel ve sdzdizimsel islemlerle climleye baghdir (Searle, 1996, s. 30). Hedef dil
ogreniminde konusma ve sonrasinda okuma becerisinde bu dil olgusunu edindikten
sonra yazma becerisinde etkin sekilde yer verebilmek ozellikle temel seviyelerden
itibaren 6nemlidir.
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Dilbilimsel uzatim olgusu dilsel girdi liretiminde oldukca 6nemli rol oynamaktadir.
lletilecek bilginin secilmesi, organize edilip gruplanmasini saglayarak her bir séylemin
daha net mesajlar icermesini saglar. Bu nedenle de dilbilimsel uzatim, baska bir tabir ile
dilbilimsel fazlalik dilsel uyaricilar ve en kii¢lik birimler arasindaki islemlere odaklanir ve
daha yliksek seviyede bilincli diizeyde gerceklesen siireclere tekabiil eder. Dilbilimsel
boyutta uzatim 6zellikle yazili dilin 6grenimi ac¢isindan dnemlidir. Yazil iletilen mesaj
gerekli tlim 6geyi saglayarak mesajin etkin sekilde anlasilmasinda etkilidir. Dil edinim ve
O0grenimi agisindan birinci ve ikinci dil ediniminde okuma ve yazma becerilerinin
kazanilmasi noktasinda bu olgu lizerinde durulmasi gereken bir konu olarak ele alinabilir.
Tirkgeyi yabanci dil olarak 6gretirken sadece sdzciik boyutunda degil ayni zamanda daha
kiiciik Ogeler olan bicimbirimler ve en biiyiik boyut olarak séylemin kendisinde de
anlamin saglandigina iliskin bazi ip uglarinin 6grenicilere sezdirilmesi veya yeri
geldiginde orneklerle aciklanmasi oldukga faydali olacaktir.

Ayrica arastirmanin genel sonuclarindan hareketle dilbilimsel yeterlilik acisindan
Tlrkgeyi ana dili olarak 6gretenlerin yani sira yabanci dil olarak 6gretenlerin de genel
dilbilim kavramlari, Avrupa ve Amerikan yapisalciligina iliskin temel 6zellikler, 6zellikle
dilbilgisi 68retimi acisindan “liretici doniisiimsel dilbilgisi”, “edimbilim” ve “sézceleme
kurallari’ndan haberdar olmalarinin dilin isleyen i¢c ve dis dinamikleri ve 6gretim
siirecleri Uzerindeki olas1 etkilerini fark etmeleri agisindan o6nemli oldugu

diistintilmektedir.
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